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August 31st, 2012 
Colorado Springs School District 11 
1115 North El Paso Street 
Colorado Springs, CO 80903 
Dear Sir or Madam: 
The Mountain Song Community School Founding Board, a community of families and educators 
dedicated to the conscious evolution of the whole child, is pleased to present this application for a 
five year Pre-K through Grade 6 charter to open August 2013, and grow to grade 8 by 2015. A 
year of development has strengthened our community and created a desire so strong for this 
educational option in District 11 that we have exceeded 70% pre-enrollment for all but two grades 
with the school being more than a year from opening, pending your approval. Close to 60% of 
these families are from D11 and most of them say they will travel out of D11 to any location the 
school will open. We’ve also been contacted by families living in Florida, Ohio, Texas and Arizona 
who say they are seriously considering relocating here when the school opens. 
 
Superintendent Jonathan Raymond of Sacramento, CA Unified School District has this to say 
about Waldorf-methods schools: 
"Our society will greatly benefit from more Waldorf-educated young people. Having a Waldorf 
school should be a critical piece of every district’s portfolio.” 
 
Waldorf is the fastest growing school movement in the nation, there now are more than 60 public 
schools that have adopted Waldorf methods in the U.S., one in Colorado already, and two others 
aiming to open in 2013. Our aim is to bring forth healthy, confident, free-thinking, self-directed 
children who are passionately engaged with their education and empowered to contribute 
positively to the world. Our methods, which integrate CO Academic and Common Core Standards, 
will inspire children, nourish the teachers, educate the community, and truly results in children 
becoming life long learners, children who grow up to care about others, and purposefully reach to 
make a positive impact on humanity.  
 
We have support from Colorado College's Education Dept., the Fine Arts Center, Catamount 
Institute, Pikes Peak Community Foundation, and LiveWell Colorado. Kris Stanec, Director of Arts 
Education at Colorado College says  "I have been keeping my eye on your school; I believe it is 
exactly what Colorado Springs needs.” I've spoken to many teachers in D11, and two principals 
who are very interested in our school developing here. We look forward to the opportunity to work 
with D11 to enrich the landscape of Colorado Springs. 
 
Warmest regards, 
Neah Bay Douglas 
 
Founding Board Chair 

a waldorf methods charter
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"Waldorf students are encouraged to live 
with self-assurance, a reverence for life 
and a sense of service."  
Ernest Boyer, 
President, Carnegie Institute for the Advancement of Teaching, 
Former U.S. Commissioner of Education 

 

 

Founding Board (Resumes: Appendix ‘A’, Bios: Pages 4/5) 
Elise Bowan, Neah Bay Douglas, Stephanie Fernyak, Rita Issagholian, 
Eva Manz-Jackson, Linda Johnson, Laurie Ristig, Raj Solanki 
 

Steering Committee 
Brandy Carsten, Jenna Conlin, Aubrey Fennewald, Arlene Hall, Michael Katzenberg, 
Hilary Penner, Molly Stuhlsatz, Amy Siebert, Kristi Hayes 

 

Education for the

HEAD   HEART   HANDS   HEALTH
Aiming to open in Colorado Springs in 2013

with Pre-K to Grade 6, and expand to Grade 8 by 2015.
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Our highest endeavour must be to develop free human
beings, who are able of themselves to impart

purpose and direction to their lives.
Rudolf Steiner , founder of Waldorf Education

Neah Douglas moved back to Colorado 
Springs in June of 2010 from Portland, 
Oregon where she was Executive Direc-
tor of a non profit that provided thera-
peutic gardening programming for 
at-risk children, elders, and veterans. In 
Portland she also provided direction, 
leadership and management at The 
Portland Village School a K-8 Waldorf-
methods charter school. Prior to that she 

was a small business consultant, and a business owner. 
Her two children attended Waldorf schools for eight years in 
Chicago and Portland, OR. Neah has supported 3 Waldorf 
schools, 2 private, and one public Waldorf-methods 
charter, by assisting with and often leading development 
tasks including: marketing,  fundraising, parent education, 
community building, and policy development. She has been 
studying the philosophy behind Waldorf Education for nine 
years and believes “a Waldorf education is the most devel-
opmentally appropriate education available to children.” 
Neah also has a strong focus on obesity prevention and is 
always looking for new ways to educate children and their 
parents about the importance of nourishing meals and 
exercise. 

Raj Solanki holds a Bachelors degree in 
English Literature from the University of 
California, Santa Barbara as well as a 
Masters in Teaching from Maharishi 
University of Management in Fairfield, 
Iowa. Raj has experience teaching in a 
variety of school settings from a K-12 
free school to a traditional public high 
school and currently works at an alterna-
tive charter school with at-risk teens. He 

has been studying and teaching in alternative education 
and sustainability for some time.  A passion for mentoring 
young people into an understanding of their own unique 
interests, gifts, and genius guides Raj’s every interaction 
with students, and he has had the opportunity to share not 
only his love for literature and philosophy with young 
people, but also his love for music and self-development. 
His son, Makaiah, has been attending a Waldorf school in 
Bend, Oregon. During this time, Raj has witnessed, as 
Gilbert Grosvenor, President Emeritus of the National 
Geographic Society has stated “Waldorf education draws 
out the best of qualities in young people. While this is not an 
instant process, the values they learn provide a lifelong 
platform from which to grow."

Eva Manz-Jackson is from Germany 
and holds a Masters Degree in Education 
from the University of Lueneburg, 
Germany.  Her focus has always been 
Expeditionary Learning. Prior to the birth 
of her oldest child she taught 3rd grade 
at PPSEL. Her parents were very involved 
in their local Waldorf community, and she 
strongly believes in the words of Rudolph 
Steiner that "the heart of the Waldorf 

method is that education is an art – it must speak to the 
child's experience. To educate the whole child, his heart 
and his will must be reached, as well as the mind."  She 
currently teaches at the German Saturday School in Colo-
rado Springs, and volunteers at Ruth Washburn Coopera-
tive Nursery School where her youngest son attends. She 
also served on the Board at Ruth Washburn for five years. 
She is a teacher, a mother, and a strong proponent for 
Waldorf schools, and feels that there is a big need for this 
option in our community.

Rita H. Issagholian Rita Issagholian is 
an attorney, licensed in CA and CO, and 
is currently focusing her time on raising 
her 5 year old daughter.  She serves on 
the Board for Ruth Washburn Coopera-
tive Nursery School and advocates for 
children in the 4th Judicial District as a 
Child & Family Investigator thru CASA of 
the Pikes Peak Region.  Rita also has a 
Masters’ Degree in Spiritual Psychology 

which reflects her passion for higher consciousness and 
human dynamics.  Rita learned about Waldorf education 
when her nephew began his academic career at a Waldorf 
School.  She was moved by how this approach in education 
reflected a true understanding of children’s psyche and 
attended to the whole child, honoring the child’s own sense 
of curiosity and love of learning.  So, she decided that 
Waldorf education would be the approach of choice for her 
child.  After she moved to Colorado Springs, she was 
disappointed to learn that the closest Waldorf School was 
about 70 miles away and that most local schools seemed 
preoccupied by high academic achievement thru rigorous 
curricula with little focus on the child’s emotional and 
spiritual well being. So, when she learned about the effort to 
bring Waldorf education to Colorado Springs, she literally 
jumped for joy!  Now, she is eager to be a part of the effort.

Founding Board

mountainsongschool.com  �  facebook.com/mountainsongschool
Sign up to receive e-news - http://eepurl.com/fKafE

H�^HSKVYM�TL[OVKZ�JOHY[LY

Mountain Song Community School is a developmentally appropriate, holistic education that nurtures the body, 
mind, and heart of every child. We aim to bring forth healthy, confident, free thinking, self-directed children who 
are passionately engaged with education and empowered to contribute positively to the world.
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Elise Bowan has been a proponent of 
waldorf education for many years. Her son 
attended a waldorf charter kindergarten in 
Arizona. She was also an assistant teacher 
at a waldorf inspired preschool in Telluride. 
She has a strong interest in biodynamic 
agriculture and holds a B.A in Sustainable 
Community Development. She has held 
numerous roles for various non profits 

around the United States, advocating to build more sustain-
able communities through education, outreach, fundraising 
etc.. She admires the "living, hands on" approach of waldorf 
education and appreciates the rhythms that are nourished 
through each day, week, and season. She is looking forward 
to assisting in the school's development and feels many 
children in Colorado Springs would benefit from this unique 
approach.. 

Laurie Ristig  moved to Colorado 
Springs with her husband and two small 
children in May of 2011 from Albuquerque, 
NM. She holds a Bachelor’s degree in Arts 
Management from Northern Arizona 
University with emphases in Humanities 
and Non-Profit Fundraising, as well as an 
Associates in Business. She is an honor-
ably discharged veteran of the US Army 

who served in the Middle East. While living in Albuquerque, 
Laurie worked as the Program Coordinator for the Martin 
Luther King, Jr. State Commission where she planned the 
annual MLK Day march, organized a three-day conference on 
non-violence for at-risk kids ages 11-17, and coordinated 
and attended a week-long trip to the American South with 30 
kids and their chaperones. Since moving to Colorado, Laurie 
has focused her efforts on raising her two children, ages one 
and three, and in helping to create a Waldorf school that she 
would be proud to have her children attend. Laurie is an 
advocate of the Waldorf movement because she believes 
when children work with their hands to obtain a goal, they are 
instilled with a sense of confidence that remains with them 
throughout their lives. The aim of Waldorf schooling is to 
educate the whole child, “head, heart, hands”. The broad 
curriculum that balances academic subjects with artistic and 
practical activities appeals to her desire to prepare her 
children to be productive, healthy, and happy members of 
society.

Dr. Stephanie Fernyak earned a D.V.M 
from Colorado State University and in 
2002 opened a veterinary practice in 
Colorado Springs. Bear Creek Veterinary 
Care provides medical and surgical care 
and gives back to the community 
outstanding healthcare, fellowship, and 
education. Stephanie also has served on 
the Community Forestry Committee where 
she assisted in the planning and mainte-

nance of a sustainable forest, and for the Crystal Park Com-
munity Architectural Committee  where she reviewed and 

approved building plans in Manitou Springs.  She also was at 
one time a volunteer firefighter. Stephanie and her husband 
Fredrik, have one son Thomas, and she joined the MSCS 
Founding Board because their family “believes that it is 
fundamentally important to provide an environment for 
children which allows them to experience their surroundings 
in a way which provides them the space and freedom to 
creatively develop ideas, cooperatively work through prob-
lems, and collectively devise solutions for the benefit of both 
themselves and their community”.
 

Linda Johnson has earned her 
Waldorf-based Lifeways training Early 
Childhood Certification as well as 
Certification in Waldorf based Story-
telling and Puppet Training. And she is 
a graduate of Colorado Mountain 
College with an Associate Degree in 
Early Childhood Education. Linda has 
also earned many hours of profes-
sional development through seminars, 

workshops and conferences: topics including child educa-
tion, child abuse, attention deficit disorder, motivating and 
managing employees, and others. She has worked in early 
childhood care for over 20 years, and has worked with infants 
through grade school age children, as well as coordinating 
and supervising a remarkable intergenerational day care 
program. Linda has two daughters, one in high school and 
the other one entering grade school. And Linda loves to 
volunteer in the classroom and also delights children all over 
Colorado Springs and Woodland Park with her puppetry.

Founding Board continued
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"Waldorf Education addresses the child as no other education does. Learning, whether 
in chemistry, mathematics, history or geography, is imbued with life and so with joy, 
which is the only true basis for later study. The textures and colors of nature, the 
accomplishments and struggles of humankind fill the Waldorf students' imaginations and 
the pages of their beautiful books. Education grows into a union with life that serves 
them for decades. 

By the time they reach us at the college and university level, these students are 
grounded broadly and deeply and have a remarkable enthusiasm for learning. Such 
students possess the eye of the discoverer, and the compassionate heart of the 
reformer which, when joined to a task, can change the planet."  

-Arthur Zajonc, Ph.D., Associate Professor of Physics, Amherst College 
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A. EXECUTIVE SUMMARY – Mountain Song Community School 
MSCS is inspired by and committed to the principles of Waldorf education, valued within the Colorado 
Springs community because it emphasizes an arts-integrated experience within a nurturing, multi-sensory, 
multi-cultural, nature-based learning environment. The arts are integrated into academic lessons, and 
cultivation of the child’s imagination and creativity is a high priority. 

We respectfully request a five-year charter from Colorado Springs School District 11 beginning July 1, 
2013. We aim to open our doors as a Pre-K-6 school August 21, 2013 and grow to Grade 8. We expect 
our student population to be similar to the demographics of our community, with an estimated 25-30% 
being other than caucasian, 30-40% qualifying for Free/Reduced Priced Lunch, 7-9% ELL, and 7-9% 
receiving special education services. Grade levels and expected student enrollment: 

School	  Year	   PreK	   K	  (full)	   K	  
(half)	  

1	   2	   3	   4	   5	   6	   7	   8	   Total	  #	  of	  Children	  	  
(see	  budget	  for	  
PPR	  #s)	  

Year	  1	   50	   14	   8	   24	   20	   16	   14	   14	   24	   0	   0	   184	  
Year	  2	   50	   14	   8	   24	   24	   20	   16	   16	   24	   18	   0	   214	  
Year	  3	   50	   14	   8	   24	   24	   24	   20	   16	   24	   20	   18	   242	  
Year	  4	   50	   14	   8	   24	   24	   24	   24	   20	   24	   22	   20	   254	  
Year	  5	   50	   14	   8	   24	   24	   24	   24	   24	   24	   24	   22	   262	  

 
Our Philosophy  
The philosophy of Mountain Song Community School is founded upon the conviction that children are 
innately curious about themselves and the world; they inherently want to learn, discover, and create. The 
role of the school is to nourish and guide this natural exuberance, energy and delight in the quest for 
meaning and knowledge. Creative approaches in which the arts are integrated into academic learning 
serve to wholly engage the child and provide an experiential, multi-sensory context for understanding 
intellectual concepts. The experiential study of world cultures enriches the student’s expanding world-
view, giving an appreciation for diversity, flexibility of thinking, and an intrinsic empathic understanding 
of social and cultural issues. The school’s overall educational approach is designed to instill in its students 
not only high standards for academic achievement and civic responsibility, but also a sustaining degree of 
intellectual curiosity, creative thinking, problem solving and creative self-expression, as well as valuable 
interpersonal and intrapersonal life skills.  

A large body of evidence from the last 20 years of neuroscientific inquiry supports some of the 
most fundamental principles of Waldorf methods. The timing and organization of brain development are 
prime considerations in establishing the optimal sequence for learning, as is the knowledge that the brain 
operates optimally when all parts are equally developed, valued, and engaged. The Waldorf methods’ 
holistic approach is designed to stimulate optimal brain functioning and follow a developmentally 
appropriate sequence to educate the child’s whole being integrating thinking, feeling, and doing. The 
foundation of Waldorf education lies in providing the right experience at the right time.   

Guiding the students through these experiences Class Teachers will loop with their students 
through a Grade 1-5 cycle, and middle school students will have a home-room teacher and also work with 
an extended teaching team specializing in different subjects. Looping Class Teachers (1-5) and Home-
room teachers (6-8) provide beneficial continuity with numerous results including deeper longitudinal 
assessments, stronger knowledge of learning styles, and stronger relationships (with students and their 
families) that allow for greater emotional support and stability. 

Classrooms, materials and curriculum cultivate a sense of beauty, wonder and deep respect for the 
natural world, affirming that the intelligence and imagination of the young child is best developed without 
the use of technology; up to grade six computer technology is used only as a practical necessity for 
computer based testing, library and research purposes. Learning a second language begins 
in kindergarten. The joy of music enhances cognitive development throughout all of the grades.  
Cooperation and self-advancement is encouraged rather than outwardly directed competition. The goal of 
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this educational experience is to enable students, as fully as possible, to freely choose and realize their 
individual path through life. 

Educational Program and Achievement 
The Waldorf kindergarten cultivates and works in support of the child’s deep, inborn natural 

attitude, belief, trust and basic reverence for the world as an interesting and good place to live. Therefore, 
until age six or seven, children learn primarily through physical activity and imitation. The soothing, 
home-like environment of the kindergarten encourages creative imaginative play. Through storytelling, 
arts and crafts, daily, weekly and monthly rhythms, and healthy movement, a strong foundation is laid for 
formal academics beginning in first grade. 

In grades 1-5, children learn best when academics are conveyed through painting, drama, music, 
storytelling and other direct experiences that stir their emotions. A sense of beauty weaves throughout the 
day engaging children in their learning. The arts are used primarily as a means to learn to understand and 
relate to the world, and also as an avenue for personal self-expression. This builds an understanding for 
different subjects out of what is beautiful in the world in the broadest sense of the word. 

In grades 6-8, the pictorial thinking of the earlier grades are now metamorphosing to more 
abstract thinking. For example during the teaching of Platonic solids, the teacher challenges students to 
inwardly picture a cube then transform it to other shapes (truncated cube to the octahedron to 
tetrahedron). This approach leads to an ever more conscious cultivation of observation and reflection, 
focusing on building an understanding of what is true, based on personal experience, thinking and 
judgment. 

The Waldorf method of education offers an academically rigorous curriculum presented in a 
developmentally appropriate, arts-integrated context. By synergizing Waldorf curriculum with CO 
Academic Standards, students will excel academically and transition gracefully into any upper level 
public high school settings. Student achievement will be measured and evaluated using a variety of 
methods such as portfolio reviews, parent teacher conferences, and in-depth written evaluations by all 
teachers. A spirit of open and honest communication underlies all aspects of these evaluations. In 
addition, MSCS will utilize and benefit from state required standardized assessments. 

Waldorf trained teachers are a critical component of our school therefore, finding and retaining 
Highly Qualified, Waldorf trained teachers will be a top priority. We have already begun promoting our 
school nationally to the Waldorf teaching community and have had serious interest from many credentialed 
teachers with Waldorf Teacher Training. We also have held numerous Academic Development Sessions to 
develop an awareness of the future opportunities with MSCS to our local teachers and administrators. In 
August 2012, with the newly formed Front Range Alliance of Public Waldorf educators, we began 
organizing a winter Waldorf teacher training program to begin February 2013. MSCS will also send all of 
our new hires to the Rudolf Steiner Institute in California in June of 2013.  Paid professional development 
time is also scheduled in order for our entire staff to understand the alignment of Waldorf-methods with CO 
Academic Standards. 

Key Partner Organizations  
- The Catamount Institute: committed to getting children outdoors 
- LiveWell Colorado Springs: committed to reducing obesity in Colorado  
- The Colorado Springs Fine Arts Center: providing educational and multidisciplinary arts experiences  
- Pikes Peak Community Foundation: owns and operates long term sustainable projects to benefit our region 
(With these four key partners we intend to continue in a collaborative nature to enrich the experiences of 
our students, and provide additional offerings to the community at large.) 

- Alliance for Public Waldorf Education: advocates and providers of support 
- Front Range Alliance of Public Waldorf Educators: includes Mountain Song Community School, 
Mountain Phoenix (Wheatridge), Mountain Sage (Ft. Collins), and Juniper Ridge School (Grand Junction). 
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Wellness – Another Distinct Feature 
At our core is a holistic focus on the physical, emotional, and social wellbeing of our community of 
students, staff, and parents. The commitment to community at MSCS provides for a continuous 
development of social and emotional wellbeing among us. Physical health is a component that now 
demands continuous attention using a methodical approach. According to the National Survey of Children’s 
Health, Colorado’s rate of childhood obesity and overweight has increased second fastest in the nation. It is 
estimated that of children born in 2000, 1 in 3 Caucasians and 1 in 2 African American and Hispanic 
children will have diabetes before the end of their lifetime, most before 18 years of age. 

Through our agricultural and cooking arts programs students will develop an understanding and 
application of the principles of good personal health, community health and sustainability. A continuous 
hands-on curriculum component in every classroom will provide integrated opportunities to teach numerous 
subjects. Students also will participate in P.E. daily and be empowered to take personal and community 
health into their own hands. 

Summer Programming MSCS strong agricultural arts and cooking program will serve as a base 
for summer enrichment open to both our students and other children in the community. Programming will 
focus on sustainability, as well as physical, social, and emotional health. Scholarships will be available. 

Continued Community Support MSCS will continue providing educational outreach in 
wellness, sustainability, and education for members of the community through regular presentations,  
workshops, professional development, and the development of a district wide Wellness Initiative. 

Proven Demand 
MSCS reflects and represents the values of a growing population in our community. Results of our 
extensive 14 month outreach has proven a strong demand for Colorado Springs to offer a Waldorf-
methods elementary and middle school program. Supporters of Waldorf-methods in Colorado Springs 
exists include families who either home-school, or supplement their children’s educational experience 
with Waldorf inspired lessons and culture in the home. Sukie Jackson, Director of the play-based 
preschool Ruth Washburn  (always has a waitlist) says their parents are yearning for a continuation of 
education such as MSCS that is in sync with their philosophy. The demand for Waldorf-inspired 
opportunities has increased over the last year to such an extent that we have begun offering: 
-  Informational Sessions: 4 1-hour long community presentations held in 2011, attended by 70 
- Academic Development Series: an ongoing collaborative inquiry and discussion to identify and 
understand the benefits of Waldorf methods in public education; 4 held in 2012, attended by 100 
attendees include educators, administrators, and parents. 
- Early Childhood Playgroup: a weekly playgroup led by parents in the outdoors year round began June 4, 
2012 and is at capacity each week, attendance total to date is 150 
- Mayfaire held May 19th, 2012 at the Catamount Institute, attended by 100 
- Lantern Walk held November 12th, 2011 at the Catamount Institute, attended by 50 

…and in answer to growing demands we will begin offering this fall: 
- Parent/Child classes – (Autumn session fully enrolled – 5 classes of 16, at time of application submittal) 
- Afterschool and weekend enrichment for Grade 5/6 children 
 
Our pre-enrollment has exceeded 70% for every grade 
except two, even with the school being a year from 
opening. Currently 52% of these families are living 
within the D11 District boundaries, 28% come from 
surrounding areas including Districts 20, 12, 14, 49, 
and some as far away as Palmer Lake (38). We also 
have been contacted from families in OH, FL, TX, and 
AZ who say they are considering relocation if the 
school opens.  
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Mission 
Dedication to the Conscious Evolution of the Whole Child 

Mountain Song Community School (MSCS) is a community of families and educators dedicated to the 
conscious evolution of the whole child utilizing developmentally appropriate holistic education that nurtures 
body, mind and heart. Our aim is to bring forth healthy, confident, free-thinking, self-directed children who 
are passionately engaged with their education and empowered to contribute positively to the world. 

Vision 
Mountain Song Community School is an educational community committed to the healthy growth and 
development of the whole child, healthy includes the physical, emotional, and social realms. Through a 
curriculum inspired by Waldorf-methods* our teachers nurture the imagination in the early years, building a 
foundation for abstract thinking, gradually and appropriately challenging the intellect through out the 
grades. This philosophy places equal emphasis on a solid academic program, artistic expression, social 
development and attention to the inner life and natural rhythms of the child. 

Our School is committed to creating a healthy community which reflects and supports our common 
values. We believe that children develop social responsibility and feel a greater sense of significance in a 
small, supportive environment which promotes close long-term relationships with classmates and teachers. 
In an atmosphere of respectful clear communication, cooperation and parent participation we believe 
children flourish and grow to be healthy, capable, contributing human beings. 

We believe that teaching children to care for and respect the earth encourages global responsibility 
and promotes environmentally conscious living. The celebration of seasonal festivals is an integral part of 
this as children joyously experience the earth’s natural cycles. By reducing or eliminating exposure to 
electronic media and encouraging a cooperative rather than a competitive milieu, a child’s inherent creative 
and intellectual abilities will naturally unfold. At the heart of this approach is the recognition that teaching 
must be presented to children in a way which fills both teacher and student with wonder, reverence and 
enthusiasm. 

Graduates of Mountain Song Community School will have a strong foundation that grounds them 
broadly and deeply and gives them the confidence and enthusiasm for continued learning that will not 
extinguish. As Arthur Zajonc, Ph.D., Associate Professor of Physics, Amherst College says about Waldorf 
graduates, they “possess the eye of the discoverer, and the compassionate heart of the reformer which, when 
joined to a task, can change the planet.” 

 
*The term “Waldorf” is trademarked, protected and available for use only by private education institutions, with guardianship 
held by the Association of Waldorf Schools of North America (AWSNA).  
(Vision and Mission statements were created through the collaborative process of the Founding Board and Steering Committee 
Members with the intent to uphold Waldorf pedagogical integrity in a public school setting in Colorado Springs.) 
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C. GOALS, OBJECTIVES, AND PUPIL PERFORMANCE STANDARDS 

Mountain Song Community School believes that if students are engaged in deep and meaningful 
ways, their academic experience will be one that puts them on the path to becoming critical 
thinkers and life-long learners – growing and improving every year to reach their greatest 
academic potential.  

Like the Colorado Department of Education, MSCS believes that growth is the cornerstone of 
achievement.  We embrace the Colorado Growth Model and will strive to help our students 
achieve high growth each year.  Because Mountain Song Community School has not existed 
previously in any form and does not have baseline testing data, we have based our SMART 
Goals for math, reading and writing on Colorado Springs District 11, State of Colorado averages, 
and other comparable Waldorf methods public charters in similar districts to D11.  MSCS 
gathered TCAP data using the Colorado Springs District 11 data.  Additionally, the data was 
cross-referenced using SchoolVIEW and the Colorado Model Content Standards on the CDE 
website. We accessed other Waldorf methods public charter data from Oregon and California 
State Department of Education websites. 

We acknowledge that MSCS’s goals may expand to meet needs identified in the future. The role 
of the MSCS staff in collaborating to create and polish SMART goals over time is essential to 
the Mission of MSCS as it targets excellence for actual students that staff has gotten to know, 
assess and educate. The skills and viewpoints of our highly qualified staff will be critical to 
ongoing goal development and achievement. Therefore, the following goals are general guides 
for the first year, in addition to projected goals for accreditation for years two and four.  

When developmentally appropriate, in accordance with the school’s Mission, the faculty of 
MSCS will use grade level Colorado Academic Standards (CAS) for all subject areas including, 
language arts, math and science to design lessons that teach students content skills and thinking 
processes assessed by the TCAP. Please note that the Waldorf-inspired curriculum may 
sometimes address the Colorado Academic Standards at an accelerated or decelerated rate based 
on the educational model which our school Mission and community support is based.   

The students at MSCS will demonstrate the following upon graduation: 
Mastery of the traditional Waldorf curriculum adapted for public schools 

Proficiency in Colorado Academic Standards for grades K-8 

It goes without saying that our ultimate goal is to create a school where 100% of students show 
proficiency and yearly academic growth, in all measurable areas. The rationale for the measures 
of each educational goal is based on meeting or exceeding District comparisons, demonstrating 
year over year school-wide growth according to the Colorado Growth Model and developing the 
social, moral, emotional, and cognitive competence of each individual child through an authentic 
Waldorf approach to education and in accordance with the MSCS Mission.  
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Pupil Performance Comparisons used by MSCS 
for Setting Reading/Math/Science Goals  
MSCS’s initial educational goals in Reading/Math/Science are based on the available 2011 State Testing 
data from CO, Colorado Springs D11, Jeffco R1’s; and districts with similar demographics in Oregon and 
California. As shown in the table below the percentages of pupils reaching Proficient or Advanced status 
in Reading and Math at the Waldorf-methods charter school in Wheatridge, CO exceed that of their 
district peers, Colorado Springs D11 and CO State averages.  The same thing is seen in the Oregon and 
California schools reviewed but only data that is perceived to be most relevant is included in this section. 

The numbers below show the combined percentage of students at ‘Proficient or Advanced’ grade level for 
2011 state testing in Reading/Math/Science for Colorado Springs District 11, Jeffco’s Waldorf-methods 
charter school – ‘Mountain Phoenix’, and the State of Colorado’s averages. As a new school MSCS feels 
its goals for reading, math, and science are ambitious but obtainable. 

	   Colorado	  
Springs	  

District	  11	  

	  

Mountain	  
Phoenix,	  a	  

Waldorf-‐
methods	  
Charter	  in	  

Jeffco	  R1	  

Mountain	  
Phoenix’s	  

District	  Peers	  
(Jeffco	  R1)	  

Colorado	  
State	  

averages	  

	  

MSCS	  Sample	  
Goals*:	  

Reading/Math:	  for	  
Grade	  3	  in	  year	  3,	  
and	  Science	  for	  

Grade	  5	  in	  year	  3	  

Reading	   66.20%	   76.5%	   53%	   67.91%	   75%	  

Math	   53.04%	   58.8%	   55%	   55.73%	   75%	  

Science	   43.04%	   (not	  tested)	   (no	  data)	   47.84%	   55%	  

* MSCS’s complete list of goals follows in the section below 

 

Educational Goals  

  

Goal One: MSCS graduates will be high achieving in MATH and will develop a 
mathematical mind, successfully using analytical thinking in problem solving.   

AYG Math Goal: MSCS will meet or exceed all Adequate Yearly Growth (AYG) targets for 
math proficiency established by the Colorado Department of Education. MSCS will continue to 
ensure that students (including all numerically significant student subgroups) annually meet or 
exceed AYG targets as required by the Elementary and Secondary Education Act (ESEA).   

     TCAP Math Participation Goal:  MSCS will ensure that at least 95% of all students at the 
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tested grade levels and all numerically significant subgroups will participate in the math 
component of the TCAP for which the school is held accountable. 

SMART Goal 1: At least 75% of Grade 3 students, who attend MSCS for two or more years, 
will score at or above proficient on the annual TCAP mathematics test.  

SMART Goal 2: At least 75% of fourth through eighth grade students, who attend MSCS 
for two or more years, will reach or exceed District percentages for proficiency on the 
annual TCAP for mathematics.  

SMART Goal 3: Students who have been continuously enrolled in MSCS for two or more 
academic years, will have a Median Student Growth Percentile of at least 50% in 
mathematics. 

SMART Goal 4: 75% of students in grades 3-8 will meet or exceed their NWEA MAP 
growth targets in math. 

Measure:  Parents of MSCS students will be asked to sign a TCAP Participation Contract 
before enrolling their child in MSCS. 

Measure: After the second year of TCAP testing, each student’s individual growth percentile 
will be established, as well as the school’s median student growth percentile.  These data 
will be used to create short-term goals for individual students and long-terms goals for 
the school.  These goals will help Mountain Song Community School meet or exceed the 
School District targets for growth and proficiency for mathematics. 

Measure: NWEA MAP assessments for mathematics will be used 2 times per year in grades 
3-8. During the first years of operations NWEA MAP assessments will be used to help 
establish student’s academic baselines for mathematics. 

Measure: Utilizing the previously mentioned assessments measurements, MSCS will create 
data informed goals in order to ensure AYG, closing the achievement gaps for various 
sub-groups of students. 

Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s work are used 
to assess the progress that s/he is making. The class teacher, child, and parents are able to 
look over, and select samples of a student’s self-created Main Lesson Book work to 
determine the progress made over time. Portfolios are reviewed weekly, monthly and 
annually. Portfolios will be formally assessed through the curriculum-based assessments 
outlined in the following measure. 

Measure: Curriculum based assessments: 2 extensive parent-teacher conferences and 1 end 
of the year in-depth narrative report. 

Measure: Observation, formative assessments and daily review of material 
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Measure: Mathematics rubric specific to Waldorf education  

Strategies for Attainment:  

1. Authentic Waldorf Curriculum for Math 

2. Peer-teaching 

3. Teacher guided self-assessment and daily reflection 

 

Goal Two: MSCS students will be experienced, thoughtful READERS and WRITERS, in 
the English language, who can express themselves orally and in written form with 
confidence. 

AYG Reading and Writing Goal: MSCS will meet or exceed all Adequate Yearly Progress 
(AYG) targets for reading and writing proficiency established by the Colorado Department 
Education. MSCS will continue to ensure that students (including all numerically significant 
student subgroups) annually meet or exceed AYG targets as required by ESEA.   
 
TCAP Reading and Writing Participation Goal:  MSCS will ensure that at least 95% of all 
students at the tested grade levels and all numerically significant subgroups will participate in the 
reading and writing components of the TCAP for which the school is held accountable. 

SMART Goal 5: At least 75% of students, who attend MSCS for two or more years, will 
score at or above proficient on the annual TCAP reading test in 3rd grade.  

SMART Goal 6: At least 75% of fourth through eighth grade students, who attend MSCS 
for two or more years, will reach or exceed District percentages for proficiency on the 
annual TCAP for reading. 

SMART Goal 7: Students who have been continuously enrolled in MSCS for two or more 
academic years, will have a Median Student Growth Percentile of at least 50% in reading. 

SMART Goal 8: At least 75% of students in grades 3-8 will meet or exceed their NWEA 
MAP growth targets in reading. 

SMART Goal 9: At least 60% of students, who attend MSCS for two or more years, will 
score at or above proficient on the annual TCAP writing test in 3rd grade.  

SMART Goal 10: At least 75% of fourth through eighth grade students, who attend MSCS 
for two or more years, will reach or exceed District percentages for proficiency on the 
annual TCAP for writing. 
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SMART Goal 11: Students who have been continuously enrolled in MSCS for two or more 
academic years, will have a Median Student Growth Percentile of at least 50% in writing. 

SMART Goal 12: At least 75% of students in grades 3-8 will meet or exceed their NWEA 
MAP growth targets in writing. 

Measure:  Parents of MSCS students will be asked to sign a TCAP Participation Contract 
before enrolling their child in MSCS. 

Measure: After the second year of TCAP testing, each student’s individual growth percentile 
will be established, as well as the school’s median student growth percentile.  These data 
will be used to create short-term goals for individual students and long-terms goals for 
the school.  These goals will help Mountain Song Community School meet or exceed the 
School District targets for growth and proficiency for reading and writing. 

Measure: MSCS will comply with the new Colorado READ Act (HB 12-1238), and will 
perform annual reading assessments on students in grades K-3. Students who have shown 
significant reading deficiencies shall receive a READ plan containing targeted, evidence-
based intervention instruction, created by the student’s teacher and parents. The student’s 
parents shall receive a copy of the student’s READ plan in writing (pursuant to section 
22-7-1202 of the Colorado READ act). Students who demonstrate significant deficiencies 
in reading by the end of the third grade shall be considered for retention. 

Measure: NWEA MAP assessments for reading and writing will be used 2 times per year in 
grades 3-8. During the first years of operations NWEA MAP assessments will be used to 
help establish student’s academic baselines for reading and writing. 

Measure: Utilizing the previously mentioned assessments measurements, MSCS will create 
data informed goals in order to ensure AYG, closing the achievement gaps for various 
sub-groups of students. 

Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s work are used 
to assess the progress that s/he is making. The class teacher, child, and parents are able to 
look over, and select samples of a student’s self-created Main Lesson Book work to 
determine the progress made over time. Portfolios are reviewed weekly, monthly and 
annually. Portfolios will be formally assessed through the curriculum-based assessments 
outlined in the following measure. 

Measure: Curriculum based assessments: 2 extensive parent-teacher conferences and 1 end 
of the year in-depth narrative report.  

Measure: Observation, formative assessments and daily review of material. 

Measure: Teachers determined use of Language Arts rubric specific to Waldorf education  
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Strategies for Attainment:  

1. Authentic Waldorf Curriculum for Language Arts 

2. Peer-teaching  

3. Teacher guided self- assessment and daily reflection  

 

Goal Three: MSCS students will become competent and knowledgeable in life SCIENCES, 
physical sciences and earth systems science. 

     TCAP Science Participation Goal:  MSCS will ensure that at least 95% of all students at the 
 tested grade levels and all numerically significant subgroups will participate in the 
science component of the TCAP for which the school is held accountable. 

SMART Goal 13: At least 55% of students, who attend MSCS for two or more years, will 
 score at or above proficient on the TCAP science test in 5th and 8th grades.  

SMART Goal 14: Students who have been continuously enrolled in MSCS for two or more 
academic years, will have a Median Student Growth Percentile of at least 50% in science. 

Measure:  Parents of MSCS students will be asked to sign a TCAP Participation Contract 
before enrolling their child in MSCS. 

Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s work are used 
to assess the progress that s/he is making. The class teacher, child, and parents are able to 
look over, and select samples of a student’s self-created Main Lesson Book work to 
determine the progress made over time. Portfolios are reviewed weekly, monthly and 
annually. Portfolios will be formally assessed through the curriculum-based assessments 
outlined in the following measure. 

Measure: Curriculum based assessments: 2 extensive parent-teacher conferences and 1 end 
of the year in-depth narrative report.  

Measure: Observation, formative assessments and daily review of material. 

Strategies for Attainment:  

1. Authentic Waldorf Curriculum for Science 

2. Peer-teaching 

3. Teacher guided self- assessment and daily reflection 



	   19	  

 

Goal Four: MSCS Students will become locally and globally aware through the study of 
human encounters. They will become historically minded and historically literate about 
HUMAN HISTORY and the human condition. 

SMART Goal 15: At least 90% of students in grades 1-8 will address all four areas of Social 
Studies: history, geography, economics and civics in order to strengthen and increase 
their foundational knowledge of the systems of society. These areas will be part of the 
students’ block studies. 

Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s work are used 
to assess the progress that s/he is making. The class teacher, child, and parents are able to 
look over, and select samples of a student’s self-created Main Lesson Book work to 
determine the progress made over time. Portfolios are reviewed weekly, monthly and 
annually. Portfolios will be formally assessed through the curriculum-based assessments 
outlined in the following measure. 

Measure: Curriculum based assessments: 2 extensive parent-teacher conferences and 1 end 
of the year in-depth narrative report.  

Measure: Observation, formative assessments and daily review of material. 

Strategies for Attainment:  

1. Authentic Waldorf Curriculum for Social Studies 

2. Peer-teaching 

3. Teacher guided self-assessment and daily reflection 

Goal Five: MSCS students will develop strong knowledge of the principles of good 
HEALTH and a healthy lifestyle, and how that relates to them personally as well as the 
whole community. 

SMART Goal 16: 100% of students will declare and document 1-3 personal health goals in 
the first two weeks of each new quarter. 

SMART Goal 17: 100% of students will declare their community health project and a 
coordinating timeline, and assign specific tasks before the end of first quarter. Progress 
will be documented regularly through each quarter with the community health project 
being finished by 90% of students at the end of the first week of May each year. 

Measure: Since Waldorf education engages the whole child, in body and mind, students 
experience many opportunities to utilize and develop their physical capacities, throughout 
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the curriculum. The Highly Qualified, Waldorf trained teacher observes and records all 
aspects of each child’s development (including physically) throughout the year. 
Therefore, physical capacity and development is part of the curriculum based assessments 
mention in goals 1-4.  

Measure: Children will demonstrate enthusiasm for outdoor, physical free play and 
activities.  

Measure: Children will be empowered to take health into their own hands by establishing 
personal and/or community health goals and receiving guidance and support to meet 
benchmarks. 

Measure: Children will be continuously engaged in hands-on curriculum components in 
agricultural and cooking arts. 

Measure: Outings, relevant to the different Main Lesson Blocks, will be organized to focus 
on providing physical activities for students. 

 
Strategies for Attainment: 
 
1. Utilize the plentiful local resources in Colorado Springs such as recreation centers, parks and 

local farms. 

2. Guidance and partnering with LiveWell Colorado 

3. Guidance and partnering with Kids on Bikes 

4. Guidance and partnering with Catamount Institute 

5. Guidance and partnering with UCCS Beth-El College of Nursing and Health Sciences Health 
and Wellness Promotion Department  

6. Organized walks and bike rides to educational destinations. 

7. Optional morning meditation 

8. Scratch-kitchen prepared wholesome breakfast every day, families invited to join monthly 

9. Ten minutes of yoga, balance-exercises, stretching following breakfast 

10. Thirty minute recess following Main Lesson (this precedes Lunch), children will go outside 
every day as there is no bad weather, just bad clothing. 

11. Lunch is held in the relaxing environment of the classroom and is a relaxing experience where 
classmates are engaged in sharing about their wellness goals, and also provides an opportunity 
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to talk about food and nutrition. This 20 minute lunch period transitions into a thirty minute 
nutrition/wellness component. 

12. Forty minutes of guided non-competitive outdoor movement focusing on cognitive, physical 
and social/emotional skill building in the afternoon, with an option to extend for another 30 
minutes for grades 4-8. 

13. Each student in grade 1-8 will participate in a community health project that will make a 
positive local impact and address one of these themes: poverty, food accessibility, cooking 
skills, shopping skills, food sensitivities or allergies, or other culturally/socio-economically 
relevant issues. 

 

Goal Six: MSCS students will develop as ARTISTS through practice, experience, and 
appreciation of the varied forms of artistic expression.  

SMART Goal 18: 90% of students will engage 3-5 days per week in visual arts not only 
focusing on the physical end result of each particular work of art, but also on the 
synergistic relationship between art and individual academic subjects. Students will use 
art to deepen the reach of their academic work further developing their verbal, logical, 
number-sense, and emotional capacities. 

Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s work are used 
to assess the progress that s/he is making. The class teacher, child, and parents are able to 
look over, and select samples of a student’s self-created Main Lesson Book work to 
determine the progress made over time. Portfolios are reviewed weekly, monthly and 
annually. Portfolios will be formally assessed through the curriculum-based assessments 
outlined in the following measure. Portfolios will be formally assessed through the 
curriculum-based assessments referenced in Goals 1-4. 

Measure: Successful completion of Practical Works, as evaluated and measured by the 
teacher, including, crafts, handwork, fiber art, woodworking at developmentally 
appropriate levels. 

Measure: A school wide performance at the end of the year engages all students and school 
community. 

Strategies for Attainment: 
14. Authentic Waldorf curriculum for grades K-8; art is integrated into each Main Lesson. 

15. Developmental movement classes for all grades (can include eurythmy, yoga, dance, special 
dynamics) 
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16. Singing integrated into class life and recorder playing in early years, combined with orchestral 
classes later, create rich musical appreciation. 

 

Goal Seven: MSCS students will all be working at a PACE that is appropriate for his/her 
needs base on learning styles, social and emotional factors, and the identification of their 
skill spectrum: from developing to advanced.  

SMART Goal 19: By the end of the first quarter 80% of MSCS Class Teachers will be able 
to list general risk factors for underachievement in their students with a series of 
strategies to implement in their classrooms that are designed to support and encourage 
their students. 

SMART Goal 20: By the end of the first quarter 80% of MSCS Class Teachers will be able 
to list strengths and accelerated achievement factors in their students with a series of 
strategies to implement in their classrooms that are designed to support and encourage 
their students. 

Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s work are used 
to assess the progress that s/he is making. The class teacher, child, and parents are able to 
look over, and select samples of a student’s self-created Main Lesson Book work to 
determine the progress made over time. Portfolios are reviewed weekly, monthly and 
annually. Portfolios will be formally assessed through the curriculum-based assessments 
outlined in the following measure. Portfolios will be formally assessed through the 
curriculum-based assessments referenced in Goals 1-4. 

Measure: Anecdotal evidence 

Measure: Teacher journals kept for each student that are updated regularly with qualitative 
and quantitative data used to identify learning needs, social and emotional factors, and 
where each student is on the skill spectrum for each area of study. Journals also will 
include a list of ways to support and encourage the child in areas where they are 
accelerated, as well as where they face challenges. 

Measure: Monthly review of journals and anecdotal evidence with Teachers, Members of 
the Student Success Team, contracted Special Education Services Provider, and School 
Administrator. 

Goal Eight: MSCS will REDUCE ACHIEVEMENT GAPS for minority and low socio-
economic sub-groups within its student body. 
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SMART Goal 21: MSCS will demonstrate adequate yearly progress for all disaggregated 
groups as indicated by TCAP and determined by the Colorado Department of Education 
and internal reviews of student work.  

Measure: TCAP 

Measure: CDE Report 

Measure: Measure: Portfolio Review (Main Lesson Book review). Samples of a child’s 
work are used to assess the progress that s/he is making. The class teacher, child, and 
parents are able to look over, and select samples of a student’s self-created Main Lesson 
Book work to determine the progress made over time. Portfolios are reviewed weekly, 
monthly and annually. Portfolios will be formally assessed through the curriculum-based 
assessments outlined in the following measure. Portfolios will be formally assessed 
through the curriculum-based assessments referenced in Goals 1-4. 

Measure: Individual longitudinal data 

Goal Nine: MSCS will support a highly qualified professional staff 

SMART Goal 22: 100% of MSCS teachers will have a professional growth plan in place by 
the end of the first year that identifies his/her current strengths and targets areas of growth 
aligned to MSCS SMART goals and the needs of his/her students.  

Measure: In-class evaluations performed in the third quarter by the principal and a Waldorf 
consultant 

Measure: Peer evaluations performed by other members of the teaching staff 2-3 times a 
year 

Measure: Internal reviews of student work 

Measure: Longitudinal data 

Educational Accreditation Indicators  
 
Colorado’s 4 Key “State Performance Indicators”  

As illustrated in the previously stated Educational Goals, MSCS recognizes the importance and 
the responsibility it has to the students, the District and the State of Colorado to ensure that State 
Academic Standards are met and measured. We appreciate the opportunity afforded by the 
dimension of Colorado Growth Model to measure and show growth of individual students, as 
well as academic growth in respect to their academic peers.  

1. Student Longitudinal Academic Growth- The Colorado Growth Model will be 
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implemented; NWEA MAP scores will also track longitudinal growth, as will each child’s 
portfolio record. We expect that MSCS will produce students that will be continually 
classified as “high growth.”  

2. Student Achievement Level- Again, using the Colorado Growth Model, we expect to see a 
steady increase in student achievement as children continue to move through the school. In the 
early years children may display a “low status, high growth” classification. Upon graduating 
from MSCS, and/or in the years prior, it is our expectation that students will have achieved 
“high status, high growth” classification. We will actively work to meet and exceed the 
District’s Targeted Achievement goals in all measurable areas. 

3. Progress made in Closing Achievement Gaps- Using the Colorado Growth Model MSCS 
will identify student achievement gaps. It will be a very high priority to close identified 
achievement gaps. Individual Education Plans will be developed as necessary with the 
cooperation of teachers, parents and the Principal. We also, believe that through the unique 
nurturing aspects inherent in the Waldorf education model, we will see children reach new 
heights in places where difficulty has previously been identified.  

4. Postsecondary and Workforce Readiness- By utilizing the Waldorf curriculum that is 
ultimately in full alignment with the Colorado Academic Standards, it is our assurance that 
each student exiting MSCS will be well prepared to meet the challenges of their future, 
transitioning into others schools successfully. A strong academic foundation where all 
Colorado Academic Standards have been met, and most likely exceeded, combined with the 
experience of an arts-integrated curriculum will allow children to emerge as confident, self-
directed people with strong work ethics and the ability to adapt to new situations. A transition 
plan for children who leave MSCS earlier than 8th grade will be offered. 

We also assure that we will address and adhere to any additional performance indicators and/or requests 
made by our local School District tied to school and District accreditation by the Colorado Department of 
Education. 

 

D. EVIDENCE OF SUPPORT 

Intent to Enroll 

Mountain Song Community School has attracted families in the local community who are 
interested in sending their children to the proposed school. The founding board has set the 
opening target rate at 134 students (K-6) plus 50 PreK students for 2013/14 school year. We 
have almost met our goal of 50% pre-enrollment for each class and are sure that once word of 
our charter is approved, the remaining slots will be filled quickly with waiting lists accumulating 
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for future years. As of August 28, 2012, MSCS has received 151 Intent to Enroll forms for 
children in grades preK-6 for the 2013/14 school year. Pre-enrollment numbers represent 9 
school districts. In addition, there are 9 Intent to Enroll forms for children younger than school 
age applying for subsequent school years.  

We are very pleased with the number of ‘intent to enroll’ thus far, our marketing efforts have 
been at a grassroots level, although we have formed strong partnerships within the community 
that lend themselves to greater marketability once the charter is approved.   

MSCS	  Pre-‐Enrollment	  Numbers	  as	  of	  August	  28,	  2012	   	  

	   Year	  1	  
Proposed	  
Enrollment	  
(2013/14)	  

Pre-‐enrollment	  
as	  of	  8/28/12	  

Female	   Male	   Percentage	  of	  Proposed	  Enrollment	  
ALREADY	  REACHED	  

Pre-‐K	   50	   45	   21	   24	   87%	  

K	   22	   35	   11	   24	   106%	  

1st	  Grade	   24	   19	   12	   7	   79%	  

2nd	  Grade	   20	   16	   9	   7	   80%	  

3rd	  Grade	   16	   8	   3	   5	   50%	  

4th	  Grade	   14	   13	   6	   7	   93%	  

5th	  Grade	   14	   12	   6	   6	   86%	  

6th	  Grade	   24	   7	   2	   5	   29%	  

7th	  Grade	   n/a	   n/a	   	   	   n/a	  

8th	  Grade	   n/a	   n/a	   	   	   n/a	  

TOTALS	   184	   151	   	   	   	  

 

 

Purpose and Need 

Waldorf and Waldorf-methods education is one of the fastest growing, non-parochial school 
movements happening throughout the world. Traditionally Waldorf schools were mainly private 
schools, but recently in the U.S over 60 public schools have adopted Waldorf-methods. In 
Colorado, there currently is one Waldorf-methods charter school, Mountain Phoenix School 
(MPS) in Wheatridge. And another is set to open August 2013: Mountain Sage School in Fort 
Collins. In the past year, the MPS has expanded into two separate campuses due to high demand. 
There are also 5 private Waldorf schools located in Colorado, 2 pre-k-12th grade schools in 
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Denver and Boulder, and a private pre-k-8th grade in Niwot. The other schools are located on the 
Western Slope. There is a clear demand along the Front Range of Colorado for this unique 
method of education. However, there are no formal private or public Waldorf K-8 programs in 
all of Colorado Springs or its surrounding communities. MSCS’s unique tuition free, arts 
integrated, holistic focus, has already attracted many families who would never be able to afford 
a private Waldorf education. 
 
In Colorado Springs, there is an existing private Waldorf co-op program that serves 6 students in 
2nd grade, in which all of the students have completed intent to enroll forms for MSCS.  
 
The Seedlings Forest-school playgroup, a Waldorf-inspired cooperative started by the MSCS 
initiative, has served over 30 families and has a waitlist for every weekly session. These families 
are committed to continuing their children’s education at Mountain Song Community School. 
 
In a survey created by the founding members of MSCS sent out in October of 2011, at the 
beginning of our initiative, we had 23 respondents. 70% of respondents considered themselves 
familiar with Waldorf education, while 18% were already homeschooling using Waldorf- 
methods. In another question, 70% believe handwork, art, music, foreign language, and creative 
movement increase the potential for children to learn and love learning, while 21% of 
respondents or their children had attended Waldorf schools or were Waldorf teachers. The other 
9% appreciated reverence for the changing seasons and liked to knit and eat sustainably (these 
activities relate directly to Waldorf-methods curriculum). When asked to reveal why they were 
interested in MSCS for their children, they responded with the following: (they could select from 
10 ideas and select as many as they preferred):  
 
100% wanted a school that focused on hands-on education 
75% wanted a school that offered a comprehensive wellness/physical education program 
75% wanted a program that focused on the “whole child” 
62.5% wanted a program that offered ample daily outdoor time  
62.5% wanted a school where the arts were a main focus 
56.3% wanted a program where gardening, nutrition, and healthy school lunches were an 
emphasis 
43% wanted a program where the influence of outside media was nearly non-existent 
 
All of these desired qualities assisted us in determining that a Waldorf-methods school, with a 
heavy emphasis on wellness, would best meet the desired needs of the community at this time. 
Based on these answers, as well as from conversations with other parents as they joined the 
MSCS community, we came to the conclusion that currently in Colorado Springs, there are no 
public schools that offer these unique traits that families are searching for in an educational 
setting and learning community. 
 
There are many factors that lend themselves to proof that a public Waldorf education offers 
many benefits for the student, the community, and the world beyond the classroom. In a study by 
Ida Oberman, PhD, there were two key findings on urban public schools with Waldorf methods: 
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a. In their final, the students in the study’s four California case study public Waldorf- 
methods elementary schools match the top ten of peer sites on the 2006 California test 
scores and well outperform the average of their peers statewide. 

b. According to teacher, administrator and mentor reports, they achieve these high test 
scores by focusing on the three R’s set forth by Bill Gates rigor, relevance, and 
relationship, rather than on test prep or rote learning- in a distinct fashion laid out by the 
waldorf model.	  

	  
Please	  see	  Appendix	  N	  “Learning	  from	  Rudolf	  Steiner:	  The	  Relevance	  of	  Waldorf	  Education	  for	  Urban	  
Public	  School	  Reform”	  –	  Ida	  Oberman,	  PhD,	  September	  2007	  
	  
"Play in nature, particularly during the critical period of middle childhood (ages 6-12), 
appears to be an especially important time for developing the capacities for creativity, 
problem-solving, and emotional and intellectual development." 
- Steven Keller, PhD 
Tweedy Ordway Professor Emeritus of Social Ecology and Senior Research Scholar at 
the Yale University School of Forestry and Environmental Studies. 
	  
A key component of MSCS is the focus on wellness. The National Survey of Children’s Health 
found that childhood obesity in Colorado increased 23 percent between 2003 and 2007 – the 
second-fastest rate of increase in the nation behind Nevada. MSCS is committed to providing 
many opportunities that foster positive habits and commitment to one’s health. The many 
benefits that are offered from practicing conscious movement, nourishing our bodies with 
wholesome foods, and learning how many of these foods are grown and produced, as well as 
spending ample time outdoors whether engaged in formal curricula or unstructured free time 
cannot be underestimated.  As well, many children diagnosed with ADD/ADHD benefit greatly 
from time spent outdoors. Dr. Frances E. Kuo,	  found that when children who have Attention 
Deficit Hyperactivity Disorder (ADHD) are allowed to play outdoors, they demonstrate a better 
ability to focus, concentrate, and perform. Children who frequently play outside in an 
unstructured environment have demonstrated higher scores on concentration tests than children 
who play indoors. These researchers believe that the brain needs time to renew or have mental 
breaks. The time children spend in nature acts to restore attention opposed to time spend in front 
of the television or playing video games which drains the attention centers in the brain. We know 
many families will be attracted to MSCS for the focus and commitment to wellness and the many 
benefits it offers to students. In an Educational Priority Survey we sent out to over 100 people, 
we had a response rate of only 23 %, however the answers were very helpful.  95% of 
respondents rated a strong wellness component VERY important or important to the overall 
school design, while 100% rated ample times spent outdoors as Very important or important. As 
well, respondents were asked to rate the importance of MSCS unique features and why they 
believed these elements were important to the school design. One respondent who rated 
‘Wellness’ as the number one priority also commented, 
	  

“A comprehensive approach to wellness and health - health must come first; if a 
child is not healthy, those health issues are going to get in the way of learning. 
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Learning to live a healthy life that keeps you well is a basic necessity to succeed, 
no matter what it is that a person is trying to accomplish.” 

	  
MSCS is supported by numerous businesses, non profits, military, educators, and other 
community members. Thus far, we have received 125 Letters of support for MSCS. Many from 
the entities we have established or plan to establish direct school-community partnerships. 
Among them, the Catamount Institute who has graciously allowed us to hold our events at their 
site free of charge until we have a formal school location and The Bemis School of Art, who has 
also lent us space for our artistic workshops, and Grace Church, who allows us to use space for 
our Academic Development Series and community/child workshops and our homeschool 
enrichment program. LIVEWELL Colorado has offered much support in the development and 
collaboration of many of our health/wellness ideas. 
We have a significant online presence including maintaining a Facebook page with 190 “Likes”. 
We have a meetup site where all of our events, discussions, and questions are posted with 95 
members. Our e-news list has 229 people that receive an online monthly newsletter and 
important event information periodically as needed. We also maintain a website with school 
information, a calendar of events, articles on Waldorf-methods education, videos, and the Intent 
to Enroll form. 
 
District -11 is well known for offering schools of choice to its families and MSCS would be a 
highly sought out program and complimentary to the district’s vision of “every child prepared for 
a world yet to be imagined.” A main tenet of the MSCS education model is deeply committed to 
fostering lifelong learning that nurtures the child’s natural development and styles of learning.  
Our curriculum model is diverse in its delivery and allows time and space for children to query, 
commit to a process, and fully engage a subject, while exercising their imagination and creative 
processes. Children who are active and engaged in their education, thus become able to deal with 
many of the challenges that occur from day to day as well as throughout life. We are confident 
that every child at MSCS will emerge prepared for the 21st century, and will also move forth as 
confident, free thinking, well rounded, and innovative individual of tomorrow. 
	  
	  
Reasons that families may choose to enroll their children in MSCS include: 
 

• A desire to participate in a program using Waldorf-methods 
 

• A commitment to a learning approach that is developmentally appropriate and considers 
each child as a unique learner 
 

• A desire for a program that loops teachers with students from grades 1-5, and offers a 
teaching team who will work with the middle school children through all three years in 
order build a strong foundation in student/teacher relations  and carry them through 
different developmental phases 
 

• An appreciation for a hands on approach to learning 
 

• A desire to an educational model that fully incorporates Colorado Academic Standards 
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• A belief in the validity of bringing music, movement, and the arts into every aspect of 

learning 
 

• A commitment to a program that fosters a non competitive environment to meet each 
child’s needs 
 

• A desire for a program that emphasizes wellness and health to create lifelong positive 
habits and to enrich classroom learning 
 

• A belief in the importance of accepting diverse philosophical beliefs and values 
 

• The desire for a program that emphasizes ecological stewardship and appreciation for the 
natural world, including school gardens and local food production 
 

• A program that emphasizes the development of the whole learning community as one  
(teachers, administrators, parents, students, and the greater community) 
 

• Value of daily time spent outdoors to refresh students and teachers	  
	  
 
Intended Grades and Area of Service	  
	  
Beginning late summer of 2012, and continuing through the submission of our application, 
members of our Board, and additional Steering Committee Members have had numerous 
opportunities through outreach events to hear from close to 200 families many of which have 
expressed a strong desire for an additional middle school option in District 11, specifically one 
that offers a holistic educational approach. In answering this need we have decided to open with 
a 6th grade, and in the 2013/2014 school year, we will begin operations as a PreK – Grade 6 
school. We will add one grade each year until our school offers PreK – 8 in 2015/2016. The 
desired maximum enrollment is 250 students with one classroom of 20-24 students per grade 1-
8. In 2013, we will offer 1 Kindergarten classe with full day and half-day options. We will also 
provide 1 PreK full day class for 16 children, and 2 half day sessions for 16 children in each 
session. We also will offer 6 parent-child classes weekly which families will have the 
opportunity to enroll for quarterly and attend 1 or 2 sessions a week. 
	  
 

Student Body Demographics	  

As a school that strives to embrace diversity within our learning community, we have sought out 
this specific demographic data from the Colorado Department of Education to better understand 
our own community. MSCS is committed to actively embrace all of these sectors of children 
since we are aware that a Waldorf-methods education can assist each child in his or her own 
challenges and development, while providing a stable foundation for higher inquiry and college 
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bound success later in life. Mountain Song Community School seeks to serve a diverse student 
population with the intent of modeling School District 11 student body demographic enrollment 
figures and district percentiles, as seen below. We also understand that the unique Waldorf-
methods and hands on approach to learning utilized by MSCS will attract a variety of family 
types from all socio-economic levels, as well as the gifted population, and those needing special 
education services and we look forward to being a resource for these families.  

2008	  Demographic	  Data	  

Total	  Enrollment	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  El	  Paso	  County:	  105,897	  	  	  	  	  	  	  	  	  	  	  	  	  District	  11:	  29,323	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  

Gifted	  and	  Talented	   6,799	   6%	   2,386	   8%	  

Special	  Education	  Services	   9,674	   9%	   2,430	   8%	  

Homeless	  	   590	   0.6%	   412	   1.4%	  

English	  Language	  Learners	   5,352	   5%	   2,516	  	   9%	  

Expelled	   44	   .04%	   21	   .07%	  

Section	  504	   1,188	   1%	   404	   1%	  

Migrant	   29	   .03%	   8	   .03%	  

Immigrant	   559	   0.5%	   48	   .16%	  

Title	  I	   16,185	   15%	   5,046	   17%	  

	  
	  
2011/2012	  District	  11	  Student	  Demographic	  Data	  	  
Total	  Enrollment	  	  	  29,459	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Number	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  %	  
Gifted	  and	  Talented	   2950	   10%	  

Special	  Education	  Services	   2592	   8.7%	  

Homeless	   772	   .026%	  

English	  Language	  Learners	   2592??	   8.7%	  

Migrant	   20	   .00067%	  

Immigrant	   71	   .0024%	  

Section	  504	   480	   1.63%	  
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Colorado	  Springs	  School	  District	  11	  
Percentage	  of	  Students	  Eligible	  for	  Free	  and	  Reduced	  Lunch,	  2006	  through	  2011	  

Year	  	  	  	  	  	  	  	  	  	  	  %Free	  	  	  	  	  %Reduced	  	  	  FRL	  Total	  	  

	  
	  

	  
	  
	  
	  
	  

	  
	  

In the 2011/2012 school year, D-11 has experienced a net loss of students of 3,548 pupils. MSCS would be bringing 
in a minimum of 74 new families from surrounding districts based on our pre-enrollment numbers. As well, a 
minimum of 6 D-11 families choosing out of the district would be coming back to their home district, D-11. 
 

The centralized location of D-11 is ideal to recruit students to come from a variety of 
neighboring districts who are actively seeking an arts integrated holistic curriculum unique to 
MSCS.  Currently, based on the Intent to Enroll Forms submitted we have received, 52% of our 
students come from within D-11 boundaries, 11.2% from Manitou Springs, and the rest from 
various surrounding districts, including D-12 and D-20, as well as Woodland Park, Widefield, 
Palmer Lake and Fountain. We also have families from 4 other states that are interested in the 
school and will be moving here shortly, who have filled out Intent to Enroll Forms. 
 

2011	   44.6%	   8.7%	   53.3%	  
2010	   42.5%	   8.6%	   51.1%	  
2009	   41.0%	   9.5%	   50.6%	  
2008	   38.8%	   9.2%	   48.0%	  
2007	   35.9%	   8.5%	   44.5%	  
2006	   34.5%	   7.9%	   42.4%	  
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8% of the Intent to Enroll students are currently on an ILP and 5% are linguistically diverse. In 
our first year of operation, we will gather further demographics from students that will create a 
baseline for the school in terms of student body composition; ethnicity, ELL, FRL, and ILP. Our 
goal is to close any gaps in our enrollment data with those of the District’s demographic 
enrollment averages. MSCS will work to achieve greater diversity in each subsequent year of 
operation until we meet D-11’s enrollment demographics. We have also made the following 
considerations in this regard: 
	  
Transportation:  MSCS will develop a comprehensive carpool program and family proximity 
maps (with proper permissions) that utilize parent volunteer hours to encourage and enable 
genuine carpooling efforts. We will also utilize a bike train/walking school bus program for 
interested families.  
 
Location: We understand that as a new school, we may be limited in our choices for available 
space, although our ideal is to be located as centrally as possible, near major highways and 
intersections that allow for easy access from all points in the city and surrounding areas. We may 
consider a bussing option after year 2 if our school ends up being located in a harder to reach 
area. 
 
Breakfast/Lunch Service:  MSCS intends to provide a sustainable, healthy daily breakfast 
beginning in year 1, and lunch option for all students, beginning in year 2 of operations. We 
understand with FRL participants growing each year that more and more students are in need of 
nutrient dense healthy foods each day. Our unique food program will allow students who utilize 
the FRL program access to healthy meals while attending our school and also create community 
connections with local farmers, food producers, and urban gardeners. 
 
Finances: Also beginning in year 1, MSCS will have 8 PreK (4 for full day and 4 for half) and 4 
full day Kindergarten spots available to receive a 25% scholarship fee reduction, we intend to 
increase the scholarship fund for PreK and Kindergarten in year 2 of operation. 
 
We understand that every child can truly benefit from the MSCS educational model and have 
created a comprehensive marketing plan to target many specific and diverse populations in our 
region (see below).We will continue to conduct outreach and education on the many benefits of a 
Waldorf-methods education to the whole Pikes Peak region, including, but not limited to: 
Colorado Springs, Monument, Fountain, Ellicott and Calhan, Manitou Springs, Teller County. 
Since our initiative began in the fall of 2011, we have hosted the following events in an effort to 
answer important questions, provide education, and create a MSCS community: 
 

4 Community Start-Up Meetings (44 total participants) 

9/28/2011 6:30-8:00pm, Penrose Library, Topic “What is Waldorf, part 1” 

10/10/2011 Penrose Library 6:30-8pm, Topic “What is Waldorf, part 2” 

10/26/2011 Penrose Library 6:30-8:00 pm, Topic “Starting a charter, part 1” 
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11/07/2011 Penrose Library 6:30-8:00 pm, Starting a charter, part 2” 

4 Family Craft and Education Mornings (31 total participants), hosted at the Douglas’ home 

10/01/2011 Lantern Making and Topic “The importance of play” 

10/15/2011 Lantern Making and Topic “The influence of Media from Disney to Texting” 

10/29/2011 Lantern Making and Topic “Teaching your Children to Read and Write” 

11/12/2011 Lantern Making and Topic “The Importance of Rhythm” 

Autumn Lantern Walk (40 participants):  

11/12/2011 Sondermann Park 740 W. Camarillo (Catamount Institute) 

Community Silk Dying and Birdseed Packet Making (26 participants)  
2/4/2012 at Bemis School of Art 

Carnival Parade (30 participants) 
2/18/2012 in Manitou Springs 

Academic Development Series (32 participants) 
2/26/2012 Penrose Library 1pm 

Academic Development Series (24 participants) 
4/15/2012 Penrose Library 1pm 

Earth Day Inspired Storytelling and Hike (34 participants) 
4/22/2012 at Red Rock Canyon 

MAYFAIRE (100 participants) 
5/19/2012 Sondermann Park 740 W. Camarillo (Catamount Institute) 

Meadowgrass Music Festival Children’s area (over 50 children served) 
5/26 and 27/2012 La Foret Conference and Retreat Center, north of Colorado Springs 

Seedlings Mom and tot Cooperative Playgroup  
12 varying families per week, always with a waitlist – began on June 4th, 2012 

Colorado Art and Farm Market bi-weekly info table and community crafting 
06/13/2012, 07/11/2012, 08/08/2012, 09/12/2012, 10/10/2012 
At the Fine Arts Sculpture Garden on Cascade Avenue. 

Academic Development Series with Nancy Blanning 
Waldorf teacher of 30 years from the Denver Waldorf School 
6/10/12 (30 participants) 
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Summer Solstice Gathering (30 families participated) 
06/20/12 Sondermann Park 740 W. Camarillo (Catamount Institute) 
 
Bi-monthly Steering Committee Meetings open to the public and have varied from 
7-20 participants 
 
GENERAL OUTREACH WE CURRENTLY CONDUCT REGULARLY 

Posting of MSCS promotional postcard (printed in English and Spanish) at over 20 local 
preschools, local food kitchens, Urban Peak, TESSA, WIC offices, and others that serve low-
income families as well as community churches and venues with bulletin boards.  

Dispersing Event information around the community via online, radio, bulletin boards, in person 
etc. (we have an extensive list of locations (85 total) and venues including pre-schools, coffee 
shops, businesses, and non profits etc.) 

Advertising/Posting in all available free local printed publications: Colorado Springs Parent 
Magazine, Greenwoman Zine, CS Independent and Gazette FreshInk, Terra Essentials. 

Continue the use of social media to keep people talking about MSCS, post events, photos, 
articles, crafts, book suggestions… keeping the buzz going and growing our online social 
community 

In addition our Steering Committee and Board Members take any opportunity to ask people if 
they are happy with their current school, let them know about the development of MSCS, 
personally invite people to an upcoming event or meeting, and give them a card. And also tell 
them about the intent to enroll form on our website. 

Other Outreach Ideas We Plan to Implement: 

PROVIDING COMMUNITY WALDORF INSPIRED EDUCATION 

Monthly Family Potluck with Waldorf Inspired Activities (bread baking, toy making, waldorf 
song and movement or puppets etc.) 

Waldorf Study Group for Adults, based on a chosen book 

Child Led Nature Days (wild places, fairy house making, free hikes) 

Partnering with local library, imagination celebration or baby cotton bottoms to create a 
storytelling time for local children sponsored by our school 

MIDDLE-SCHOOL OUTREACH PLAN 

The goal of the Middle-School Outreach Plan is to inform and educate grade 4 and 5 children 
and their parents about Mountain Song Community School. Beginning in the fall of 2012 we will 
provide age appropriate Waldorf-inspired activities that create community and promote MSCS as 
a viable middle school option for families. Suggestions for such activities (that have come 
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directly from potential parents and students) include, but are not limited to: knife 
skills/woodworking, knitting, survival skills, medicinal plant walks, insect identification, 
agricultural courses, cooking and baking, geo-caching/compass and map skills, snow-
camping/cave building, and fencing, and community volunteer projects. These events will be 
marketed to the greater community through radio, internet & social media outlets, and flyer 
distribution.  

Other Middle School enrollment outreach will include: 

- 5th grade letter campaign: sending MSCS information in Friday folders/newsletters of 5th grade 
parents (English and Spanish) during the 2012/13 school year. 

- Parent/student open house for potential 5th grade families in the winter and spring of 2013 

- Guest speaker from an existing Waldorf school to speak at MSCS’s Academic Development 
Series about Middle School years and how a Waldorf education benefits children of these ages 

- Cross-promotion with community events that draw families with children in grades 4 and 5 

- Lesson block/reading group based on the appropriate grade such as 

3rd Grade:  House Building 

4th Grade:  Norse Mythology 

5th Grade:  Greek Mythology 

 

ATTEND AND SPONSOR LOCAL WORKSHOPS/EVENTS: 

MSCS Back-to-School Wellness Event and movie screening (09/09/12 – Penrose library) 

Peak Alpaca Days, Eco-Fest at RLR (fall events)  

Whole foods/King Scoopers info table at numerous locations around town 

Applying for Earth Day Grant with Catamount as head 501-C3 

Classes at Bemis Art School that are traditional Waldorf arts, a MSCS representative would 
make an appearance at one class to talk about the school and pass out information. 

District School Fair 

Kindergarten Information Nights sponsored by the district and local preschools 

Rock Ledge Ranch: Homesteading or Holiday Events 
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Pikes Peak Community Cupboard Monthly Swaps 

Military: Sustainability Fair, Education Fair 

Church: craft fairs, festivals, non-religious events  

Targeting Hispanic Populations through Cinco De Mayo Celebration, Centro De La Familia, and 
other local organizations 

ATTEND EVENTS SPECIFICALLY ALIGNING WITH OUR WELLNESS COMPONENT: 

Holistic Health Events– Herbal Fest, Celebration Store Events 

LIVEWELL Colorado Springs Events 

Starfit Kids and Yoga Monkey Events 

Kids on Bikes Summer Event, hosting a table on August 26th, 2012 

Chef Dinners:  specific dinners hosted at restaurants or farms to benefit the school  

Kids in the Kitchen Event 

Restaurant Nights:  Chipotle, Noodles, Conscious Table, Karma Night at Bristol, Colorado 
College Garden Events 

Partner with Bear Creek or Starsmore Discovery Center for Nature Events 

MSCS SPONSORED WORKSHOPS (fee based): 

Wellness Workshop Weekend 

Conscious Evolution of Community Workshop 

 

E. EDUCATIONAL PROGRAM 

"I believe that Waldorf Education possesses unique educational features that 
have considerable potential for improving public education in America. Waldorf 
schools provide a program that not only fosters conventional forms of academic 
achievement, but also puts a premium on the development of imagination and 
the refinement of the sensibilities."  
- Elliot Eisner, Ph.D., Professor of Education and Art, Stanford University;  
Past President, American Educational Research Association;  
Author, Curriculum and Cognition: Educating Artistic Vision 
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I. Introduction to Waldorf Education 

Waldorf education is a method that recognizes the specific developmental stages of children and 
provides the right experience at the right time using multiple learning modalities to engage 
children’s head (cognitive), heart (affective), and hands (behavioral) equally. Each subject is 
presented through direct experience and incorporates art, movement, and whole body health.  
The impulse behind Waldorf education is cultural renewal, it was developed following WWI by 
Austrian social reformist Rudolf Steiner who envisioned an education that would create a 
peaceful and just society. His first school was opened in 1919, and the first Waldorf School in 
the U.S. opened in 1928 in NYC.  

In the past 20 years Waldorf has become the largest educational movement in the world, and 
Waldorf methods have been adopted by approximately 50 public charter and magnet schools 
throughout the U.S.. Mountain Song Community School will be the 3rd Waldorf methods charter 
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school in the state of Colorado. 

A large body of evidence from the last 20 years of neuroscientific inquiry supports some of the 
most fundamental principles of Waldorf methods. The timing and organization of brain 
development are prime considerations in establishing the optimal sequence for learning, as is the 
knowledge that the brain operates optimally when all parts are equally developed, valued, and 
engaged. The Waldorf methods holistic approach is designed to stimulate optimal brain 
functioning and follow a developmentally appropriate sequence to educate the child’s whole 
being integrating thinking, feeling, and doing.  

Mountain Song Community School knows that inherently children want to learn, discover, and 
create. The role of our school is to nourish and guide this natural exuberance, energy and delight 
in the quest for meaning and knowledge. Creative approaches in which the arts are integrated 
into academic learning serve to wholly engage the child and provide an experiential, multi-
sensory context for understanding intellectual concepts. The experiential study of world cultures 
enriches the student’s expanding world-view, giving an appreciation for diversity, flexibility of 
thinking, and an intrinsic empathic understanding of social and cultural issues. The school’s 
overall educational approach is designed to instill in its students not only high standards for 
academic achievement and civic responsibility, but also a sustaining degree of intellectual 
curiosity, creative thinking, problem solving and creative self-expression, as well as valuable 
interpersonal and intrapersonal life skills.  

The Waldorf methods approach to education recognizes that certain capacities emerge in 
students at fairly predictable stages, while also allowing for individual rates of maturation and 
uniqueness. This appreciation for the metamorphosis of comprehension underlies both the 
organization of the curriculum and the changing methods of teaching. Classrooms, materials 
used and curriculum cultivate a sense of beauty, wonder and deep respect for the natural world, 
affirming that the intelligence and imagination of the young child is best developed without the 
use of technology; up to grade six computer technology is used only as a practical necessity for 
computer based testing, library and research purposes. Learning a second language begins 
in kindergarten. The joy of music enhances cognitive development throughout all of the grades.  
Cooperation and self-advancement is encouraged rather than outwardly directed competition. 
The goal of this educational experience is to enable students, as fully as possible, to freely 
choose and realize their individual path through life.  

Evidence continues to increase that the use of technology for a young child is harmful in many 
ways. It is our belief that the importance of human connection between a student and his/her 
teacher(s) can’t be over-emphasized. Paul Thomas, a former teacher and an associate professor 
of education at Furman University, who has written 12 books about public educational methods, 
says that “a spare approach to technology in the classroom will always benefit learning, teaching 
is a human experience, technology is a distraction when we need literacy, numeracy and critical 
thinking.”  Some are opposed to the idea of limiting technology in the early years of education, 
worrying that their child will be left behind in a very technology-based contemporary life. People 
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with this concern should consider the opinions of Alan Eagle, (who holds a computer science 
degree from Dartmouth and works in executive communications at Google, where he has written 
speeches for the chairman, Eric E. Schmidt) who says “I fundamentally reject the notion you 
need technology aids in grammar school, the idea that an app on an iPad can better teach my kids 
to read or do arithmetic, that’s ridiculous.”  Mr. Eagle sends his two children to the Waldorf 
School of the Peninsula, as does the chief technology officer of eBay, and many other employees 
of Silicon Valley giants like Google, Apple, Yahoo and Hewlett-Packard. In fact three quarters 
of the students at the Waldorf School of the Peninsula have parents who work in high-tech. Mr. 
Eagle doesn’t see the need to fill classrooms with technology because computer skills are 
“supereasy, it’s like learning to use toothpaste. At Google and all these places, we make 
technology as brain-dead easy to use as possible. There’s no reason why kids can’t figure it out 
when they get older.” (Eagle).  Beyond the reduction of human connection there are serious 
medical consequences to consider, as Aric Sigman – Health Lecturer, Fellow of the Society of 
Biology, Associate Fellow of the British Psychologoical Society, says in his article, The Impact 
of Screen Media on Children, “the sheer amount of time children spend watching TV, DVDs, 
computers and the internet is linked with significant measurable biological changes in their 
bodies and brains.” Susan Greenfield reports about the physical harm too, in ‘Computers in 
Schools can do more harm than good’ she discusses the recent research that students are loosing 
the ability to study properly as computer use has begun to rewire the brain making students less 
able to read and write at length. 

MSCS is committed to sustaining the right balance of technology integration in our school. We 
are confident in our methods and will seek to stay informed of the topic as it relates to the 
development of the child and the effect on their abilities as learners. 

A Silicon Valley that Doesn’t Compute – Matt Richtel, NY Times 10/22/11 

The Impact of Screen Media on Children – Dr. Aric Sigman  

Computers in Schools can do more harm than good – Susan Greenfield, The Telegraph 2/10/12 

 

MSCS believes that education should help children to become creative, critical thinkers whose 
gifts are allowed to unfold uniquely, not according to a uniform standard. In order to move 
through our ever changing, modern world with confidence, we believe that the educated person 
of our day must possess the following skills: 

• Literacy 

• Ability to communicate clearly, both orally and in writing 

• Familiarity with, and ideally the ability to communicate in, more than one language 

• Understanding of various cultures 

• Understanding of the scientific process and the various scientific disciplines 
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• Knowledge of history 

• Ability to think creatively, analytically, and logically 

• Ability to observe, gather, organize, analyze, and synthesize information 

• Understanding of the mathematical process including application 

• Ability to critically assess data 

• Lifelong learner who has developed competence, self-motivation, confidence, and 
responsibility 

We believe that the personal attributes, skills and capacities of the educated person of today 
include: 

• Concentration, focus, and perseverance 

• Ability to work cooperatively with others 

• Adaptability and mental flexibility 

• A strong sense of connection to and responsibility for the world 

• Ability to value relationships, and have respect for others  

• Ability to honor cultural, ideological, and philosophical differences 

• Ability to solve problems by analyzing issues from multiple perspectives 

• Resourcefulness, confidence, and motivation 

• Enthusiasm, a sense of wonder, and curiosity 

• A passion for lifelong learning 

• Clearly developed emotional intelligence 

• Self respect, self-control and self-actualization 

• Ability to communicate with respect and compassion 

• Respect for the environment 

A Waldorf curriculum adapted to Colorado Academic Standards will provide an education that 
will nurture the skills of the educated person in the 21st century. 

 

II. How Learning Best Occurs 

Mountain Song Community School holds that learning best occurs when students are taught 
using a curriculum that integrates the oral tradition, visual and performing arts, foreign languages 
and movement into the teaching of English/language arts, mathematics, social studies and 
science. Teaching methods and structures include: 
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• Academic components framed within an artistic, creative, and imaginative context 

• Academic development in an environment that supports the unfolding of the physical, 
emotional, and social aspects of the individual child 

• A model asserting that children have identifiable stages of development 

• A curriculum designed to foster attitudes and habits that promote responsibility and 
confidence 

• Beginning with whole-to-part learning, from synthesis to analysis 

• Educational models that weigh process and outcome equally 

• An approach that strives to increase capacities for self-motivated learning as opposed to 
one that focuses on an information-based model 

• A partnership between home and school where parents have the opportunity to become 
deeply involved in their child's education  

• The creation of a community wherein all members—including parents, teachers, and 
children—make a commitment to lifelong learning 

• Staff who are sensitive to each child’s personal rhythm and development 

• Limited media exposure 

• A cooperative, non-competitive environment where each child’s uniqueness is honored 

• Educational experiences both in and out of the classroom setting that engage the child 
intellectually, emotionally, socially, and physically 

• Teaching methods that place a high value on relational experiences and inter- and intra- 
personal interactions 

 

III. Introduction to MSCS’s Educational Program 

MSCS supports the idea that every child needs the balance provided by healthy intellectual, 
emotional, social, artistic, and physical development. The K-8 program at Mountain Song is 
designed to foster the development of a fulfilling, creative, and productive life for all of our 
students. Our teaching approach and curriculum content are carefully tailored to meet students at 
various stages of child development. 

The Waldorf kindergarten focuses on hands-on activities and experiences that promote students' 
physical development, sensory-motor skills, social development and creative play. In first 
through eighth grades, our teaching approach and curriculum emphasize the development of 
imaginative thinking (key to problem solving and analytic reasoning), while helping students 
deeply understand and connect to what they learn. Grades students engage in artistic activities 
that are directly integrated into the academic curriculum, thus deepening their social and 
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emotional "feeling" or connection to their subject matter, with the goal of creating a lifelong love 
of learning. 

Please note that the Waldorf-methods model upon which the school’s Mission and vision are 
based determines that some of the Colorado Academic Standards will be addressed at grade 
levels that may occasionally differ from those in the state academic standards framework. Some 
of the sequencing within the CAS shall be accelerated or decelerated at times. MSCS assures that 
students will be well prepared for TCAP testing, grades 3-8. 

As referenced in the Section C of this application, please see Appendix Y for Mountain Sage’s 
(Ft. Collins) sample of Waldorf-methods Curriculum based on CAS Evidence Outcomes, Grades 
K-4; Mathematics, Language Arts, Science, Social Studies and World Language.  We will be 
working to revise and complete all curriculum alignment to cover the new CO Standards. 

The extensive task of mapping and aligning the Waldorf-methods curriculum, in detail, with 
state standards will be achieved over time. It will be the ongoing and extremely important duty 
of teachers within the school to ensure that Colorado Academic Standards and Common Core 
Standards are integrated into each school day. Teachers will coordinate an integration of 
standards regularly as they plan for each lesson block, and they can track standards integration 
continuously with the student progress journals they keep. By 2016, the curriculum of all grades 
served at Mountain Song will be mapped and aligned with the Colorado Academic Standards. 
Each year MSCS will conduct a thorough review to update our mapping document.  

As a part of the enrollment, all parents will attend a Parent Information Meeting facilitated by 
MSCS during which it will be explained that our Waldorf-methods curriculum standards may not 
correlate grade by grade with the Colorado Academic Standards—especially in the grades K-2. 
Each parent will also receive a folder with information further explaining our curriculum. We 
will make the Waldorf-methods curriculum standards available to parents upon request at the 
beginning of each school year.  

Using Waldorf-methods curriculum and the instructional approach outlined in this section, 
MSCS ensures that each child will attain proficiency in both the Colorado Academic Standards 
for K-8 students, and the Waldorf-methods curriculum standards by the time he/she exits eighth 
grade.  However, based on the needs of the individual student, their teacher will develop a 
transition plan for any student leaving prior to the eighth grade, with the knowledge of what is 
required by the Colorado Academic Standards. MSCS will engage the parents of the student who 
will be transitioning as soon as they inform us of their plan to leave.  The class teacher and 
parents will formulate and implement a plan based on the student’s strengths and weaknesses, 
unique to that individual, to best assist them in their transition.  If this transition happens mid-
year, the class teacher will provide an assessment of the child to the new teacher (in place of the 
year end narrative).  Things that may be included in the plan are: 

• written assessment report to new teacher/school 
•  phone conversations with new teacher 
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•  parent conference/counseling 
•  recommended summer study 

•  recommended tutoring/support  
Waldorf teaching methods stress a nurturing, multi-sensory, nature-oriented learning 
environment. The stimulation of the child's imagination and creativity is a high priority. Daily, 
weekly and seasonal rhythms will help provide consistent structure to the educational process. 
Multiple learning modalities are integrated into daily lessons to create a learning atmosphere that 
is supportive, challenging, and meaningful to each student. Waldorf teaching methods emphasize 
imaginative and creative play in the early years and build in complexity as the child progresses. 
Opportunities for artistic expression and intellectual developmental abound throughout the 
grades. 

The academic program is strongly interdisciplinary, integrating the arts- drama, painting, music, 
drawing, and handwork- into the entire curricula. Several studies have shown significant 
correlations between academic success, enhanced critical thinking abilities and positive attitudes 
towards community in students who are educated in an arts-integrated curricula (Catteral, 1998; 
Seidel, 1999; Heath 1998). This model of education through the arts awakens imagination and 
creativity, bringing vitality and wholeness to learning. Lessons and activities will blend 
cognitive, auditory, kinesthetic, visual, and tactile approaches to address the students’ various 
dominant learning styles. MSCS will place a high priority on our students "learning how to 
learn." 

The faculty will select curriculum materials, and instructional activities will be developed by the 
class teacher from the teacher reference library, the internet, and from the public library. 
Teachers develop their units of study (Main Lesson blocks). Since Mountain Song will be 
integrating the Colorado Academic Standards into study blocks, teachers are expected to be 
engaged in continuous communication with one another in order to best accomplish this task. A 
Main Lesson block rotation for the year, which is planned prior to the start of the school year is 
submitted to the Principal and distributed to parents at the beginning of each school year.  

Although MSCS seeks to employ Waldorf trained teachers, we understand that it is quite 
possible that some teachers may not have extensive Waldorf training. Therefore, in order to 
provide detailed curricular resources for “new” teachers, as well as for those who are not so new 
to Waldorf, MSCS aims to purchase comprehensive Waldorf curriculum compilation for grades 
K-8 from sources such as Live-Education and Christopherus Homeschool Resources, Waldorf-
methods publishing and consulting organizations that offer detailed syllabi for grade 1-8. Each 
year of Christopherus curriculum is a full curriculum - not a guide and not simply focused on 
Main Lessons. There are full lessons for all the language arts, math, science, history/mythology 
Main Lessons plus a full year's worth of specific lessons and ideas for handwork, crafts, painting, 
drawing, modeling, form drawing, music, movement and games, cooking and other lessons as 
appropriate. In the grades where it is appropriate, there are also "practice lessons" in math and 
language arts. In an effort to ensure adequate teacher planning resources will be available for 
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varying levels of Waldorf teaching experience, MSCS understands it will be important to offer 
such curriculum guides within the teacher library. 

All Waldorf-methods curricular resources will be “starting points,” to be edited or added to, and 
into which Colorado Academic Standards will be integrated to ensure students receive the scope 
and depth of education desired by both MSCS and the Colorado Department of Education. 

Mountain Song Community School believes that how we educate our children relates directly to 
the health of our society. MSCS founders share a strong belief in public education as a means to 
cultivate and inspire the healthy citizenship of future generations. 
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IV. Curriculum  

The Waldorf-Methods Kindergarten  

“In one sentence, Froebel, father of the kindergarten, expressed the essence of early-childhood 
education. . . . The natural world is the infant’s and young child’s first curriculum, and it can 
only be learned by direct interaction with things. . . . Learning about the world of things, and 
their various properties, is a time-consuming and intense process that cannot be hurried.  This 
view of early-childhood education has been echoed by all the giants of early-childhood 
development—Froebel, Maria Montessori, Rudolf Steiner, Jean Piaget, and Lev Vygotsky. It is 
supported by developmental theory . . . . Play facilitates the growth of children’s reasoning 
abilities. Children’s questions are a form of mastery play. In asking questions, children are 
creating their own learning experiences” 

--David Elkind, Professor of Child Development Tufts University. 
  Education Next, “Much Too Early” forum, 2001, No. 2, Hoover 
Institution, Stanford University, Stanford, California 

The MSCS Kindergarten curriculum is developmental; that is, we meet the children “where they 
are,” while simultaneously laying the foundation for academic success in later grades. It is 
designed to enhance the young child’s physical development, which includes fine and gross 
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motor skills, language development and sensory integration. In addition, the activities of the 
kindergarten are structured to strengthen the child’s imagination, creativity, social skills, and 
sense of self-confidence. Teachers involve the students in maintaining the orderliness and 
organization of materials, preparing the foundation for orderly thinking.  

Literacy begins in the kindergarten with a rich oral language base. Teachers use storytelling, 
including classic and modern folk tales from various cultures, to develop the students’ attention 
span, concentration, vocabulary, speaking, and listening comprehension skills, and to lay down 
the basis for reading comprehension. Through drama, rhythmic poetry, nursery rhymes, and 
songs, the teachers further immerse the children in vivid and imaginative oral speech and 
literature. The teachers use puppetry, engage the children in acting out stories rich in vocabulary 
and imagination, as well as lead singing games to teach comprehension strategies such as story 
sequence and character development. 

Kindergarten introduces the fundamental concepts of mathematics through creative play and 
daily practical activities.  Mathematics begins in the kindergarten with sorting, one-on-one 
correspondence, counting from 1 to 30, patterning, and identifying shapes. Through daily 
practical activities such as setting the table, students learn to pattern, as well as to identify, sort, 
and classify objects by attribute.  This approach, through imitation and creative play, uses natural 
materials such as logs, nature blocks and driftwood of different shapes and sizes, seashells, 
stones, pinecones, etc.  By the end of kindergarten, students understand small numbers, 
quantities, and simple shapes in their everyday environment.  They count, compare, describe, and 
sort objects, and develop a sense of properties and patterns.  They explore economics through 
imaginative play that involves sorting and trading objects of different sizes and properties. 

The science curriculum gives the children a multiplicity of experiences with the natural world. In 
the physical sciences, students’ creative play involves them deeply in exploring basic physics 
principles, such as mass, density, gravity, balance, and the creation of pulleys and levers. 

Students experience the properties of heat and cold through time spent in the kitchen cooking 
with the teacher, as well as observing seasonal changes. Life science and earth science start with 
students observing common objects using their five senses. Students learn to communicate 
observations orally and through drawings. Nature tables as well as frequent nature walks provide 
an awareness of the seasons and a connection to the natural environment. The students 
experience the cycle of growth through gardening, from seed to harvest to transformation 
through cooking. 

Other activities involve students directly in the transformation of colors and natural materials 
into useful and beautiful creations. These activities include combining colors in watercolor 
painting, carding and felting raw wool, and making dolls from garden grasses. Finger knitting 
develops fine-motor skills and nurtures children’s ability to focus and concentrate, while 
fostering hand-eye coordination. Students’ development of fine motor skills and focus is 
essential for learning to read and write, as well as for doing mathematics and other academic 
work. 
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Problem-solving skills have their foundation in creative play that transforms the environment in 
inventive ways. Creative play provides students with opportunities to imagine, plan, and carry 
out increasingly complex activities. During creative play, teachers guide students’ growing 
capacities for creative problem solving and social interaction. Early childhood research shows 
that free play is serious work for young children, forming the basis for later scientific thought --
analytical critical thinking skills and problem solving (Elkind, 2007). 

The quality of the environment of a Waldorf-methods Kindergarten is integral to its goals for the 
children. A feeling of warmth and security is created by using only natural materials in the 
construction of the decor and toys; wood, cotton, and wool. Semi-opaque, pastel curtains 
transmit a warm glow into the room. In this warm environment are placed toys, which the 
children can use to imitate and transform the activities that belong to everyday adult life. In one 
corner might stand a wooden scale and baskets for children to pretend they are grocery shopping; 
a pile of timber stands ready to be constructed into a playhouse, a boat or a train; a rocking horse 
invites a child to become a rider; homemade dolls lie in wooden cradles surrounded by wooden 
frames and cloths the children can use to create a pretend family and play house. Pinecones and 
flowers are artistically dispersed; lovely watercolors adorn the walls. The effect of this beautiful 
arrangement of decorations and toys is a feeling of entering a “children’s garden.” where one can 
breathe easily, relax and play according to the impulses of one’s heart. 

	  

References: 
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 “The greatest scientists are artists as well. Imagination is more important 
than knowledge. Knowledge is limited. Imagination circles the world.” 

           --Albert Einstein 

Overview of Curriculum Grades 1-8  

Teachers take great effort in devising schedules that best reflect the way children learn at 
different developmental stages. The instruction will immerse the child in a subject through 
presentation, storytelling, writing, reading, recitation, drama, painting, drawing, and movement.  
Writing is the mode through which reading is taught; first experienced through self-created 
“pictures” of each letter, storytelling, drawing, and movement.  Nature stories told in the early 
grades will evolve into more advanced scientific investigations of zoology, geology, astronomy, 
botany, chemistry, physics, physiology, and anatomy. 

The school day for the grades will begin with the Main Lesson, a two-hour instructional period 
focusing on the core curriculum and integrating a variety of learning approaches to encourage 
student learning through multiple modalities (visual, auditory, kinesthetic, etc.) and multiple 
intelligences.  
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Please see Appendix J to view Detail of a 5-day Main Lesson Plan and Rubric, for Grades K-6 in 
Mathematics and Language Arts {Borrowed from Desert Star Charter School of Sedona, 
Arizona}  

Each core subject, defined as mathematics, language arts, science and history/social 
studies/geography, is taught in a unit or block, generally lasting three to four weeks, thus 
immersing the student in a particular subject. However, lessons are given everyday for reading 
and math to ensure these key subjects are always being built upon and polished; for example, 
children read aloud to the teacher each day to allow for formative assessment. There also are 
extra lesson periods built in to each day for every grade for skill building in areas of concern. 

This uniquely multi-disciplinary, multi-sensory instruction style, combined with the unit block 
approach to academic studies, is central to Mountain Song Community School’s teaching 
strategy since it promotes and develops active listening, imagination, memory, and vocabulary. 
In addition to the main lesson, students spend two or three additional periods each day in core 
academic subjects. For one or two periods each day students attend non-core special subjects 
such as world language (i.e. Spanish/Mandarin), handwork, music, games and the arts. A grade-
by-grade overview of the curriculum is provided below; variations in the general curriculum may 
occur depending on the teacher, the particular class, and the year. 

MSCS’s teachers will be sure to implement all state standards including the CAS and Common 
Core standards. A checklist/narrative system will be developed by the MSCS Faculty Council, in 
conjunction with the Principal and the MSCS Board of Directors, that will allow teachers to 
accurately track how the Colorado Academic Standards and Common Core standards are being 
met within the school.  

The following curriculum represents the Waldorf curriculum sequencing and content by grade 
level in the following areas of study. Please see Appendix K to view Waldorf-methods Student 
Scope and Sequence, with Benchmarks for Grades K-8. 

First Grade 

Math:  Qualities of numbers; introduction to the four operations of arithmetic; geometric 
forms; whole number processes; counting rhythms; times tables 1 through 6 and 10  

Literature & Grammar: Pictorial and phonetic introduction to the alphabet; word 
recognition and fluency; writing; poetry recitation; and fairy and folk tales from around the 
world 

Science:  Nature stories; nature walks; observations; gardening; local environment; seasons 

Music and Performing Arts:  Singing games; interval and/or pentatonic flutes (developing 
finger coordination, concentration, breath control); songs based on seasonal themes; in-class 
drama 

Art:  Form drawing; wet-on-wet watercolor painting (emphasizing an experience of working 
with color rather than creating formed pictures); beeswax modeling; crayon illustrations 
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World Language:  At least one world language (Spanish) will be introduced through plays, 
songs, rhythms, poems and games; as funding permits an additional world language will also 
be introduced (German or Mandarin) 

Handwork:  Knitting with two needles (promotes eye-hand coordination, fine motor skills, 
and arithmetic skills, sequencing, patience, perseverance and self-esteem); seasonal crafts 

History & Social Studies:  Fairy & folk tales, rhymes; poems; songs 

Geography: Spatial orientation; body geography 

Physical Education: traditional games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling 

Second Grade 

Math:  Continue with four operations of arithmetic; story problems; number patterns; times 
tables 7 through 12, two digit multiplication, carrying and borrowing, written calculations 

Literature & Grammar:  Reading and writing; phonetics; elements of grammar; spelling, 
punctuation, beginning cursive writing; Animal fables and myths and legends of heroic 
people from around the world  

Science:  Garden and nature studies; school and local environment, seasons; animals 

Music and Performing Arts:  Singing; pentatonic flute; in-class drama and performance 

Art:  Continue form drawing; watercolor painting; beeswax modeling, crayon drawings 

World Language:  One or two languages continued (vocabulary, counting, animals, colors) 

Handwork:  Knitting patterns of knit and purl (pattern recognition and perpetuation, 
concentration, fine motor skill development); crocheting 

History & Social Studies: Legends and stories of heroic people  

Geography: Natural studies 

Physical Education: Rhythmic games, line games, yoga, spacial dynamics, eurythmy, 
dancing, bicycling 

 

Third Grade 

Math:  Memorization of multiplication tables (1 through 12) continued and strengthened; 
weight; measure; length; volume; money; time; continued two and three digit multiplication; 
long division 

Literature & Grammar:  Elements of grammar (nouns, verbs, adjectives, adverbs); 
continuing cursive spelling and punctuation; compositions; Stories from ancient history, 
continued reading 
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Science:  Gardening; soil; nature studies; animal husbandry; conservation; cooking; house 
building; farming 

Music and performing arts:  Singing in rounds; pentatonic/C flutes/recorders; in-class skits; 
performance of annual class play; recorder music notation? 

Art:  Continue form drawing; painting; beeswax modeling; crayon and pencil drawing 

World Language:  One or two languages continued enhancing and holistically in support of 
the core curriculum (songs, plays, poetry, conversations, and vocabulary)  

Handwork:  Crocheting (pattern and placement recognition, finger dexterity); hand sewing 

History & Social Studies:  Study of practical life (house building, clothing, and cooking) 
around the world 

Geography: History of Farming and House building 

Physical Education: Traditional Games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling 

 

Fourth Grade 

Math:  Continuation of long division; fractions; averages; factoring 

Literature & Grammar:  Elements of grammar; continuing cursive, spelling and 
punctuation; book reports; creative writing; composition; Norse and Finnish mythology, 
Indian Legends and local history 

Science:  zoology, animals in their environment; continuation of gardening and nature 
studies 

Music and Performing Arts:  Singing and flutes in rounds; possible addition of violin/cello; 
music theory; choir, reading music notation 

Art:  Advanced (woven) form drawing; painting; clay modeling 

World Language:  One or two languages continued (songs, plays, poetry, conversations, 
cultural activities, vocabulary, beginning writing) 

Handwork:  Cross-stitch; embroidery; knotting; braiding (creating patterns from front to 
back) 

History & Social Studies: Colorado and local history 

Geography:  Colorado and local geography; map making 

Physical Education: traditional games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling 
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Fifth Grade 

Math:  Decimals; fractions; metric system; geometry as it developed in ancient cultures  

Literature & Grammar:  Elements of grammar and spelling; sentence structure; descriptive 
writing; continuing cursive, punctuation and compositions; Greek, Indian, Persian and 
Egyptian myths, business letter writing, report writing 

Science:  Botany; Inductive Method; continuation of garden and nature studies 

Music and Performing Arts:  Singing; flute; possible inclusion of violin/cello; 3-part choir 

Art:  Freehand geometric drawing; painting; clay modeling, drawing 

World Language:  One or two languages continued (simple conversations, poetry, cultural 
activities, vocabulary, continued writing) 

Handwork:  Knitting in rounds; knitting socks, hats, or mittens (develop and follow written 
instructions), woodcarving 

History & Social Studies:  Mythology and life in ancient civilizations from ancient India 
through ancient Greece. Greek history through Alexander the Great 

Geography:  North American geography as related to vegetation, agriculture, culture and 
economics 

Physical Education: traditional games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling and preparations for the Greek Olympic games (the pentathlon) 

 

Sixth Grade 

Math:  Percent; beginning algebra and negative numbers; ratios; proportions; geometric 
drawing with instruments and proofs; business math 

Literature & Grammar: Advanced grammar; descriptive compositions; expository writing, 
spelling; biographies; The Roman Empire and Medieval Literature, research methods and 
report writing 

Science:  Mineralogy; physics (acoustics, electricity, magnetism, optics and heat); beginning 
astronomy; continuation of garden and nature studies 

Music and Performing Arts:  Singing in parts; flute; possible inclusion of violin/cello; choir 

Art:  Geometry with compass/ruler; painting; clay relief modeling; woodcarving 

World Language:  One or two languages continued, reading and translation stories 

Handwork:  Pattern making; 3-D construction (visualizing from two-dimensional to three 
dimensional finished product) 

History & Social Studies:  The Roman Empire and Medieval History  
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Geography: World Geography with an emphasis on European and South American 
Geography 

Technology: Computers skills and use are a part of the Main Lesson 

Physical Education: traditional games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling, other competitive sports 

Electives: encaustic painting, rocketeering, bike mechanics, felting, and many others 

 

Seventh Grade 

Math:  Algebra; mathematical thinking/theory; geometry; graphing 

Literature & Grammar: English Literature; Grammar Review; research methods and 
projects 

Science: Physics (mechanics); physiology; astronomy continued; inorganic chemistry; 
nutrition and reproductive systems; continuation of garden and nature studies 

Music and Performing Arts:  Singing and flute in parts; possible inclusion of violin/cello; 
music theory 

Art: clay modeling human hand and foot; woodworking; painting; perspective drawing; 
recreations of masters 

World Language:  One or two languages continued, reading and conversation 

Handwork:  Hand-sewn clothing; carving wooden bowls; metalwork 

History & Social Studies:  Renaissance, Reformation and Age of Exploration 

Geography:  World geography with an emphasis on Africa and Asia 

Technology: Computers skills and use are a part of the Main Lesson 

Physical Education: traditional games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling, other competitive sports 

Electives: encaustic painting, rocketeering, bike mechanics, felting, and many others 

 

Eighth Grade 

Math:  Practical applications of arithmetic; set concepts; algebra; platonic solid geometry 

Literature & Grammar:  Journalism; writing short plays; Shakespearean drama 

Science:  Physics; organic chemistry; physiology; human anatomy, continuation of gardening 
and nature studies through ecology; astronomy; meteorology 
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Music and Performing Arts:  Singing and flute in parts; possible inclusion of violin/cello; 
symphonic form; American Music 

Art: Black and white drawing; painting; perspective drawing 

World Language:  One or two languages continued, dialogue and original writing 

Handwork:  Machine sewing of original garments; bookbinding; soapstone carving; clay 
sculpture; woodcarving; metalwork 

History & Social Studies:  World trade and economics; American history; Modern History 

Geography:  World geography; Asia and other culturally diverse regions around the world. 

Technology:  Computers skills and use are a part of the Main Lesson 

Physical Education: traditional games, yoga, spacial dynamics, eurythmy, dancing, 
bicycling, other competitive sports 

Electives: encaustic painting, rocketeering, bike mechanics, felting, and many others 

 

Throughout All Grades:  

Reading and Writing:	  The ‘Five Essential Components of Effective Reading Instruction’ which 
have been incorporated into the No Child Left Behind Act are based on ‘The National Reading 
Panel Report’ from the National Institute of Child Health and Human Development [NICHD], 
2000, and summarize several decades of scientific research that clearly show effective reading 
instruction. The ‘Five Essential Components’ are: 1. Phonemic Awareness, 2. Phonics, 3. 
Fluency, 4. Vocabulary, 5. Comprehension. MSCS’s class teachers will be aware of these 
components and how they are taught through using Waldorf-methods. As in all subjects Waldorf 
teachers integrate intellectual development with artistic creativity and practical skill when 
teaching reading. This educational ideal of balance is supported by contemporary developmental 
psychology that maps the dynamic interconnections between cognitive development, emotional 
intelligence, and bodily-kinesthetic intelligence. Finding ways to balance and integrate thinking, 
feeling, and willing in education through daily practice has important implications for teaching 
reading using Waldorf-methods. 

Letters are learned in the same way they originated in the course of human history. Human 
beings created drawings, and out of these pictures abstracted signs and symbols. Early 
elementary students hear stories, draw pictures, and discover the letter in the gesture of the 
picture. The important early reading skills integrated into songs, poems, and games help to 
establish a joyful and living experience of language. Students are taught how to read right from 
the beginning of first grade; it is done through writing. Writing is taught phonetically, the 
students copying the teachers’ letters and sounds from his writing on the chalkboard into their 
Main Lesson Books. This process continues through block letters and cursive until, by the end of 
second grade, reading aloud in class is practiced out of a printed book, as the students have been 
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doing out of their self-created lesson books. Phonetics are essential, but most suitably taught 
through writing, since reading phonetically segments the experience of the child, thus 
diminishing comprehension. Writing also affords the opportunity for the children to use their 
whole body to learn reading. Throughout the grades, texts taken from a rich humanities 
curriculum provide material for reading practice.  

(See	  also	  appendix	  ‘E’:	  Waldorf	  Language	  Arts	  Standards	  and	  Rubric,	  Grades	  1-‐5)	  

Literacy Intervention: Longitudinal data from DRA2 reading assessments and regular on-going 
assessments of the ‘Five Essential Components of Effective Reading Instruction’ will alert the 
class teacher as to which children may need literacy interventions. The Longitudinal data and 
regular on-going assessments will also reveal the effectiveness of any assigned literacy 
interventions being provided to any student. Literacy Intervention measures could include but 
not be limited to: 1) additional one on one time with the class teacher, another teacher, or reading 
specialist to work on literacy skills through guided reading, phonics exercises, and activities 
derived from programs such as ‘Words Their Way’ (Pearson Education) including sorting words 
and looking for vowel patterns 2)additional peer group activities focused on literacy skill 
building such as reading, writing, and games 3) additional home assignments to focus on literacy 
skill building. Students who have shown significant reading deficiencies shall receive a READ 
plan containing targeted, evidence-based intervention instruction, created by the student’s 
teacher and parents. The student’s parents shall receive a copy of the student’s READ plan in 
writing (pursuant to section 22-7-1202 of the Colorado READ act). Students who demonstrate 
significant deficiencies in reading by the end of the third grade shall be considered for retention. 

Math: In the grade school, math instruction begins by teaching from the whole to the part before 
it moves to the normal 3+9=12 (for example, answering the question of what is 12, 12=3+9, or 
12=4x3). This encourages flexible thinking and discourages the one “right” answer way of 
thinking. Movement, stories, manipulatives, and games are used to actively learn counting, and 
the four processes (addition, subtraction, multiplication, division). Mental math problem solving 
is emphasized to develop and strengthen thinking. Steiner suggested that the study of numbers 
begin with the human being. Each of us is a unit, an indivisible whole: from this we derive the 
number one. We find the number two expressed by our hands and feet or by our eyes and ears. 
The number three may be found in the three major parts of our bodies: head, trunk, and limbs. To 
find the number four we can count our limbs; for five we can refer to the digits on each hand or 
the toes on each foot. By working in this way, the teacher can lead the children to the perception 
that we contain the world of numbers in our very being.  The four arithmetic operations - adding, 
subtracting, multiplying, and dividing- are introduced in the first grade and progress into long 
division by the third grade. 

The Sciences: Science is taught experientially and begins with the honing of observation skills 
in grade one. Beginning in grade 6, through scientific demonstrations, children observe, recall, 
report on the facts and arrive at conclusions to learn the scientific method. Through this process, 
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rigorous critical and analytic thinking and sound judgment are trained. 

Botany: This area contains many live specimens from the plant kingdom in their living 
environments. Students are taken through a sequence of nomenclature activities in which they 
learn to identify parts and types of plants, fruits and nuts. Taking the students to nature for 
study brings life and enthusiasm to this area. Our school community garden will provide a rich 
environment that will inspire and compliment such studies.  

Biology:  This area introduces the study of life using the five kingdoms. A microscope is used 
to see live specimens in the prokaryote and the protista kingdoms in later grades. Other 
materials such as pictures and story cards are used to give experience with the five kingdoms. 
This is another area of study the school garden will lend to. The materials and activities in this 
area follow a sequence that enables students to study plants and animals with the sense of 
order in which they appeared on earth. Equipped with live specimens, this offers an 
opportunity for observations and research. There is a complete set of nomenclature for 
vertebrates and invertebrates. 

Humanities: The humanities curriculum acknowledges that the cultures of the past have 
influenced humanity throughout time and continue to influence the values and morals of today’s 
world.  Children learn about world cultures from an historical perspective.  Beginning in grade 
two, fables are taught; history and legends in grade three; Norse mythology in grade four; and 
the ancient cultures of India, Egypt, Persia, Mesopotamia, and Greece in grade five.  By 
exposure to these cultures through their legends, literature, music, and arts, the children gain 
flexibility and an appreciation for the diversity of humankind.  U.S. history, comparative 
government, and geography are brought to the student from fifth through eighth grade.  
Biography, mapmaking, timelines, and storytelling are essential methods of instruction. The 
performing arts curriculum is an integral part of these studies, culminating in an annual class 
play performance in first through eighth grades.   

Social Studies/History: The philosophies, religions and cultures of the past have shaped 
humanity and continue to influence today’s values and morals. Students learn about these 
from an historical and geographical perspective. Great care is taken to ensure students are not 
influenced toward any single belief system. The humanities curriculum begins in first grade 
with folk tales, fables and legends from around the world, and takes children through a full 
sweep of humanities’ collective cultural heritage.  Hebrew legends in grade three, Norse 
mythology in grade four, and the ancient cultures of India, Egypt, Persia, Mesopotamia and 
Greece in grade five all provide the background for the study of history and literary skills.  
These are presented through excerpts from original texts. Native American, African, and Far 
East Asian cultures provide additional rich content helping to illustrate the accomplishments 
and interrelatedness of human cultures. Care is taken to include all cultures that are 
represented in the student population. By living into these cultures through legends, 
biography, and literature, the children gain an appreciation for the diversity of humankind. 
By the eighth grade the students have journeyed from Ancient Cultures, through Greece and 
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Rome, to medieval history, the Renaissance, the Reformation, the Age of Exploration, up to 
the present day. 

Geography: This area is divided into three areas: functional geography (the make-up of the 
solar system and the earth), physical geography (the land and water forms on earth), and 
political geography (the study of countries, the capitals, flags and culture). The materials 
include models and pictures of the planet, globes, puzzle maps, models of different land and 
water forms. 

World Language: Taught beginning in kindergarten or first grade, giving the children insight 
into and familiarity with another language and culture. These begin with stories and legends 
from various regions and expand into dedicated language learning. Through the grades, the 
world language program will expand to include reading, writing, grammar and conversation. In 
addition, aspects of classical and other languages (e.g., Latin, Greek, Hebrew, and Japanese) may 
be introduced in the middle and upper grades.  The languages used are typically from different 
subgroups of the Indo-European languages, and can also include Asian language as well as 
American Sign Language. 

Agriculture Arts: Biodynamics: the farm as a living organism; interconnectedness and lessons 
in sustainability; soil health; basic composting and vermiculture (worm composting); plant parts, 
life cycles, using garden tools to prepare, plant, sustain, and harvest; fertilization, building 
garden structures for the high-mountain desert climate; human culture in relation to 
farming/gardening; herb studies; plant studies; beekeeping; caring for chickens and other farm 
animals; starting a Community Supported Agriculture program; community outreach 

Cooking	  Arts	  and	  Nutrition:	  Our nutrition and wellness curriculum will promote the 
understanding and application of the principles of good health and a healthy lifestyle. Topics will 
include personal and community health and we’ll aim to raise the consciousness of our students 
and the local community by involving families and outside speakers in the discussion of health 
and nutrition. A continuous hands-on curriculum component in every classroom that provides 
integrated opportunities to teach science, sociology, history, geography, culture, and more will 
collaborate with our Agriculture Arts programs. Students will be empowered to take health into 
their own hands by establishing goals and receiving the guidance and support to meet 
benchmarks. 

The Arts: Drama, painting, music, drawing, modeling, etc., are integrated into the entire K-8 
curriculum, including mathematics and the sciences. The arts are also offered as special subjects. 
In the first grade students are taught to play the wooden flute/recorder. Other instruments are 
gradually introduced, leading to choir and orchestra in the higher grades. Other arts such as 
beeswax modeling, drama, and painting, are taught by the class teacher, and add to the child’s 
joy of learning. High quality art materials are available to students for any project whether it be 
painting a picture of an animal with all its parts or making a bowl out of clay like one of our 
ancestors made.  
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Drama: Beginning in grade one or two, students present an annual production which is age 
appropriate. 

Creative Movement: Students practice gestures and movement with speech and music 
exercises. 

“One of the strengths of the Waldorf curriculum is its balance and depth: the emphasis on 
the arts….the rich use of the spoken word through poetry and storytelling... Above all, the 
way the lessons integrate traditional subject matter is, to my knowledge unparalleled.” 

      --Ernest Boyer, President, Carnegie Foundation for the Advancement of Teaching  

Eurythmy: The art of eurythmy, is an expressive movement art originated by Rudolf Steiner 
in conjunction with Marie von Sivers in the early 20th century. Primarily a performance art, 
it is also used in education—primarily in Waldorf schools, and as a movement therapy. The 
gestures that build the basic movement repertoire of an eurythmist are connected to the 
sounds and rhythms of language, to the tonal experience of music and to fundamental human 
experiences (such as joy and sorrow). Once this fundamental repertoire is mastered, it can be 
composed into free artistic expressions. Eurythmy pedagogical exercises begin with the 
straight line and curve and proceed to increasingly complex geometric figures and 
choreographed forms, developing a child's coordination and concentration. When the first 
Waldorf School was founded in 1919, Eurythmy was included in the curriculum. It was 
quickly recognized as a successful complement to gymnastics in the school's movement 
program and is now taught in most Waldorf schools, as well as in many non-Waldorf pre-
school centers, kindergartens and schools. Its purpose is to awaken and strengthen the 
expressive capacities of children through movement, stimulating the child to bring 
imagination, ideation and conceptualization to the point where they can manifest these as 
"vital, moving forms" in physical space.  The eurythmist works to cultivate a feeling for the 
qualities of straight lines and curves, the directions of movement in space (forward, 
backward, up, down, left, right), contraction and expansion, and color. In the high school, the 
element of color is also emphasized both through the costuming, usually given characteristic 
colors for a piece or part and formed of long, loose fabrics that accentuate the movements 
rather than the bodily form, and through the lighting, which saturates the space and changes 
with the moods of a particular piece.  

Spacial Dynamics: A study and discipline of enhancing the human being’s relationship to 
his/her body and the surrounding space. A way to find a healthy, harmonious continuum 
between the body and surrounding space, using hands-on techniques and graceful, slow 
motion movements.  

Physical Activity: Movement activities, dance, cooperative games, and other forms of 
creative physical expression are infused into the everyday curriculum.  To the extent 
possible, classrooms and play yard space are organized to maximize the children’s 
opportunities for movement and physical expression through games, circle-time activities, 
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folk dances, sports, and physical education. Recognizing that the qualities of physical fitness 
and health enhance the students’ overall well–being, each child is encouraged to recognize 
and rise to his/her individual physical potential. 

Practical Work: Crafts, handwork, and practical work such as fiber arts, woodworking, house 
building and gardening are an integral part of the curriculum from kindergarten through the 
grades.  Boys and girls learn to knit in the first grade and crochet in third grade, creating many 
functional and beautiful objects, such as flute bags, knitted animals, pencil cases and puppets. 
Decades before brain research confirmed the value of this type of activity, studies recognized a 
relationship between body movement and brain function. Learning to knit and crochet in the 
early grades develops fine motor skills, and leads to lively thinking and enhanced intellectual 
development later on, as well as being actually therapeutic for students with difficulty in 
arithmetic. Coordination, patience, perseverance, and imagination are also schooled through 
practical work.  Activities such as woodworking, house building, gardening, and sewing are 
specifically included in the elementary curriculum, and give the children an understanding of 
how things come into being, as well as a respect for the creations of others. 

"The importance of storytelling, of the natural rhythms of daily life, of the evolutionary 
changes in the child, of art as the necessary underpinning of learning, and of the 
aesthetic environment as a whole--all basic to Waldorf education for the past 70 years--
are being 'discovered' and verified by researchers unconnected to the Waldorf 
movement."  

                  ~Paul Bayers, Professor, Columbia Teachers' College 

V. High School Readiness 

MSCS is committed to making sure our middle years students are well prepared for the transition 
into high school and beyond, into the tapestry of society. We also strive to ensure that the 
students are confident in the programs they have selected as their next educational phase. Arts-
integrated education, like that of MSCS, has proven to adequately prepare students not only in 
academics, but socially and emotionally as well for their transition into high school, college, and 
adulthood. 

Research suggests a significant positive relationship between the arts and overall academic 
achievement from elementary through postsecondary school. Middle and High school students 
with high engagement in the arts are more likely to perform well on standardized tests, attain 
high grades, and are less likely to drop out of school. Moreover, students in schools that 
emphasize the arts, music, and movement (such as MSCS will do) consistently perform better 
then their peers that attend schools without these elements on similar assessments 
(Wilkens..2003,see attached). As well studies of whole school reform initiatives at the 
elementary and middle school levels that bring art centrally into the curriculum, find that such 
initiatives either have a positive impact on student performance on Math and Language Arts 
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standardized tests or no effect, suggesting that arts integration may enhance, but does not detract 
student test scores in other subjects. 

Research demonstrates positive connections between arts study and achievement in mathematics, 
beginning with early childhood and elementary grades, and attaining special prominence by 
middle and postsecondary grades. Studies find an especially strong relationship between learning 
in music and in mathematics, including connections between music and algebra and high math 
SAT scores at the secondary level. Dance is also related to high achievement in math. 
Importantly, a study of elementary students in a multi-disciplinary arts integration program 
found a prolonged positive impact on mathematics achievement over time, suggesting that the 
effects of arts integration on student achievement are not sudden but gradual and that students 
benefit from sustained access to arts integrated instruction (Smithrim, K., & Upitis, R. (2005)) 

The greatest level of improved academic achievement with an arts- integrated curriculum comes 
from students of low-socio economic level, English Language Learners, and special-needs 
students, who are often underserved in traditional schools. MSCS strives to reflect the D-11 
demographics and projects 40% of our school’s students will fit into one of these categories 
within 3 years of opening. Research suggests that ELL students are significantly more likely to 
pursue a college degree if they attend an arts- rich high school (Catterall,2009) . With MSCS’ 
commitment to the arts, we anticipate many of our students will choose to attend high school 
programs that emphasize and honor the role of the arts in education.  

Additionally	  since	  MSCS	  will	  have	  engaged	  in	  foreign	  language	  learning	  from	  Kindergarten	  on,	  our	  students	  
entering	  high	  school	  will	  have	  a	  variety	  of	  advantages	   that	  will	  help	   them	  be	  prepared	   for	  high	  school	  and	  
leaders	   for	   tomorrow.	   ”Foreign	   language	   learning	   is	   much	   more	   a	   cognitive	   problem	   solving	  
activity	  than	  a	  linguistic	  activity,	  overall.	  Studies	  have	  shown	  repeatedly	  that	  foreign	  language	  
learning	   increases	   critical	   thinking	   skills,	   creativity,	   and	   flexibility	  of	  mind	   in	  young	  children.	  
Students	   who	   are	   learning	   a	   foreign	   language	   out-‐score	   their	   non-‐foreign	   language	   learning	  
peers	   in	   the	   verbal	   and,	   surprisingly	   to	   some,	   the	   math	   sections	   of	   standardized	   tests.	   This	  
relationship	   between	   foreign	   language	   study	   and	   increased	  mathematical	   skill	   development,	  
particularly	  in	  the	  area	  of	  problem	  solving,	  points	  once	  again	  to	  the	  fact	  that	  second	  language	  
learning	  is	  more	  of	  a	  cognitive	  than	  linguistic	  activity.	  
A	  2007	  study	  in	  Harwich,	  Massachusetts,	  showed	  that	  students	  who	  studied	  a	  foreign	  language	  
in	   an	   articulated	   sequence	   outperformed	   their	   non-‐foreign	   language	   learning	   peers	   on	   the	  
Massachusetts	   Comprehensive	   Assessment	   System	   (MCAS)	   test	   after	   two-‐three	   years	   and	  
significantly	  outperformed	  them	  after	  seven-‐eight	  years	  on	  all	  MCAS	  subtests.	  
Furthermore,	   there	   is	   research	   (Webb	   bibliography)	   that	   shows	   that	   children	   who	   study	   a	  
foreign	   language,	   even	  when	   this	   second	   language	   study	   takes	   time	   away	   from	   the	   study	   of	  
mathematics,	  outperform	  (on	  standardized	  tests	  of	  mathematics)	  students	  who	  do	  not	  study	  a	  
foreign	   language	   and	   have	  more	  mathematical	   instruction	   during	   the	   school	   day.	   Again,	   this	  
research	  upholds	  the	  notion	  that	  learning	  a	  second	  language	  is	  an	  exercise	  in	  cognitive	  problem	  
solving	  and	  that	  the	  effects	  of	  second	  language	  instruction	  are	  directly	  transferable	  to	  the	  area	  
of	  mathematical	   skill	   development”	  Therese	   Sullivan	   Caccavale,	   president	   of	   the	   National	   Network	   for	  
Early	  Language	  Learning	  (NNELL)	  
	  



	   59	  

The	  study	  of	  a	  foreign	  language	  also	  provides	  a	  basis	  for	  cultural	  query	  and	  a	  solid	  foundation	  and	  respect	  for	  
diversity	  that	  MSCS	  feels	  is	  important	  to	  students.	  
Cognitive	  outcomes	  encompass	  the	  development	  of	  important	  thinking	  skills	  and	  capacities	  
that	  are	  not	  only	  intrinsically	  important,	  but	  are	  also	  crucial	  to	  academic	  and	  professional	  
success.	  Middle	  School	  students	  at	  MSCS	  will	  be	  highly	  developed	  in	  the	  areas	  of	  creative	  
thinking,	  critical	  thinking,	  and	  problem	  solving	  and	  reasoning,	  based	  on	  our	  approach	  and	  
implementation	  to	  the	  middle	  year’s	  curriculum.	  We	  anticipate	  our	  students	  being	  engaged	  
and	  persistent	  because	  of	  the	  involvement	  of	  students	  in	  their	  own	  education	  and	  the	  arts-‐
based	   nature	   of	   the	   curriculum.	   Studies	   show	   students	   involved	  with	   the	   arts	   are	  more	  
engaged	   in	   school	   and	   motivated	   to	   learn	   than	   comparison	   groups.	   Particularly	   in	  
elementary	   and	  middle	   school,	   students	  who	   generally	   did	   not	   participate	   in	   class	  were	  
more	   likely	   to	  do	   so	   in	  arts-‐integrated	   learning.(DE	  MOSS	  and	  Morris,2002)Through	  arts	  
based	   study,	   middle	   school	   students	   improved	   their	   ability	   to	   turn	   barriers	   into	  
opportunities	  and	  persist	  in	  completing	  challenging	  tasks	  (DE	  MOSS	  and	  Morris,	  2002).	  As,	  
well,	  middle	   school	   students	  who	   participated	   in	   drama	   and	   visual	   arts	   based	   programs	  
had	  fewer	  emotional	  and	  behavioral	  problems	  than	  comparison	  students	  and	  were	  found	  
to	   be	   less	   likely	   to	   engage	   in	   risky,	   delinquent,	   and/or	   violent	   behavior.	   (Wright,	   2006);	  
Repress	   &Lufti,	   2006)	   As	  MSCS	   students	  make	   a	   transition	   into	   high	   school,	   all	   of	   these	  
elements	  will	  be	  instrumental	  in	  their	  preparedness	  and	  success.	  

Another	  strong	  element	  MSCS	  students	  will	  take	  along	  with	  them	  into	  high	  school	  will	  be	  
the	  concepts	  of	  self-‐	  awareness,	  self-‐expression,	  self-‐efficacy,	  and	  self-‐confidence.	  Research	  
connects	   arts	   learning	   with	   self-‐	   understanding	   and	   confidence,	   and	   finds	   that	   both	   the	  
visual	  and	  performing	  arts	  provide	  and	  environment	  and	  medium	  through	  which	  students	  
can	  explore,	  create,	  and	  express	  their	  identity.	  One	  study,	  found	  that	  students	  in	  visual	  arts	  
classes	   develop	   habits	   of	   mind	   for	   personal	   expression	   through	   their	   chosen	   medium	  
(Winner	  et.	  Al…2006).	  Drama,	  music,	  visual	  art,	  and	  media	  arts	  were	  all	  found	  to	  increase	  
self-‐efficacy	  and/or	  confidence	  for	  all	  students,	  including	  ELL	  students	  and	  disadvantaged	  
or	   delinquent	   teens.	  Middle	   school	   students	   involved	   in	  media-‐arts	   programs	   developed	  
greater	   confidences	   in	   using	   arts	   and	   technology	   tools	   to	   design	   and	   build	   innovative	  
products	   (Betts,	  2006).	  MSCS	  middle	  years	   students	  will	  be	   familiar	  with	   the	   fine	  arts	  as	  
well	   as	   the	   technological	   arts	   by	   the	   end	   of	   8th	   grade.	   Arts	   students	   are	   also	   linked	   to	  
greater	   sense	   of	   self	   and	   the	   ability	   to	   achieve	   greater	   mastery	   at	   other	   subjects	   when	  
compared	  with	  students	  who	  do	  not	  engage	  in	  the	  arts.	  (Heath	  and	  Roach,	  1999).	  	  

MSCS	  students	  will	  be	  models	  of	  collaborators	  and	  communicators	  when	  transitioning	  into	  
high	   school.	   They	  will	   are	   able	   to	  work	  within	   a	   team.	  Our	   students	  will	   have	   a	   cultural	  
understanding	  for	  their	  peers	  and	  world	  at	  large	  based	  on	  their	  middle	  years	  experience	  at	  
MSCS.	  They	  will	  be	  able	  to	  empathize	  and	  find	  the	  appropriate	  role	  within	  a	  group	  for	  their	  
unique	  personality.	  As	  well,	  longitudinal	  research	  demonstrates	  connections	  between	  arts	  
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learning	   and	   subsequent	   community	   involvement	   and	   volunteerism	   in	   adult	   life.	  
(Caterall,2009)	  

The	  research	  base	  suggests	  that	  arts-‐based	  education,	  much	  like	  that	  of	  MSCS,	  develops	  a	  
set	   of	   skills	   and	   capacities	   closely	   aligned	   with	   those	   that	   policymakers	   and	   education	  
leaders	  believe	  are	  necessary	  for	  success	  in	  the	  21st	  century.	  These	  include	  critical	  thinking,	  
problem	   solving,	   creativity,	   innovation,	   and	   adaptability-‐skills	   key	   to	   tackling	   the	  
intellectual	   and	   professional	   challenges	   students	   will	   face	   not	   only	   in	   high-‐school,	   but	  
beyond.	   They	   also	   include	   the	   social	   skills	   that	   demand	   a	   plural	   society	   in	   highly	   global	  
world-‐including	  capacities	  for	  empathy	  and	  tolerance	  and	  skills	  necessary	  for	  collaboration	  
in	  and	  among	  diverse	  groups.	  	  

The	  Waldorf-‐methods	   arts	   inspired	   curriculum	   that	   MSCS	   seeks	   to	   impart,	   will	   in	   itself	  
adequately	  prepare	  students,	  not	  just	  academically,	  but	  socially	  and	  emotionally	  as	  well,	  for	  
the	  challenges	  and	  opportunities	   that	  come	  with	  being	  a	  high	  school	  student.	  Apart	   from	  
the	  curriculum	  itself	  MSCS	  is	  committed	  to	   fostering	  a	  smooth	  transition	   into	  high	  school	  
by	  offering	  the	  following	  to	  our	  students:	  

Middle	  School	  years	  teachers	  will	  familiarize	  themselves	  with	  the	  many	  diverse	  High	  school	  
programs,	  public	  and	  private,	  within	  the	  Colorado	  Springs	  area,	  working	  with	  parents	  and	  
students	  closely	  to	  find	  a	  program	  that	  suits	  each	  student’s	  desires	  and	  needs	  and	  will	  best	  
meet	  their	  goals	  for	  their	  future.	  We	  will	  hold	  a	  Fall	  High	  school	  Fair,	  where	  students	  and	  
teachers	   as	   well	   as	   representatives	   from	   various	   programs	   may	   come	   and	   share	  
information,	  answer	  questions,	  and	  engage	  our	  student	  body.	  School	  administration	  and/or	  
classroom	   parents	   will	   also	   set	   up	   “shadow	   days”	   at	   various	   schools,	   where	   7th	   and	   8th	  
grade	   students	   can	   spend	  a	  day	  going	   to	  potential	  programs	  and	  assessing	  whether	   they	  
are	   a	   healthy	   “fit”	   for	   their	   future.	   Programs	  wishing	   to	   play	   a	  more	   active	   collaborative	  
role	   within	   MSCS	   may	   also	   set	   up	   tutoring/mentor	   or	   afterschool	   programs	   with	   our	  
middle	  years	  grades	  upon	  board	  approval.	  	  
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VI. Instruction Methods 

As discussed earlier, all curriculum that is presented by the class teacher is arts-infused, and 
therefore, ripe with the teacher’s own creativity. The high quality, creative presentation of 
material by the teacher, inspires children to do their best in their own creative work during the 
school day. The heart of the education is the loving, creative, trusting, and respectful relationship 
between the student and the teacher.  

In our program class teachers have the opportunity to take the same class of children through 
multiple years of schooling, teaching the main academic subjects. For the teacher, this means 
time to know the children deeply (as well as their families) and help them unfold their gifts. This 
long-term relationship provides enriched opportunities to assess students over a long period of 
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time, allowing the teacher to better meet the individual needs of the child. Both the class teachers 
and the kindergarten teachers have the responsibility to be deeply engaged and to continually 
pursue their own self-development; this provides a powerful modeling of active learning and 
personal growth for the students. 

Whereas, in a traditional Waldorf school the class teacher may stay with one class of students for 
grades 1 through 8, at Mountain Song we have chosen to adapt this approach to better meet the 
needs of the public education realm– to maintain a high degree of excellence in upper level 
academic instruction, to increase students’ ability to easily transition into high school life, to 
maintain compliance to with Highly Qualified teacher requirements under ESEA for secondary 
teachers.  

Teacher continuity at Mountain Song will be applied be as follows: 

• Kindergarten teachers are early childhood specialists. They provide a warm and 
welcoming foundational year for the school’s youngest students, and their parents. 
Through kindergarten teacher presentations to faculty and one-on-one meetings with the 
next year’s first grade teacher(s), they create a detailed description of the new class of 
incoming first grade children. 

• As students enter first grade, they will meet the class teacher who will be their guide and 
mentor for the next five years– 1st through 5th grade. 

• The 5th grade class teachers will share student files, year-end narratives and engage in 
faculty discussions to create a detailed description of the new class of incoming sixth 
grade children. 

• Upon entering middle school (6th, 7th, and 8th grades) at Mountain Song, students will 
experience a team of teachers. The timing of this change and transition will correspond 
well with the developmental stages and needs of the adolescent. MSCS will hire teachers 
with expertise in their fields of study to teach core academic subjects. Middle school 
students will have continuity in academic subject teachers during all three years of 
middle school (i.e. the same math teacher for 6th-8th grades.)  One teacher, within this 
team of teachers, will be assigned to serve as the class sponsor, “shepherding” the class, 
and their parents, 6th through 8th grade. 

• The first 6th grade class (2013-14) at MSCS will operate more like an elementary school 
class. Mountain Song will hire one teacher for 2013/14 to teach the 6th graders their core 
academic subjects.  This teacher will be a certified elementary school teacher who has 
additional expertise in the core subjects. Beginning in 6th grade our students will be able 
to take one elective a week which will be taught by parent volunteers. 

• The following year (2014-15) when there are 6th and a 7th grade students, a second 
middle school teacher will be hired. The 7th grade will keep their teacher from 6th grade 
as a home-room teacher and the second teacher will be the 6th grade home-room teacher. 
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Each of the two middle school teachers will have areas of expertise that they will share 
with both grades 6 and 7. 

• The next year (2015-16) when there are 6th, 7th and 8th grade students, a third middle 
school teacher with the necessary expertise will be hired. Each class will have their own 
homeroom teacher and each of the three teachers will share their areas of expertise with 
each grade. MSCS believes this is a perfect way to transition the students to the higher 
grades.  The students will still have teacher continuity in each core subject (i.e. the same 
math teacher for 6th, 7th, and 8th grade), but will also experience a variety of teachers 
(and teaching styles) throughout their middle school years. 

 

There are many educational advantages to this approach that allow teachers to be with the same 
group of students for multiple years of study. Looping teachers do not need to spend two months 
of the school year trying to get to know their students. Nor will the students spend the first weeks 
of the year trying to adjust to new expectations and testing the teacher’s limits. The continuing 
teacher will already be aware of the individual learning styles of their students; who learns 
slowly and needs lots of practice; who learns quickly and needs to be challenged.  Students’ 
basic strengths and deficiencies will also be known, as well as the full extent of the material that 
was introduced in the previous years. 

The benefits extend into the community as well. Many children’s lives are filled with constant 
change, moving between two parent’s homes or having three to four extra-curricular activities 
crammed into the week. It is now essential for schools to step forward to provide some care and 
continuity that can no longer be furnished by the neighborhood and the home. Teachers that 
continue to teach the same children year after year, establish trust that allows the relationship 
between student and teacher to grow. These teachers develop a more discerning eye and are able 
to perceive problems before they become painfully obvious and more difficult to address. The 
benefits for teachers are many as well. Teachers remain engaged throughout the years as they 
strive to master a new curriculum each year.  

A question that has been commonly asked is “What if my child gets the wrong teacher?” 
Looping brings out the best in a teacher and asks them to join with parents in accepting extended 
responsibility for a child’s well being, and requires a high level of dedication. The teachers who 
are drawn to this method of teaching are also looking for a challenge like this. It is also a great 
aid to discipline and creates a coherent continuum throughout the student’s school experience.  

 

VII. Waldorf Teachers… 

Respectfully Engage with the Learner - Waldorf teachers recognize that their role is to inspire, 
mentor, and facilitate the learning process. The real work of learning belongs to the individual 
child. Because of this, the Waldorf teacher remains conscious of his or her role in helping each 
child to fulfill their potential as a human being and of creating an environment for learning 
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within which children will feel safe, cherished, and empowered.  

Facilitate the “Match” Between the Learner and Knowledge - Waldorf teachers are trained to 
identify the best response to the changing interests and needs of each unique child. Because they 
recognize that children learn in many different ways and at their own pace, Waldorf educators 
understand that they must “follow the child,” adjusting their strategies and timetable to fit the 
development of each of their pupils.  

Are Environmental Engineers - Waldorf teachers organize appropriate social settings and 
academic programs for children at their own level of development. They do this to a large degree 
through the design of the classroom, selection and organization of learning activities, and 
structure of the day.  

The class teacher in grades 1-5 is also the child’s primary “art” and “music” teacher,” and will 
get the class ready for their specialty teachers. On most days the class teacher also eats with the 
class at lunchtime (in the classroom) and dismisses them at the end of the day. The class teacher 
is in continual communication with students’ other teachers, as well as parents. In grades 1-5 the 
class teacher is more of a generalist than a specialist. In all grades, however, the teacher is an 
individual who serves as the role model of a lifelong learner, who is interested in everything and 
integrates the subjects. The Waldorf trained teacher deliberately models the behaviors and 
attitudes that she is working to instill in her students. Because of Steiner’s emphasis on character 
development, the Waldorf teacher is exceptionally respectful to each child, creating a calm, kind, 
warm, and polite environment.  The Waldorf teacher is a trained observer of children’s learning 
and behavior. These careful observations are noted and used to determine each student’s needs, 
and leads the teacher to intervene in the child’s learning with new lessons, fresh challenges, or 
reinforcement of basic ground rules. 

Specialty Teachers 

Students experience a range of instructors through specialty classes such as handwork, Spanish 
and German or Mandarin languages, eurythmy, instrumental music in fourth grade, games 
teacher (physical education), woodworking and eurthymy. This variety of instructors allows for 
students to experience the range of teachers and subjects, key to the Waldorf-methods 
experience. 

 

VIII. The Role of Response to Intervention in a Waldorf Classroom 

According to the CDE, the purpose of Response to Intervention (RtI) is to improve educational 
outcomes for all students. While RtI plays a role in identifying students who may have learning 
disabilities, it is also a tool which can be used to assess all students in the school to determine 
which individuals may be at-risk and in need of more instruction, which students need 
accelerated learning plans, as well as to provide direction for modifications of overall teaching 
strategies to attain continued academic progress within the school. A major component of RtI is 
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regular assessment of school wide student progress, done throughout the year to assist in the 
identification of students who may need academic intervention.  

The Waldorf method of education can be seen as taking a unique, yet very effective approach to 
RtI. One of the key elements of RtI, periodic assessment of students done on a daily and weekly 
basis, is done for all students within the Waldorf-methods classroom. These evaluation 
techniques are described earlier in this application in Section F.  In most instances, a Waldorf 
teacher will be able to clearly identify which students may be in need of intervention to ensure 
adequate progress at any time throughout the course of the year. 

MSCS plans to implement Response to Intervention (RtI) to meet the needs of all students. RtI 
will be one of the key processes that will drive how things are done at MSCS. Every student 
will be given the attention they need to create an environment for them to succeed. The purpose 
of RtI is that of a prevention model to limit, or prevent, academic failure for students who are 
having difficulty learning by providing "scientific research-based interventions" to bring 
students up to grade level achievement. Although there is no single RtI model, the many 
variations that are emerging use a two-to-five tiered model. Each tier provides increasingly 
individualized instruction, continuous monitoring of progress to calculate gains, and criteria for 
changing interventions and/or tiers through a regularly-scheduled, and systematic team decision-
making process. MSCS plans to use a three-tiered system as follows: 

Tier One (Prevention) includes high quality classroom instruction delivered by class 
teachers and regular assessments of all students to monitor their progress toward reaching 
grade level benchmarks. Provided in general education classrooms. 

Tier Two (Selected Structured Intervention) includes targeted small group instruction 
and intervention provided with consistency by highly trained teachers, in class or outside 
of the classroom for students who are not meeting grade level benchmarks.  Includes 
progress monitoring and assessments presented at students’ instructional level to measure 
growth toward benchmarks. 

Tier Three (Intensive Intervention) includes more intensive and possibly individual 
intervention for students who continue to be at risk.  At this level a student may be 
designated referred for Special Education according to the Individuals with Disabilities in 
the Education Improvement Act (IDEIA), or gifted programs. 

 

IX. The MSCS Classroom Community 

In addition to the benefits that stem from teacher continuity, the group of students that constitutes 
a particular class will stay together throughout their entire school career at MSCS, grades 1 
through 8. This unique feature of our school enables the creation of a class community, a class 
“family,” that allows students to establish and experience deep connections to their peers. This 
environment, that facilitates true relationship building, gives students the opportunity to learn the 
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nature of inter and intrapersonal relationships in a safe and authentic way. In a society where 
children seem more and more subject to the power of their peers and the world at large, MSCS 
believes that fostering a classroom environment that nurtures strong, supportive, healthy 
relationships among students is key to each child’s positive academic and personal development.  

Our goal is to nurture a classroom community supportive of academic learning by helping 
students develop respect, confidence, acceptance, and other positive social values. In Waldorf-
methods education, the total child must always be considered. Thus, it is in the best interest of 
the student that home and school environments are consistent. For positive development of the 
child, MSCS teachers, staff, and parents work together to support the physical, mental, 
emotional, social, and academic needs of the child. 

• Mountain Song provides guidance in the area of behavior and attitudes, and recognizes 
that each child has a unique personality, likes and dislikes, values, strengths and 
weaknesses. Uniqueness of the child will be honored while providing guidance. 

• At Mountain Song, children are encouraged to communicate in a respectful, assertive and 
socially acceptable manner.  An atmosphere in which students feel safe to express their 
differing viewpoints will be provided, as well as guidance with conflict resolution. 

• At Mountain Song, personal responsibility and accountability are taught and practiced. 

• Guidelines, limits, freedom of choice, and consequences will be made understandable to 
the students. 

• Each class establishes rules within the first week of the school year. These rules are set 
with the understanding that everyone will respect and follow them. This provides the 
child with ability to reason and think, and to experience natural consequences for her/his 
choices. 

At the beginning of each school year (especially in grade 1) teachers and other staff members 
refer to the period when the class teacher is “forming the class.” This period, lasting six or more 
weeks, is a time when students are acclimating to their new environment, new instructors (such 
as Subject Specialists), and new classmates. This is also the time when students are learning how 
to use new classroom materials, and working to establish expectations and order within their 
classroom peer group. Once the class has been formed, parents will begin to observe a very 
wonderful rhythm and structure to the daily, weekly, and monthly classroom activities. Notably, 
Waldorf methodology recognizes this time as “forming the class,” and Montessori methodology 
describes a similar time as “normalization.” 

Cooperation and Collaboration:  Waldorf children are expected to treat one another with 
kindness and respect. This behavior is modeled by the teacher and other adults in the classroom. 
Insults and shunning behavior tend to be rare. Instead, we normally find children who have a 
great fondness and respect for one another. Children learn at their own pace and teachers refrain 
from comparing students to one another. 
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Main Lesson: A fully integrated two-hour period of instructional activities begins each school 
day through which the core curriculum is presented.  The main lesson can be, for example, math, 
history, botany or physics, and involves storytelling, movement, art, biography, drama, writing, 
and any activity that might help bring the topic to life. This main lesson is taught for a three or 
four week block (unit of study), and may be continued later in the term. This approach allows 
freshness and enthusiasm, enriches content and skills by integrating them together as a powerful, 
concentrated, in-depth experience, and gives the children time to "digest" what has been learned.  
This format is used in first through eighth grades. Additional subjects augment the Main 
Lessons, which typically include handwork, woodworking and other “practical arts”, music, 
foreign language and eurythmy, in addition to physical education and the children’s’ on-going 
math and language arts practice classes. 

Main Lesson Books: The teacher, using textbooks, primary and other resources in the teacher 
library, creates the lessons and their presentation for the Main Lesson.  Based on these lessons, 
the children make individual “textbooks” called Main Lesson Books for each subject taught. In 
their Main Lesson Books, the students record and illustrate the substance of their lessons, a 
process which aids the students in being engaged with their lessons, helps to ensure they truly 
understand the content (since they must reflect this in their work), and encourages long-term 
memory of their learning. The Main Lesson Book approach to student learning builds students’ 
skills of focus and concentration. These Main Lesson Books require the students to write in depth 
about their lessons, and are a significant tool for building writing skills. Richly illustrated by the 
children, Main Lesson Books are artistic and beautiful, and are an invaluable tool for assessing 
the progress of individual students in comprehension, writing and overall progress. During or 
upon completion of a lesson, the students artistically and creatively capture their lesson content 
through drawing (as well as other artistic media) and text (narrative or sample problems that 
illustrate how to do something) to solidify the learning of the material.  By using all of their 
senses and creative impulses to create the Main Lesson Books for each main subject of study, the 
student creates a beautiful, living picture of their learning.  The students are not just creating 
something - they are also learning to orientate in space; to slow down and work with care; to 
form letters and figures beautifully; and to develop a sense for the aesthetic. In simplest terms, 
the Main Lesson Book serves as a text book that is available as a reference tool in the future.  At 
the end of the year, the books are carefully carried home, and referred back to during various 
points on their academic journey.  

Please refer to Appendix L- Images of Waldorf–methods School Life; Examples of Main Lesson 
Books, Materials Used and Classroom Settings. 

Textbooks: Appropriate and carefully selected textbooks can be a valuable aid for teachers and 
students throughout the grades. Depending on the grade and subject matter, our program uses 
textbooks in the classroom as teacher resources for lesson preparation, and important research 
tools for students to augment their lessons. 

Homework: MSCS recognizes that homework can be a valuable way to extend and reinforce 
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classroom lessons, giving students more practice and review time to assimilate new learning. 
Homework can also help students develop good study skills, discipline, and responsibility, while 
providing parents the opportunity to be involved and stay current with their children’s education. 
At MSCS, little or no homework is given until third grade. From this point, homework is 
gradually introduced to allow students time to learn the discipline and responsibility involved. 
Homework assignments may consist of math lessons, spelling practice, reading, writing 
assignments, or research projects. Class teachers and Subject Specialists design homework that 
relates to the classroom instruction and reinforces and extends learning for the students’ 
developmental and academic levels. 

Environmentally Conscious Curriculum and Sustainable Living: Everyday rhythms and 
routines of our school community help to cultivate a sense of gratitude, respect and responsibility 
for self and all living things. MSCS strives to build an ecologically informed community by 
focusing attention and care on the systems in which our school and community are embedded. 
Through our work with nature and organic gardening and animal care opportunities, children 
learn about the inter-relatedness of nature, self, and community. Additional sustainable living 
practices within the school will manifest in many ways: classroom materials made with 
renewable resources, gray water recycling, composting, recycling, cleaning done with 
environmentally friendly products, waste and energy use reduction practices, and as funding 
allows local farmers will be suppliers for our school lunches. Students will be methods by their 
experiences at a school rooted in sustainability, going on to pursue actions that are essential for 
sustaining our world. 

Multicultural and Gender Balanced Content: Integrated throughout the curriculum by means 
of the humanities curriculum, incorporating biography, storytelling, and history; through crafts, 
art, music, and seasonal and cultural celebrations; and through world languages. 

Parent Participation: A keystone of our program. A significant body of research (Henderson & 
Berla, 1994; Olmstead & Rubin, 1983) indicates that when parents participate in their children’s 
education, the result is an increase in student achievement and an improvement of students’ 
attitudes.  Increased attendance, fewer discipline problems and higher aspirations also have been 
correlated with an increase in parent involvement.  The active participation of parents both inside 
and outside of the classroom is essential in creating and implementing the school’s educational 
program and maintaining its supportive environment.  MSCS honors and values the individual 
skills, talents and interests of its parent body, and strongly invites and encourages parent 
participation in many aspects of the school’s operations.  Parents provide a bridge between home 
and school, giving their children’s education greater meaning and purpose by integrating the 
children’s school life into their family life and into their community.  MSCS will also provide 
on-going educational opportunities for parents to learn about various aspects of child 
development and Waldorf-methods education. These include parent education lectures and class 
meetings discussing child development and specific aspects of the curriculum. Parent volunteers 
will also teach electives to the middle school students. 
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Materials:  High quality materials designed for the Waldorf-methods curriculum give students 
the experience of success in their school activities, promoting self-esteem, a sense of value for 
quality work and increased motivation for accomplishing schoolwork both in the classroom and 
at home.  For example, using quality colored pencils, paints, crayons and paper, allow students to 
create rich colors, blend colors for subtle hues, and create detailed and beautiful writing, pictures, 
and designs. In first through eighth grades, a variety of specially designed and bound, blank 
books are used to allow students to create their own thematic Main Lesson subject books for 
each unit block. In the kindergarten and lower grades, age-appropriate materials for creative play 
will be selected or hand-made, from wood, silk, wool, and other natural materials. Students feel 
more connected to the environment using materials made from the natural world; these materials 
are more ecologically sustainable than synthetics, as well. Students also tend to focus better and 
feel more relaxed and nurtured when warmly surrounded by an environment of beauty and 
simplicity, avoiding busy-ness in classroom décor.  

Hands on and Active Learning:  In Waldorf-methods education children are encouraged to 
experience their learning through all of their senses. Direct personal hands-on contact with either 
real things under study, or with concrete models that bring abstract concepts to life, allow 
children to learn with deeper understanding. Teachers incorporate movement on a regular basis 
to continually engage the children through all of their senses. 

Motivating Factors:  Children are driven to learn new things and master new skills. For this 
reason, outside rewards to create external motivation are unnecessary. Children learn to be 
intrinsically motivated and able to pursue interests based on internal desire rather than fleeting 
external rewards. Children do not work “for the grade.” Instead, children learn because they are 
interested in things, and because of an intrinsic desire to become competent and independent 
human beings, as modeled by their teachers. 
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X. Enrichment and Vitalization of the Educational Program 

High Support Level: Children will be fully supported by teachers and parent volunteers. The 
school provides a low pupil to teacher ratio of 22:2 in kindergarten, and a low pupil to teacher 
ratio of 24:1 in grades one through eight. Specialists from the community will be invited into the 
classroom to share their expertise relevant to current curriculum. Parent volunteers will be asked 
to assist in small, in class reading groups beginning in second grade with the supervision of the 
class teacher, and in a variety of other ways. 

Peer and Cross-Age Interaction: The children will support each other in many ways, including 
small-group learning and peer tutoring.  Activities with mixed-age grouping will provide ample 
opportunities for older and younger children to interact, as well as children with similar and 
dissimilar abilities. Younger children are generally in awe of older children and find that 
working with an older child on any subject is a real treat. Older children who are asked to help 
instruct younger children gain a sense of confidence while reinforcing their own knowledge of 
subject matter through mentoring; for example, 4th graders presenting their book reports to the 3rd 
graders. 

Focus Lesson Periods: To ensure that areas of concern are receiving enough attention there are 
extra Focus Lesson Periods (or Skill building times) for every grade. Grades 1,2,3 have one 55 
minute focus lesson period a week; Grades 4 and 5 have one 50 minute and four 25 minute focus 
lesson periods per week, and Grades 6-8 have three 40 minute and one 50 minute focus lesson 
periods per week. Children are grouped by level and assisted by their class teacher, and/or 
specialists. 

Self-Esteem Development: The self-confidence of the child will be fostered through a 
cooperative, non-competitive learning environment, where each child’s uniqueness is honored.  
Awareness and shared recognition of the children’s accomplishments such as displays of student 
work, performances, parent evenings and many successful experiences will promote self-esteem. 

Special Events and Seasonal Festivals: In keeping with our focus on community, MSCS will 
hold three seasonal festivals each year to bring families and children together in respect for the 
rhythms of nature and of our Earth. Frequently, these festivals include multi-cultural activities 
that connect our children and families to each other’s cultures. Additional festivals may be added 
in the future based on our faculty, parent, and student community’s recommendations. Careful 
attention will be given to the celebration of festivals and holidays, appropriately observing events 
within the school setting that recognize the world’s diversity of celebrations.  MSCS will strive 
to honor and represent the cultures of all its students through these festivals and celebrations.  

Summer Enrichment: A continuation of our rich arts-integrated academic programming will be 
offered for a fee for 8 summer weeks to children ages 6-16 through engaging sessions with a 
heavy emphasis on agriculture and cooking arts, nutrition, and whole body wellness.  This 
enrichment will not only be open to our school community but to the greater Colorado Springs 
community, budget development for summer enrichment will include funding for a scholarship 



	   71	  

fund. 

 

XI. An Ascending Spiral of Knowledge: A Summary 

Each subject studied should contribute to the development of a well-balanced individual. In the 
Waldorf-methods grades, the school day begins with a long, uninterrupted lesson. One subject is 
the focus; the class deals with it in-depth each morning for several weeks at a time. This long 
main lesson, two hours, allows the teacher to develop a variety of activities around the subject at 
hand. In the younger grades, lively rhythmic activities get the circulation going and bring 
children together as a group; they recite poems connected with the main lesson, practice tongue 
twisters to limber up speech, and work with concentration exercises using body movements. 

During the day’s lesson, which includes a review of earlier learning, students record what they 
learned in their lesson books. Following recess, teachers present shorter “run-through” lessons 
with a strongly recitational character. World languages are customarily taught from first grade 
on, and these lend themselves well to the later morning periods. Afternoons are primarily 
devoted to lessons in which the whole child is active: eurythmy (artistically guided movement to 
music and speech), handwork, or games, for example. Thus the day has a rhythm that helps 
overcome fatigue and enhances balanced learning. 

The curriculum at a Waldorf-methods school can be seen as an ascending spiral: the long lessons 
that begin each day, the concentrated blocks of study that focus on one subject for several weeks. 
Physics, for example, is introduced in the sixth grade and continued each year as a main lesson 
block in the upper grades. 

As the students mature, they engage themselves at new levels of experience with each subject. It 
is as though each year they come to a window on the ascending spiral that looks out into the 
world through the lens of a particular subject. Through the main-lesson spiral curriculum, 
teachers lay the groundwork for a gradual vertical integration that deepens and widens each 
subject experience and, at the same time, keeps it moving with the other aspects of knowledge. 

All students participate in all basic subjects regardless of their special aptitudes. The purpose of 
studying a subject is not to make a student into a professional mathematician, or biologist, but to 
awaken and educate capacities that every human being needs. Naturally, one student is more 
gifted in math and another in science or history, but the mathematician needs the humanities, and 
the historian needs math and science. The choice of a vocation is left to the free decision of the 
adult, but one’s early education should give one a palette of experience from which to choose the 
particular colors that one’s interests, capacities, and life circumstances allow. Each subject 
studied should contribute to the development of a well-balanced individual. 

As the ascending spiral of the curriculum offers a “vertical integration” from year to year, an 
equally important “horizontal integration” enables students to engage the full range of their 
faculties at every stage of development. The arts and practical skills play an essential part in the 
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educational process throughout the grades. They are not considered luxuries, but fundamental to 
human growth and development. 

The Waldorf-methods curriculum works because it engages children. It presents new material 
only after specific developmental levels have been reached, thereby reducing frustration.  
Lessons are always presented in lively ways. The children are motivated to learn through the 
enthusiasm of the teacher, not through fear of failure.  Periods of challenging mental work are 
balanced with artistic and physical activities so that the children move through their day in a 
healthy way. 

Finally, the curriculum itself meets the fundamental need of the child to learn about the world in 
a way that conforms to the child’s own logic.  That is, starting from what is most familiar and 
moving outward. The Waldorf-methods curriculum also works because of the dedication of the 
Waldorf methods teacher who stays with the same class for many years.  Over this period a deep 
bond of respect develops between teacher and child, resulting in less attention to discipline and 
more attention to learning on all levels. 

The curriculum emphasizes disciplined creativity, wonder, reverence and respect for nature and 
human existence. A comprehensive academic, artistic, and physical education program presented 
in a supportive, structured and non-competitive environment is meant to allow the child to 
develop in a healthy way, balanced in feeling, with initiative in action and clarity in thought.  
The aim is to strengthen the child to meet not only the challenges of school, but also those of life. 
The Waldorf-methods education experience is meant to be the beginning of a life-long love of 
learning.  

 "Waldorf education draws out the best of qualities in young people.  While 
this is not an instant process, the values they learn provide a lifelong 
platform from which to grow."  	 

~Gilbert Grosvenor, President Emeritus of the National Geographic Society 

 

XII. Waldorf Curriculum and Our Local Community 

We are dedicated to the creation of a public charter school that embraces the Waldorf-methods 
curriculum because of the impulse within our local community to do so. The Waldorf curriculum 
is an extension of a greater philosophy and way of life for family and social development.  There 
are many families within our community who embrace the ideas of this philosophy, but who do 
not have a public school option that reflects their view of child development and their holistic 
approach to life. Many of these families choose to home school their children.  

Our team is well educated about several other types of academic programs, standards, curricula, 
and instructional models including Expeditionary Education, Montessori, Core-knowledge, 
Language Immersion, and Direct Instruction. Our knowledge of these models has developed 
through direct classroom experience as teachers and parents, as well as through university level 
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learning. Waldorf-methods is unique when compared to all of these other pedagogical styles that 
are offered in Colorado Springs. 

We feel that our program is a good fit for every child due to the commitment it makes to the 
development of the whole child.  

Results that demonstrate success of similar models in similar communities are available through 
the following sources that can be found in our appendices: 

 - “The Relevance of Waldorf Education for Urban Public School Reform” 2007 Study by 
Ida Oberman, PhD, which includes data from 4 public Waldorf-methods schools, as well as data 
from over 500 graduates of private U.S. Waldorf schools, and a review of documents from the 
Gates Foundation. 

 - State testing scores from numerous public Waldorf-methods charter schools in Oregon 
and California 

 - ‘Critical Links: Learning in the Arts and Student Academic and Social Development’, a 
150 page study funded by the Arts Education Partnership 

 - The Ford Foundation Winter 2005 report concluding the benefits of arts-integrated 
education 

 - “Scientific Proof: Children Gain No Benefit From Learning To Read From The Age Of 
Five”, article published by the University of Otago in New Zealand, 12/21/09 

 - “Music Training Changes Brain Networks” from “Brain in the News” by Ben Mauk, 
05/11/09, released by the Dana Foundation 

 

As discussed previously, there is a history and continuing effort on the part of parents in 
Colorado Springs to involve their children in Waldorf-based early childhood programs. These 
families desire an arts-integrated approach to learning based upon Rudolf Steiner’s 
understanding of human development. The Waldorf-methods curriculum is unique in its 
pedagogical approach and academic timeline; it continues to attract families from the Front 
Range and from around the world. 

The inherent sustainable living practices within Waldorf-methods education are also of key 
importance to our community of families. Within Colorado Springs there is a growing movement 
of people who seek to create a sustainable way of life. It was Steiner’s belief that we are a part of 
the natural world, not something separate from it. From classroom materials to daily activities 
Mountain Song will reflect this value. Our environment and all living things are interconnected 
and our approach to learning and life must reflect this awareness of the whole; an idea of 
growing importance within our community and throughout the world.  

It is our belief that by furthering educational choice in Colorado Springs through the creation of 
Mountain Song Community School, young and old will be further enlivened and methods by the 
possibilities that come from integrating the wisdom of the past into our modern world, creating 
human beings who are critical and creative thinkers in a world that increasingly illustrates the 
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demand for adaptability, innovation and humanity. 

"Waldorf education addresses the child as no other education does. 
Learning, whether in chemistry, mathematics, history or geography, is 
imbued with life and so with joy, which is the only true basis for later study. 
The textures and colors of nature, the accomplishments and struggles of 
humankind fill the Waldorf students' imaginations and the pages of their 
beautiful {Main Lesson} books. Education grows into a union with life that 
serves them for decades. 

 
By the time they reach us at the college and university level, these students 
are grounded broadly and deeply and have a remarkable enthusiasm for 
learning. Such students possess the eye of the discoverer, and the 
compassionate heart of the reformer which, when joined to a task, can 
change the planet." 

~Arthur Zajonc, Ph.D., Associate Professor of Physics, Amherst College
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XIII.  Research Supporting Mountain Song Community School 
Section 1: Race to the Top and Lessons from Abroad 
Section 2: Critical Links: Learning in the Arts and Student Academic and Social Development 
Section 3: Excerpts from Mountain Phoenix Community School and Boulder Community School 

of Integrated Studies Charter Applications 
Section 4: Waldorf Schools and Performance Comparison: Various Studies 
Section 5:  Track Records of Arts-Based Public and Private Schools 
Appendix M. Additional Research Supporting Mountain Song Community School	  

 

Section 1. Race to the Top and Lessons from Abroad (OECD Data) 

In this section, some of the key differences between the US educational system and other countries, that 
are leaders in education, are highlighted.  Particular emphasis is placed on Finland.  Finland and others 
have greatly outperformed the US on educational assessments administered by the Organization of 
Economic Cooperation and Development (OECD).  The aim of this discussion is to provide additional 
support to our belief that Mountain Song Community School will utilize the best elements of the 
Waldorf model and the highly successful Finnish educational system to create a unique school 
experience that will provide diversity to educational choices for the Colorado Springs community.   

Please note that as a charter school, MSCS will comply with all state and federal regulations and 
required assessments.  The “whole person” approach to assessment inherent to Waldorf schools will not 
replace but supplement the standardized testing requirements.  We are thankful to the US educational 
reform, the charter school movement, and School District 11 for providing us with the opportunity to 
create an additional educational choice for our community. We believe Mountain Song Community 
School, with its unique program, will not only benefit from but also contribute to the educational reform 
in our country.   

 “In the race for the future, America is in danger of falling behind . . . If you hear a 
politician say it’s not, they’re not paying attention. In a generation we have fallen 
from 1st place to 9th place in the proportion of young people with college degrees. 
When it comes to high school graduation rates, we’re ranked 18th out of 24 
industrialized nations—18th. We’re 27th in the proportion of science and 
engineering degrees we hand out. We lag behind other nations in the quality of our 
math and science education.” 

- President Barack Obama, 2010, December 6 (Speech at Forsyth Technical 
Community College, Winston-Salem, North Carolina) 

US Performance and the Need for Change 
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The Mountain Song Community School founding Board members believe that children today deserve an 
education that will prepare them for the challenges of the 21st century.  To remain a global leader, it is 
not enough for the US to produce graduates who know mathematics, science and technology.  These 
students must also possess highly developed critical thinking and problem solving skills, as well as place 
importance on creativity and cooperative work.  Many US students today are not used to critical and 
creative thinking, and are afraid of taking risks and making mistakes.  Moreover, the intense level of 
pressure standardized tests place on children has led to a significant increase in health problems such as 
sleep deprivation, anxiety, attention deficit disorders, eating disorders, obesity, and depression in that 
age group (Abeles, 2010). 

According to surveys and case studies conducted by the Center on Education Policy, school districts 
have reduced time in other subjects to allow more time for reading and math, the topics tested on most 
standardized assessments (Center on Education Policy, 2006).  Increasing hours of instruction for 
reading, mathematics and science at the expense, for example, of arts, physical education or foreign 
language studies, is an acknowledgment that these subjects are either non-essential or not worthy of 
study.  This will undoubtedly have the impact of reducing these subjects’ importance in the minds of our 
children.  Daniel Koretz, an expert on educational testing and full professor at the Graduate School of 
Education (GSE), states that teaching to the test can have adverse effects if it means narrowing the 
curriculum to include only the subjects, topics, and skills that are likely to appear on state tests. (Koretz, 
2005).  Koretz refers to this practice as “score inflation” as test scores can increase, giving the false 
impression that student achievement is rising while students’ mastery of the broader subject being tested 
is actually not improving and students are learning the same amount or less.   

As a result, students’ preparation for college-level work shows weakness in core skills, such as basic 
study habits and the ability to understand and manage complicated material.  Thus, it is not surprising 
that across the nation almost one-third of all college freshmen (42% of community college freshmen and 
20% of freshmen in four-year institutions) enroll in at least one remedial course.  The lack of preparation 
is also apparent in main subject areas.  Of college freshmen taking remedial courses, 35% were enrolled 
in math, 23% in writing and 20% in reading (National Center for Education Statistics, 2004).  
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Moreover, countries that are leaders in education, rely little, if at all, on multiple-choice computer-
scored tests.  Educators in these countries believe this type of test “cannot properly measure higher-order 
thinking skills” (OECD, 2010). Instead, countries who are educational leaders rely mostly on essay-type 
responses on their timed examinations and also factor in pieces of work/portfolios that could not 
possibly be produced in a timed examination.  This is in sharp contrast with the United States, where 
“state assessments consist predominantly of multiple-choice questions with limited cognitive and meta-
cognitive demands” (OECD, 2010). 

As a case in point, according to the Program for International Student Assessment (PISA) administered 
by the Organization of Economic Cooperation and Development (OECD) to 15-year-old students of the 
65 participating countries and economies, the United States’ performance over the past decade has been 
“uniformly mediocre” (Harvard Graduate School of Education, 2011).  In fact, American teens are 
falling behind the majority of other nations in mathematics and their performance in reading and science 
has been just average (please see charts above).  What differentiates PISA from other assessments is that 
it is deliberately designed to see how well students can apply what they have learned in school to novel 
problems and situations, not simply how well they have memorized the curriculum they have been 
taught.  In this sense PISA is designed to measure the kind of thinking and problem-solving skills that 
employers tell us are most valuable on the job. 

 
Finland (Top Performing Country) and Waldorf Education Share Common Characteristics  

“If I hire a youngster who doesn’t know all the mathematics or physics that is 
needed to work here, I have colleagues here who can easily teach those things. But 
if I get somebody who doesn’t know how to work with other people, how to think 
differently or how to create original ideas and somebody who is afraid of making a 
mistake, there is nothing we can do here. Do what you have to do to keep our 
education system up-to-date but don’t take away the creativity and open-
mindedness that we now have in our fine peruskoulu (elementary schools).”  
– Statement by a senior Nokia manager interviewed by Sahlberg, former chair of a 
task force on the national science curriculum in Finland (excerpt from “Strong 
Performers and Successful Reformers in Education: Lessons from PISA for the 
United States’, OECD 2010) 

Finland was the highest performing country on the first PISA assessment in 2000 and has remained the 
top scoring country, significantly outperforming the United States in the last ten years.  Finland also had 
the most consistent performance across schools.  While one can claim that Finland is a more 
homogenous country than the USA, according to OECD data, less than 50% of the variance in the US 
school performance can be explained by student socio-economic background.  Also, Finland spends 
significantly less per student on educational services than the USA and even less than the OECD 
average (see table above).  Moreover, students in Finnish schools have fewer hours of instruction than 
students of all other OECD countries, which means that the Finnish teachers teach fewer hours than their 
peers.  For example, US middle school teachers teach about 1,080 hours or six daily lessons of 50 
minutes, while, their Finnish peers teach about 600 hours a year – 800 lessons of 45 minutes each, or 
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four lessons per day.  This means that the Finnish 15-year-olds have the equivalent of three less years of 
formal training, yet they manage to outperform peers in other nations.   

Play-Based Kindergarten 

The main features of the Finnish educational system are very similar to those used in the Waldorf model.  
For example, formal academic training in Finland and private Waldorf and public Waldorf-methods 
schools does not begin until age seven and kindergarten is play-based, focusing on socializing and "self-
reflection".  While children in Finland and Waldorf schools do not start formal reading until age seven, 
they do have many experiences with literature, stories and books in these early years, which are the 
fundamental elements of literacy.  By prioritizing child development and making Kindergarten more 
developmentally appropriate, children in Finland and Waldorf schools are more eager to learn and 
achieve, which in turn, ensures success in the long run.  In fact, in other countries besides Finland, such 
as Norway, Sweden, Denmark, Estonia and Iceland, formal reading does not begin until age seven. Yet, 
all six of these countries have 100% literacy rate, compared to 99% in case of the US; they also have 
fewer dropouts than the United Sated and fewer reading problems in the elementary years.  According to 
various national and international studies there is little if any apparent disadvantage of a later start of 
formal reading instruction (Sharp, 1998). 

In fact, play based learning fulfills a necessary step in the development of young children’s brains. 
Allowing “unstructured, (Spontaneous), self-motivated, imaginative, independent” (Elkind, 2007) play 
helps students excel not only in reading but also improves their attitudes toward learning, physical 
fitness, test anxiety and creativity. Research has found that the success of students who attended play 
based learning in the early grades can be attributed to the fact that they experienced less stress on areas 
of the brain often pushed to develop before their time. Reducing the stress on their brains allows these 
children to function at a state of optimal “arousal” defined as not being over or under aroused (Elkind, 
2007). Play based learning is the first step necessary in maintaining a balance state of arousal, creating 
not only a base for literacy and concrete subject learning but also molding brains ready to work toward 
lifelong learning (Elkind, 2007; Melrose, 2010).   

Community through Continuity 

Another common characteristic between Finland and Waldorf schools is that for the first few years of 
elementary school, children remain with the same teacher.  This approach ensures continuity and 
establishes a strong sense of community as well as strong pedagogical partnerships between parents and 
teachers.  It also significantly reduces anxiety in children, which if not addressed properly, can be 
detrimental to the process of learning. MSCS founding board members believe that it is of the utmost 
importance that schools provide a stable place in children’s lives in order to strengthen their healthy 
development.  One way to accomplish this is through teacher continuity.  At Mountain Song it is 
envisioned that the same class teacher will follow her/his class for several grades.  In fact, “looping” or 
having a teacher stay with a class for more than a year is on the rise in the US but not yet a common 
practice.  According to a research study of a school district in East Cleveland, Ohio led by researchers 
from the Cleveland State University: After three years (1993-1997), students in the looped classes 
scored an average of 25 percentage points higher on standardized tests in reading, language arts and 
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math, than other students in the school district who did not stay with their teachers for three years. Also, 
the strong bond and community involvement by parents facilitated by long-term class teachers is 
considered one of the key factors influencing student achievement (Marzan, 2006).  Highly qualified 
subject teachers will teach specialized subjects in the 6th, 7th and 8th grades. 

Critical Thinking Skills and Cooperative Spirit 

Finnish schools offer a very comprehensive curriculum, which includes language/literacy, math, ethics, 
philosophy, health, physical development, culture, art, natural studies and the environment.  These 
subjects are very similar to those offered by Waldorf schools and are considered standard in Waldorf 
curriculum as opposed to “extracurricular” in the case of many school districts in the USA.  The very 
comprehensive curriculum, which includes the integration of arts into other subjects and cross-curricular 
projects, lays the foundation for profound and long-term academic achievement and is vital to building 
critical thinking skills.  Similar to the Finnish approach, the main focus in private Waldorf and Waldorf-
methods public schools is on cooperation among students rather than competition.  The cooperative 
spirit permeating Finnish and Waldorf schools fosters a healthy community and at the same time 
provides many opportunities for children to lead and learn by virtue of human interaction.   

Some history: The Finnish government used the economic downturn of early 1990s (induced by a 
collapse of the financial sector similar to the most recent banking crisis in the US) as an opportunity to 
develop a new national competitiveness policy.  As a result, Finland’s ranking in the World Economic 
Forum’s global competitiveness index jumped from 15th to first place by 2001 and it has remained at or 
near the top ever since.  During that time, Finnish industry leaders actively advocated for more attention 
to creativity, problem solving, teamwork, and cross-curricular projects in schools, in addition to 
promoting the importance of mathematics, science and technology in the formal curriculum.  According 
to the OECD study, “Finnish schools work to cultivate in young people the dispositions and habits of 
mind often associated with innovators: creativity, flexibility, initiative, risk-taking and the ability to 
apply knowledge in novel situations” (OECD, 2010).  The correctness of this approach has been evident 
in the top rankings of the Finnish students in the OECD assessment ever since.   

“Whole Person” Assessments 

One of the main differences between the US and the Finnish educational systems is that there are no 
external accountability systems in Finland.  Also, Finland uses very little standardized testing and grades 
are not given until high school, and even then, class rankings are not compiled.  Because students at 
Finnish schools are not assessed by any national tests or examinations, Finnish teachers are greatly 
relied upon when it comes to student assessment.  The teacher-based assessments in Finland are very 
similar to those at private Waldorf and Waldorf-methods public charter schools (and our own plan for 
Mountain Song Community School). These assessments draw on students’ class work (e.g. “Main 
Lesson Book”), projects, portfolios and teacher-made exams and assessments.  The “whole person” 
approach to academic learning and primary methods of assessment and the role of the long-term class 
teacher, allow for early detection of any difficulties students may have and for early intervention. We 
want to emphasize that Mountain Song Community School is committed to and will comply with all 
state and federal regulations, including the use of standardized testing and supplement them with further 
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assessments unique to our program. The “whole person” assessments inherent to Waldorf education will 
not replace but enhance the data collected in line with the federal and state accountability system and 
will serve as a further diagnostic tool.   

Furthermore, similar to the Finnish model, teachers at private Waldorf and Waldorf-methods charter 
schools get one afternoon per week for professional development and faculty collaboration (“early 
release day”). This will also be the case for MSCS.  Professional development includes faculty 
conferences where academic topics and student performance are reviewed.  This allows a plan, 
addressing any “red flag” issues, to be developed at the earliest stage.  Early detection diagnostic tools, 
such as these, are crucial in determining student needs and allows for early intensive intervention.   

Teaching  

Teaching is one of the most desirable career choices in Finland - in line with medical doctors, architects 
and lawyers.  Finnish teachers enjoy autonomy and trust as well as high social status.  Interestingly 
though, Finnish teacher salaries are in the middle range for European countries and below their US 
counterparts. For example, according to OECD data, the average annual starting salary in lower 
secondary education in Finland is US $32, 513 versus US $35,915 in the USA and an OECD average of 
US $30,750 (OECD, 2010). 

While teaching is not the trendiest profession among the general US population (about 20% of the US 
high school graduates choose Business and Management as a major), teaching is the most popular 
profession chosen by the US Waldorf high school graduates later in life (Mitchell and Gerwin, 2007). 

Moreover, Waldorf methods are transformational in that they benefit not only students but also teachers.  
Teaching is very rewarding but at the same a very challenging occupation.  Many teachers become 
disengaged and often leave the profession due to high demands from society and the politics of teaching.  
Dr Mary Goral in her research investigates ten case studies of urban public school teachers who use 
Waldorf-methods methods in their public elementary school classrooms.  According to comments by the 
Waldorf-methods cohort from Dr Goral’s research, Waldorf teaching methods help energize teachers, 
giving them motivation and new ideas to implement in their own classrooms.  She also noted that the 
teachers’ commitment to building community, which in turn makes them more engaged in the processes 
that shape education.  She concludes that Waldorf training programs and generally the Waldorf methods 
enable teachers to find the strength to continue teaching and help them “find a way to renew their joy, to 
reconnect with their original passion with increased wisdom, wonder, and a softened heart” (Goral, 
2010). 

Additionally, similar to the Finnish model, it is a Waldorf tradition (and our own plan for Mountain 
Song faculty) that teachers visit each other’s classes to observe their colleagues at work.  This not only 
allows for self-assessment, but rejuvenates and inspires teachers to continue implementing Waldorf-
methods methods into their classrooms. 

Mountain Song Community School and Educational Reform 

“My parents were looking for a school that would nurture the whole person. They 
also felt that the Waldorf school would be a far more open environment for African 
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Americans, and that was focused on educating students with values, as well as the 
academic tools necessary to be constructive and contributing human beings. 
Waldorf taught me how to think for myself, to be accountable for my actions, to be 
a good listener, and to be sensitive to the needs of others. It also helped me to 
focus on the underlying importance of beliefs and values that are the foundation of 
good leadership."  

– Kenneth Chenault, Chairman and CEO of American Express, former Waldorf 
student 

The Waldorf movement is one of the fastest growing independent school movements in the world.  The 
first Waldorf school was founded in 1919 amid the devastation and chaos of post-World War I in 
Germany.  There are currently over 1,000 independent schools worldwide.  While Waldorf schools were 
first intended to serve the poor, the high quality of Waldorf education has attracted growing numbers of 
middle and upper-middle class families. At the same time, high tuition costs made it inaccessible to the 
broader public.  Thanks to the charter school movement in the USA, the first publically funded tuition-
free Waldorf charter school was founded in California in 1990.  There are currently more than 60 public 
schools in the United States that have adopted Waldorf-methods. 

As stated previously, there are many unique characteristics intrinsic to the Finnish educational model, 
which have proven to be effective.  The United States can draw on the rich experience of this Nordic 
country.  According to the Finnish newspaper “Helsingin Sanomat” from January 22, 2011, a team of 
Harvard researchers (led by Professor Robert Schwartz, the Dean of Practice of Educational Policy and 
Administration) paid a fact-finding visit to Finland earlier this year. According to the newspaper, the 
researchers have been impressed by the general level of cooperation among teachers, the positive, role 
of long-term class teachers, and by the strong support given to students with learning difficulties.   

The board at MSCS is also happy to report that we are in the process of building a partnership with a 
Finnish elementary school, which would allow our teachers and students to share experiences and make 
friendships.  This can be made possible thanks to the internet video, phone and email exchanges and at a 
later stage possibly via organized physical exchanges of teachers and students from the older grades. 

The empirical evidence of successful implementation of some of the key methods inherent to Waldorf 
education in Finland, as well as other research studies establishing strong linkages between high student 
achievement and Waldorf-methods methods, suggests that Waldorf-methods charter schools not only 
benefit from but also contribute to the educational reform in the United States.  It is our belief that 
Mountain Song Community School as the first Waldorf-methods school in Colorado Springs and third in 
Colorado, will provide a much needed additional choice and diversification for the community of 
Colorado Springs and beyond.  We have enjoyed and continue to anticipate a steady stream of interest in 
our unique program, and we will embrace opportunities to disseminate best practices. 
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Section 2: Critical Links: Learning in the Arts and Student Academic and Social 
Development 

Mountain Song Community School will integrate visual arts, music, classroom drama, and dance into 
the core curriculum wherever it naturally fits and whenever possible.  The correctness of this pedagogy 
is demonstrated in the outcomes of the myriad research studies conducted on arts-integration. 

Research in this section is taken from the work Critical Links: Learning in the Arts and Student 
Academic and Social Development.  The National Endowment for the Arts (NEA) and the U.S. 
Department of Education (USED) awarded funding to the Arts Education Partnership (AEP) to 
commission and publish Critical Links.  The focus of the studies in Critical Links was to identify strong 
arts education research that would make a contribution to the national debate over such issues as how to 
enable all students to reach high levels of academic achievement, how to improve overall school 
performance, and how to create the contexts and climates in schools that are most conducive to learning. 
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The following table, taken from Critical Links, summarizes where research has shown the arts having 
positive affects on academic and social outcomes. 

Deasy, R. Critical Links: Learning in the Arts and Student Academic and Social Development, Arts 
Education Partnership, 2002. 

 

 

 

Arts Learning 

 

 

Cognitive Capacities and Motivations to Learn 

      

Visual Arts 

 

 

          Drawing Content and organization of writing 

          Visualization training Sophisticated reading skills/interpretation of text 

          Reasoning about art Reasoning about scientific images 

          Instruction in visual art Reading readiness 

      

Music 

 

 

          Early childhood music    

          training 

Cognitive development 

          Music listening Spatial reasoning, spatial temporal reasoning, quality of 
writing, prolixity of writing. 

          Piano/keyboard learning Mathematics proficiency, spatial reasoning 

          Piano and voice Long-term spatial temporal reasoning 

          Music performance Self-efficacy, self-concept 

          Instrument training Reading, SAT verbal scores 

          Music with language learning English skills for ELL learners 

     

 Classroom Drama 
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          Dramatic enactment Story comprehension (oral and written), character 
identification, character motivation, increased peer interaction, 
writing proficiency and prolixity, conflict resolution skills, 
concentrated thought, understanding social relationships, ability 
to understand complex issues and emotions, engagement, 
problem-solving dispositions/strategies, general self concept. 

      

Dance 

 

          Traditional dance Self-confidence, persistence, reading skills, nonverbal 
reasoning, expressive skills, creativity in poetry, social 
tolerance, appreciation of individual/group social development. 

          Creative dance Creative thinking: fluency, originality, elaboration, flexibility 

      

Multi-arts Programs 

 

          Integrated arts/academics Reading, verbal and math skills, creative thinking, achievement 
motivation, cognitive engagement, instructional practice in the 
school, professional culture in the school, school climate, 
community engagement and identity. 

          Intensive arts experience Self-confidence, risk-taking, paying attention, persevering, 
empathy for others, self-initiation, ownership of learning, 
collaboration skills, leadership, reduced drop-out rates, 
educational aspirations, higher-order thinking skills. 

         Arts-rich school environment Creativity, engagement/attendance, personal and social 
developments, higher-order thinking. 

 

Next, two studies from each section of Critical Links are provided as supporting examples. 

Visual Arts 

Example 1: 

In a study conducted by Karen Tishamn Et al. called Investigating the Educational Impact and Potential 
of the Museum of Modern Art’s Visual Thinking Curriculum, the researchers answered the following 
question: When children aged 9 to 10 are trained to look closely at works of art and reason about what 
they see, can they transfer these same skills to a science activity?  (Transfer denotes instances where 
learning in one contest assists learning in a different context.) 

A Visual Thinking Curriculum (VTC) was used in which 162 9- and 10-year-olds were trained to look 
closely at works of art and talk about what they saw in the works. Over the course of a year, these 
students participated in an average of seven to eight VTC lessons of about 40 minutes each. All of the 
classes visited the Museum of Modern Art in New York City at least twice.  
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On the art assessment, children in the control group performed equivalently to children in the VTC at the 
pre-test, providing evidence that the two groups were commensurate. After a year of the VTC, children 
achieved higher scores on evidential reasoning on the post-test than did the control group. They were 
also less likely to use circular reasoning, and were more aware of the fact that their interpretations were 
subjective. Thus, the students in the VTC appeared to have looking and reasoning skills acquired from 
looking at works of art that they then deployed when given a scientific image. 

Tishman S, MacGillivray D, and Palmer P. Investigating the Educational Impact and Potential of the 
Museum of Modern Art’s Visual Thinking Curriculum, Museum of Modern Art, New York, NY, 1999. 

Example 2: 

In a study conducted by Jeffery Wilhelm called Reading Is Seeing: Using Visual Response to Improve 
the Literary Reading of Reluctant Readers, the author answered the research question: Can the visual 
arts be used to help reluctant learning-disabled readers begin to enjoy reading? 

Two seventh-grade boys who were learning disabled and who were “reluctant” readers were helped in a 
nine-week session to visualize stories through the visual arts. They were asked to create cutouts or find 
objects that would represent characters and ideas in the story they were reading, and then use these to 
dramatize the story. They were also asked to draw a picture of strong visual impressions formed while 
reading a story. And they were engaged in discussions of how the pictures in illustrated books work 
along with the words. Students were also asked to illustrate books, and to engage in “picture-mapping,” 
in which they depicted visually the key details of nonfiction texts. The final activity was to create a 
collage that represented their response to a particular piece of literature.  

The two students became much more sophisticated readers through the course of the nine weeks of 
visualization training. They took a more active role in reading, and began to interpret text rather than 
just passively read it. The researcher suggests that visual art provides a concrete “metacognitive marking 
point” that allowed these readers to see what they understood. It is also possible that because these boys 
were particularly interested in visual art, the use of visual art in reading made them more motivated to 
read. 

Wilhelm JD. Reading Is Seeing: Using Visual Response to Improve the Literary Reading of Reluctant 
Readers, Journal of Reading Behavior, 1995, 27 (4): 467-503. 

Music 

Example 1: 

In a study conducted by Lois Hetland called Learning to Make Music Enhances Spatial Reasoning, the 
author answered the following research question: Does active instruction in music enhance preschool 
and elementary students’ performance on spatial tasks? 

The researcher conducted a literature search for published and unpublished studies that examined the 
relationship between music and nonmusical cognitive outcomes. Fifteen studies were selected for meta-
analysis according to these criteria: (1) they were reported in English, (2) participants were taught to 
make instrumental or vocal music, (3) they contained one or more control groups, (4) they contained 
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outcome measures on mental rotation or spatial visualization, (5) sufficient statistics were provided to 
compute an effect size.  

Consistent effects were found across the studies in the first meta-analysis. According to the author, 
“active music instruction lasting two years or less leads to dramatic improvements” in spatial-temporal 
reasoning.  

Effects remained robust with group lessons and instruction without notation.  Another meta-analysis 
demonstrated that effects of music making are not limited to spatial-reasoning performance, but may 
include other spatial tasks as well. 

Hetland L. Learning to Make Music Enhances Spatial Reasoning, The Journal of Aesthetic Education, 
Fall 2000, 34 (3-4): 179-238. 

Example 2: 

In a study conducted by Kathryn Vaughn called Music and Mathematics: Modest Support for the Oft-
Claimed Relationship, the author answered the following questions: Is there a relationship between 
music study and mathematics achievement? Does music instruction cause increases in mathematics 
achievement? Does listening to background music while thinking about mathematics problems enhance 
mathematics ability? 

 

A search of published and unpublished studies considering the relationship between music and 
mathematics was gathered. The initial harvest yielded 4,000 references. These were reduced to a set of 
25 studies, first by excluding articles deemed to be advocacy pieces or programs descriptions, and then 
by excluding three other types of studies: (1) when music was used as a reward for high mathematics 
performance, (2) where musical “jingles” were used as memory aids, and (3) where the studies focused 
on music and mathematics aptitude rather than achievement. The studies were then assigned to one of 
three groups: correlational, experimental-music instruction, and experimental-music listening. A 
separate meta-analysis was performed within each group.  

The meta-analysis of the correlational group indicated a significant relationship between music study 
and mathematics achievement.  Students who take music classes in high school are more likely to score 
higher on standardized mathematics tests such as the SAT.  

Vaughn K. Music and Mathematics: Modest Support for the Oft-Claimed Relationship, Journal of 
Aesthetic Education, Fall 2000, 34 (3-4):149-166. 

For more evidence on how music (playing instruments, reading music, listening to music) contributes to 
brain development and enhances cognitive skills and concrete reasoning, please refer to Appendix M. 

Classroom Drama 

Example 1: 

In a study conducted by Sherry DuPont called The Effectiveness of Creative Drama as an Instructional 
Strategy to Enhance the Reading Comprehension Skills of Fifth-Grade Remedial Readers, the author 
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answered the following research question: Does a program of creative drama integrated with children’s 
literature contribute to the growth of reading comprehension skills of fifth-grade remedial reading 
students? 

The study looked at three groups of fifth-grade students in remedial reading classes that demonstrated 
comparable skill levels in both the California Achievement Test and the Reading Diagnostic section of 
the Metropolitan Achievement Test (MAT6). Each group had 17 students. Groups One and Two 
received a structured remedial reading program for six weeks using six selected children’s stories. 
Group One used creative drama to support story comprehension. Group Two used “traditional,” non-
remedial methods to support story comprehension—they read the same stories as Group One, followed 
by vocabulary exercises and teacher-led discussions. Group Three was the control group and continued 
the ongoing remedial program.  

The study finds that “…when children have been involved in the process of integrating creative drama 
with reading they are not only able to better comprehend what they’ve read and acted out, but they are 
also better able to comprehend what they have read but do not act out, such as the written scenarios they 
encounter on standardized tests.” This is an important finding that warrants scrutiny and additional 
research—that drama not only contributes to the immediate subject of a dramatic enactment but also 
associates with comprehension of written stories unrelated to the drama activity. This is an instance of 
transfer of skills in one arena to skills useful more generally, albeit a closely related transfer.  

DuPont S. The Effectiveness of Creative Drama as an Instructional Strategy to Enhance the Reading 
Comprehension Skills of Fifth-Grade Remedial Readers, Reading Research and Instruction, 1992, 31(3): 
41-52. 

Example 2: 

In a study conducted by Michaela Parks and Dale Rose called The Impact of Whirlwind’s Reading 
Comprehension through Drama Program on 4th Grade Students’ Reading Skills and Standardized Test 
Scores, the authors answered the following research question: What is the impact of a collaboratively 
developed reading comprehension/drama program on reading skills, standardized test scores, and drama 
skills?  

The study utilized a 10-week drama program, two hours per week, which engaged four classes of fourth-
grade students in each of four schools, which were then compared to four control classes, one in each of 
the respective schools.  Professional artists worked together with the classroom teachers. The three 
components of each session included “Game Time” for physical and vocal warm-up and getting 
focused, “Acting” for advancing acting skills and applying these to specific narratives, and 
“Observation/Conversing” for writing in journals and discussing the work of the session. At the end of 
the 10 weeks there was a specific theater presentation exercise along with a performance assessment. In 
the spring prior to the program year and in the spring at the close of the program year students were 
given a section of the Iowa Test of Basic Skills designed to measure reading comprehension. 

Participant students’ reading comprehension scores on the Iowa Test of Basic Skills (ITBS) improved 
three months more (in the standard grade-level metric) than the control group, with high statistical 
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significance. ITBS scores improved the most with respect to student ability to identify factual 
information from written text.  

Parks M and Rose D. The Impact of Whirlwind’s Reading Comprehension through Drama Program on 
4th Grade Students’ Reading Skills and Standardized Test Scores, 3D Group, 1997, Berkeley, CA, 25. 

Dance 

Example 1: 

In a study conducted by Sandra Milton called Assessment of High School Students’ Creative Thinking 
Skills: A Comparison of the Effects of Dance and Non-dance Classes, the author answered the following 
research question: Is there a relationship between dancing and creative thinking? 

Two hundred eighty-six high school students (15 years old, on average) who were enrolled in dance 
(experimental group) and non-dance (untreated control group) courses participated. Students studied 
under six dance teachers in beginning and advanced courses for a wide range of dance forms. Dancers 
participated for about five to eight hours a week, in and out of school, for a semester. Controls attended 
classes in business accounting, English, health, interpersonal communications, and psychology. 
Experimental and Control subjects were pre- and post-tested in groups on the three parts of the Torrance 
Test of Creative Thinking (TTCT).  TTCT is norm-referenced on five factors: fluency (number of 
ideas), originality (novelty of ideas), abstractness of titles (imaginative titling that captures the essence 
of a drawing), elaboration (detail identification), and resistance to premature closure (completing figures 
in non-simplistic ways). 

Elaboration, originality, and abstractness of titles correlated with higher levels of dance experience.  
Although results are compromised by potential selection bias (and can only be generalized to high 
school students who choose dance classes), there is evidence against an interpretation that higher 
creativity scores resulted because those who took dance started out more creative: dancers scored lower, 
on average, on pre-tests for all five creativity factors. Thus, it is not likely that the creativity gains 
resulted from a more creative group in the dance treatment but, rather, from the dance instruction itself. 

Minton S. Assessment of High School Students’ Creative Thinking Skills: A Comparison of the Effects of 
Dance and Non-dance Classes, Unpublished Manuscript, 2000, University of Northern Colorado, 
Greeley, CO. 

Example 2: 

In a study conducted by Dale Rose called The Impact of Whirlwind’s Basic Reading Through Dance 
Program on First Grade Students’ Basic Reading Skills: Study II, the author answered the following 
question: Can first-graders’ reading abilities be improved through a dance program in which children 
learn to use their bodies to physically represent letters?  

In 1998-1999, a Basic Reading through Dance (BRD) program was implemented in three Chicago 
public elementary schools. The goal of the program was to improve first-graders’ reading ability through 
dance. The program lasted over 20 sessions. Each session was led by three dance specialists. The heart 
of each session consisted of teaching students to physically represent sounds by making shapes with 
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their bodies to represent letters and letter combinations. Nine schools served as control schools. All 12 
schools served predominantly  

African-American poverty-level children. A total of 174 BRD children and 198 control children were 
pre- and post-tested in reading using the Read America’s Phono-Graphix Test. The test assesses the 
ability to recognize sounds for letters as well as phoneme segmentation ability. The study compared gain 
scores in the BRD and control children over three months. 

While both groups improved significantly in reading, those in the BRD group improved significantly 
more than those in the control group on all measures assessed by the reading test. They improved more 
in their ability to relate written consonants and vowels to their sounds, and to segment phonemes from 
spoken words, including nonsense words, compared to the control children. 

Rose D. The Impact of Whirlwind’s Basic Reading Through Dance Program on First Grade Students’  

Basic Reading Skills: Study II. February 1999, 3-D Group, Berkeley, California. 

Multi-arts Programs 

Example 1: 

In a study conducted by James Catterall called Involvement in the Arts and Success in Secondary School, 
the author answered the following questions: Do students in middle and high school who have high 
involvement in the arts perform better than those with low arts involvement on a variety of academic 
indicators? And if so, does this relationship hold up when the sample is restricted to students from the 
lowest SES quartile in the United States?  

Data from 25,000 students participating in the National Educational Longitudinal Study (NELS) of 1988 
were examined for this study.  Students in the NELS study were followed from eighth to tenth grade. 
Students were classified in terms of arts involvement both in and out of school. Arts involvement was 
measured by number of arts courses taken, number of out-of-school arts courses taken, and attendance at 
museums outside of school. Students in the highest quartile of arts involvement were compared with 
those in the lowest art-involvement quartile on a variety of academic measures. Academic measures for 
eighth graders were: grades in English; scores on composite standardized tests; dropping out of school 
by grade 10; boredom in school half or most of the time. Academic measures for 10th-graders were: 
composite standardized test scores; reading scores; scores on a test of history/geography/citizenship. 
Tenth-graders were also assessed in terms of community service involvement and television watching.  
A sub-study was conducted on 6,500 students from the lowest SES quartile. The identical methods and 
measures were used. 

The relationship between arts involvement and academic achievement was positive in both eighth and 
10th grades for the broader sample of 25,000 students cutting across all SES levels. High arts students 
earned better grades and performed better on standardized tests.  High arts students also performed more 
community service, watched fewer hours of television, and reported less boredom in school.  When high 
vs. low arts-involved students from the lowest SES quartile were compared, the same findings emerged. 
High arts students again earned better grades and scores, were less likely to drop out of school, watched 
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fewer hours of television, were less likely to report boredom in school, had a more positive self-concept, 
and were more involved in community service. 

Catterall J. Involvement in the Arts and Success in Secondary School, Americans for the Arts 
Monographs, 1998, 1 (9), Washington, D.C.  

Example 2: 

In a study conducted by James Caterall and Lynn Waldorf called Chicago Arts Partnerships in 
Education (CAPE): Evaluation Summary, the authors answered the following research question: Do 
low-SES urban public school students in schools that integrate arts and academics (through partnerships 
with teachers and artists) perform better on standardized tests than do students who are in schools that 
do not integrate arts with academics? 

This study examined the effect on test scores of the Chicago Arts Partnerships in Education (CAPE). 
CAPE schools brought artists and teachers into partnerships so that they could develop curricular units 
in which an art form was integrated with an academic subject. Fifty-four percent of the teachers reported 
having developed one arts-academic integrated unit, while 24 percent reported having created four to 
five such units. Units typically lasted four to six weeks. Typically it was a visual art form integrated into 
a reading or social studies unit.  

The reading and mathematics test scores for CAPE schools were compared to scores from other Chicago 
public schools at grades 3, 6, 8, 9, 10, and 11. 

In none of the comparisons made between CAPE and control schools did the control schools perform 
better than the CAPE schools.  

Math: In the K-8 grades, 40 comparisons were made between CAPE and control school math scores. Of 
these, 16 comparisons showed CAPE schools increasing their lead over control schools. At the high 
school level, 8 out of 12 comparisons showed CAPE schools increasing their lead.  

Reading: In the K-8 grades, 40 comparisons were made between CAPE and control school reading 
scores. Of these, 25 showed CAPE schools increasing their lead over control schools. At the high school 
level, 7 out of 12 comparisons showed CAPE schools increasing their lead. The differences between 
CAPE and comparison students were statistically significant in elementary school, especially by sixth 
grade.  
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Section 3: Excerpts from Mountain Phoenix Community School and Boulder 
Community School of Integrated Studies Charter Applications 

The following section contains excerpts from the Mountain Phoenix Community School charter 
application (approved in 2006 in Golden, Colorado) and from the Boulder Community School of 
Integrated Studies (BCSIS) application (approved in 1995 in Boulder, Colorado).  It continues to be 
accurate research and is further supported by additional research published within the last 16 years. 

Arts At The Center, Not The Periphery 

The arts represent a beautiful and powerful energy, which taps the wellsprings of our very civilization.  
Throughout all of history, each civilization has been remembered, if not also judged, by its works of art.  
From surviving sculptures and architecture of the ancient world such as Egypt, Greece and Rome still 
come fabulous inspiration today.  Likewise, music is known for its transformative and transcendent 
power across time and culture.  The greatest flowering of any civilization is always coincident with and 
represented by its greatest quality of arts. Conversely, civilizations in decline often reflect this through 
increasingly impoverished arts.  To borrow words from Helen Vendler, who proposes the arts be put at 
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the center of the humanities rather than being relegated to the periphery: “It is the arts, more than 
philosophy or history, that help us live our lives and for which our culture will ultimately be 
remembered...” (Vendler, 2004).  And from John Dewey, a famous educational theorist, comes the 
following definition of the arts: “To feel the meaning of what one is doing, and to rejoice in that 
meaning; to unite in one concurrent fact the unfolding of the inner life and the ordered development of 
material -- that is art” (Dewey, 1903-06). 

Arts infusion has been shown to lead to both superior academics and success.  It has even been 
suggested that the highest academic success may depend upon sequential arts education, which begins 
in the early grades of school (Lake, 1994; Hilger, 2006). 

Regarding economic success, creativity is recognized as the number one required ingredient.  It is also 
recognized that creativity is both nourished and stimulated through the proper presentation and study of 
the arts. During a 19-country summit including the United States and several European countries in 
2000, it was concluded that the arts are essential for both economic success and cultural viability (Sharp, 
2000).  The finding of this summit were: that stronger arts programs are needed during school hours; 
that these must creatively engage children; and that teachers must have the appropriate training to 
support increased arts.  The number one concern among teachers participating in this summit was that 
they do not have the skills to bring arts into the academic classroom in a creative and integrated way. 

It cannot be emphasized enough that teachers being asked to teach arts infusion in the classroom must 
be supported by appropriate training and skill sets.  Through our talented and skillful consultants and 
training opportunities through The Waldorf Alliance, MSCS will be able to successfully support arts-
based education. 

 
Neural and Cognitive Development and the Relationship between Arts Infusion & Academic 
Achievement 

There are two main ways in which arts-infused education aids cognitive development and learning.  Arts 
infused education acts physiologically to enhance neurological development, which in turn aids in the 
development of more intricate cognitive structures.  It also facilitates learning by providing a broader 
frame of reference for new material.  Because this expanded frame of reference includes auditory, 
verbal, kinesthetic, tactile, interpersonal, intrapersonal, and spatial dynamics, it speaks to all learning 
styles, allowing all students to work from their individual strengths while assisting in development of 
their weaker areas. 

It is well established that flexible, creative thinking requires intricate neurological structures.  
Developmental psychologists rank neural complexity on a scale of I-IV. While high degrees of basic 
intelligence can occur at all levels, stages III and IV are characterized by the ability to make connections 
quickly, the tendency to explore and use original approaches to problem-solving; a higher level of 
memory retention, and an increased capacity for insight, among other things.  Stages I and II, on the 
other hand, characterize thought processes that are either dualistic or multiplistic in nature.  That is, 
people at these stages tend to think in black-and-white terms and to be hostile to new ideas if they are 
dualists, and to have trouble weighing and sorting among many possible solutions if they are multiplists. 
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The level of complexity in a person’s thought processes depends on neurological pathways established 
in the brain.  It is along these pathways that the electrical signals we associate with thinking travel.  
Neurologic pathways are established by force of habit; that is, people who use their bodies and minds a 
lot and in different ways will have more and better-established pathways than those who perform several 
similar tasks repeatedly.   New pathways can be laid down at any time in a person’s life, but they are 
more easily established before the age of 12. (This is one of the reasons why it’s easier to acquire a 
second language or learn an instrument during the pre-pubescent years).  Intellectual development 
continues, of course, as students progress on through high school and college and enter the workforce.  
However, most new information is processed along the already existing pathways in the brain.  Thus, the 
capacities for creative and analytical thought later in life depend a great deal upon the structures laid 
down in childhood. 

Because participation in the arts exercises so many areas of the brain, students who are exposed to arts 
infused education are more likely to have a higher number of neurological pathways.  Assuming they are 
given the appropriate opportunities and instruction in their educational careers, these children will have 
a higher capacity for original and critical thought.  For example, students who merely listen to a teacher 
or see a video on Ancient Rome, are using a relatively small number of pathways in their brains.  They 
are listening and watching.  Even the visual activity is limited if they are watching a video or if their 
teacher doesn’t move around much, because their eyes don’t change focus.  However, students in the 
arts infusion method who, while guided by their teacher, are writing and illustrating their own lesson 
books, sculpting after the fashion of the Romans, enacting Julius Caesar, reciting Roman poetry, 
building scale-model coliseums, reconstructing musical instruments, sewing costumes, and proclaiming 
edicts are clearly using their brains and bodies more fully.  Multiple pathways are engaged and 
exercised. 

What’s more, these students are more likely to remember what they’ve learned about Ancient Rome.  
Research in cognitive development shows people learn primarily in terms of what they already know.  
People use prior experience to construct a frame of reference for processing new information.  
Therefore, the ability to assimilate and apply new concepts depends in large measure on the breadth of a 
person’s frame of reference.  Arts infused education, by relating conceptual information to tactile, 
auditory, kinesthetic, verbal, visual, and interpersonal experience, necessarily provides each student with 
a broader frame of reference for each new lesson.  Students who learn this way are also more likely to 
internalize their lessons about Ancient Rome; some may even imagine living there themselves.  This 
aids in the construction of a new frame of reference that will ease the study of later historical periods, 
such as the European Age of Reason. 

Studies have shown that, due to a more complete exercise of mental faculties and the creation of a 
broader and more vibrant frame of reference, students who are systematically exposed to the arts 
improve their intellectual performance.  It’s well established that the brain is sub-divided into right and 
left hemispheres.  The left is associated with the linear, analytical cognitive processes so valued in our 
society.  Most public education focuses on these processes.  The right hemisphere is associated with 
artistic, spatial, kinesthetic, musical, and intuitive processes.   Recent research has demonstrated that 



	   94	  

these hemispheres are not as independent of each other as was previously assumed.  Math, for example, 
is a left-sided activity, but much of math depends on a well-developed spatial sense, provided by the 
right side.  Language is left-sided, but language acquisition is right-sided, evidenced by the fact that it is 
enhanced by musical training. 

Please note that additional research both prior to and since 1995 indicate the connections between the 
hemispheres are of vital importance to “intelligence.”  Because problem solving and learning involve 
both hemispheres as mentioned above, the more numerous and stronger the connections between 
hemispheres, the greater success enjoyed by any individual for these higher cortical functions.  These 
hemispheric connections are fostered by active and creative engagement in the arts (Healy, 1999 and 
Pearce, 1992). 

In fact, studies show that strengthening the right side of the brain in any way, leads to enhanced 
performance in all left-brain functions.  Musical training is associated with higher levels of general 
intelligence, and advanced applications of math and science require the right brain functions of intuition 
and spatial understanding.  This last point is worth mulling, for the United States trails the developed 
world in sending students to graduate school in mathematics and theoretical science. 

The right and left hemispheres of the brain refer specifically to the structural hemispheres of the cerebral 
cortex.  There is additional neurological research from a number of fields, which have begun to explore 
the role of sub-cortical structures in integrating the hemispheres of the cortex and otherwise supporting 
and impacting learning and development.  (Please note, Healy and Pearce both describe three brains:  
(1) The Lizard brain, or the brainstem, which is evolutionarily speaking our most ancient brain, and 
deals with survival; (2) The limbic system, which is found to be the seat of our emotions; and (3) the 
neo-cortex, evolutionarily speaking our most recent brain, also nicknamed our ‘civilized’ brain.  It is the 
cortex which is thought to be the main academic “brain,” supported by the limbic system, or “feeling 
brain.”) 

Specifically, research into the identity and functioning of the “limbic system” has been illuminating.  
Neuro-physiologically, the limbic system is a structural and functional crossroads.  Often referred to as 
the mid-brain, it is connected to both hemispheres of the brain (especially the right hemisphere), as well 
as structures of the lower reptilian brain, which are at the heart of the autonomic nervous system.  
Functionally, the limbic system is considered to blend autonomic process with the conscious association 
processes of thought and memory. 

Examples of limbic system researchers in the past couple decades include Paul McClean, forerunner in 
“triunal brain theory;” Roger Masters, political scientist and researcher in the emergent field of 
Biopolitics, who has specifically studied the relationship of limbic system actions and interactions to 
political power; and, Gabrialle Rico, educator, author of Writing the Natural Way, who was involved in 
the development of the Bay Area Writing Project in the San Francisco Area. 

Limbic system research is relatively young.  Just which brain structures to involve in the system is 
unsettled, and how they precisely function is yet to be fully understood.  There is, however, a consistent 
theme of research, which underscores the central role of emotion in learning and development. 
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Most people easily grasp the role of emotion in certain behaviors such as running when frightened, 
exploding in a fit of rage, or reaching out passionately for one’s significant other.  But researchers such 
as those noted above extend the study of non-verbal, emotional dynamics into subtler, less obvious 
realms of behavior, such as the interest of a young child rolling a ball across the floor, the emerging 
power of an individual in a group, and the organizing of a student’s world of experience into coherent, 
meaningful prose. 

Many of the pedagogic elements in the Waldorf-methods curriculum specifically support children’s 
development of new skills and abilities. Waldorf methods stimulate pre-verbal neurological processes, 
as well as emotionally engage children’s innate aesthetic sensibility, their precious sense of wonder and 
imagination, and their inherent connection to the world.  Overemphasis on cognitive training is, 
ironically, less productive and potentially damaging (Oppenheimer, 1999). 

Pearce analyzes large numbers of cognitive and neural developmental studies in his books, presenting 
them in layman’s language.  He discusses the fact that premature academic training for young children 
actually results in learning disabilities including poorer reading skills by fourth grade and above.  Healy 
also analyzes this same body of research in her book Endangered Minds and arrives at similar 
conclusions.  Other world-renowned educators and researchers such as Dr. Coulter have found the same 
results.  In her book, Moving into Literacy, she discusses the physiologically appropriate age (5 ½ to 7 
½) for reading instruction to begin (Coulter, 2002).  We must therefore be very careful to distinguish 
rigorous but developmentally correct academics from premature academics.  The Waldorf-methods 
curriculum not only supplies arts infusion but also a developmentally correct curriculum, thus enabling 
rigorous and appropriate academics with success for all students. 

Our cortex lays down myelin (myelination) of different pathways and brain areas at different ages.  
There is also a spectrum of development of these pathways, which varies somewhat from individual to 
individual.  It is the myelination of nerves, which allows them to function as conductors for our brain, 
i.e. to serve as information conduits or pathways for skills, memories and so forth.  Although a child can 
learn to “read,” or recognize words and other symbols at any age, the pathways of the brain, which 
ultimately enable deep reading comprehension in later years are not ready for action prior to ages 5 ½ - 
7 ½ (Coulter, 2002).  In addition, a University of Otago researcher uncovered quantitative evidence 
that teaching children to read from age five is not likely to make that child any more successful at 
reading than a child who learns reading later, from age 7 (Galer, 2009).  Please refer to Appendix M 
for entire article. 

If a child is taught reading (or other forms of academics such as numeracy) before these brain centers 
are ready, the brain, being extremely plastic and adaptable, utilizes different, but suboptimal, pathways.  
The problem is that these alternate pathways are not those, which can provide deep reading 
comprehension or appropriate cortical stimulation in later years.  Because children are ready to read at 
different ages, a developmentally appropriate curriculum must provide some flexibility so children are 
offered academic lessons when they are ready.  Teachers must be both properly trained and supported 
by the school system to recognize this readiness.  Our arts-based method offers this training and 
flexibility. 
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Healy also notes that reading comprehension test scores in the United States drop off in about fourth 
grade, despite earlier and earlier academics in many schools, while many learning problems such as 
ADHD and other attention deficit disorders often start to manifest then as well.  This is believed to be 
partially caused by inappropriate neural and cognitive growth due to developmentally incorrect 
curricula. Research clearly shows that early readers are not necessarily more successful in school than 
late readers.  In fact, studies are showing that later readers may be more successful than children 
exposed to prematurely early academics (House of Commons Select Committee Report, 2000; BBC, 
2001; Sharp, 2002, OECD, 2001). 

This explosive research means the current expectation at many schools that all students be reading in 
kindergarten is gravely troubling in terms of appropriate and optimal neural and cognitive development.  
Consider the following excerpt from the British House of Commons Select Committee Report in 2000: 
Comparison with other countries {to the UK} suggests there is no benefit in starting formal education 
before (the age of) six.  The majority of other European countries admit children to school at age six or 
seven following a three-year period of preschool education, which focuses on social and physical 
development.  Yet standards in literacy and numeracy are generally higher in those countries than in the 
UK, despite our earlier starting age (First Report: Early Years, paragraph 62, 2000). 

Consider also this excerpt from a recent study comparing schools and student achievement in 32 
different countries....Finland (which starts children in school at age seven)...scored very well in the latest 
Program for International Student Assessment (2001 PISA) study which assessed a quarter of a million 
students in 32 countries.  In this survey of literacy, numeracy and scientific understanding, Finland 
scored significantly better than any other European country... (PISA-OECD, 2001). 

And this excerpt from a lecture delivered to the British Royal Academy of the Arts: “First, it’s only in 
the long term that you can see the disadvantages of early formal instruction.   Second, early formal 
instruction is particularly damaging to boys... on the whole, early (academic) learning damages the 
disposal to learn” (Katz, 1999). 

An additional serious problem with premature academics is this:  The area of the brain which takes over 
when students are required to perform academics tasks before their cortex is ready is the reptilian brain, 
which is our oldest brain, evolutionarily speaking.  This is the area of our brain concerned with survival.  
Stimulation of this part of our brain with premature academics (or anything else) results in aggression – 
the fight or flight response.  This can result in impulsive, uncontrolled, possibly quite violent behavior 
in some students, and withdrawal, anxiety, and depression in other students - all problems plaguing 
many of our schools at this time. “Mere technical training inevitably makes for ruthlessness, and to 
educate our children we must be sensitive to the whole movement of life” (Krishnamurti, 1953). 
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Section 4. Waldorf Schools and Performance Comparison: Various Studies 

“I believe that Waldorf education possesses unique educational features that have 
considerable potential for improving public education in America… Waldorf 
schools provide a program that…not only fosters conventional forms of academic 
achievement, but also puts a premium on the development of imagination and the 
refinement of the sensibilities.” 
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—Elliot Eisner, Professor of Education at Stanford University and former 
President, American Association for Educational Research 

US Waldorf-Methods Charter School Students Outperform their Peers in the Long Run 
Dr. Ida Oberman (2007) investigated the relevance of Waldorf education for public urban school reform. 
In her qualitative study “Learning from Steiner: The Relevance of Waldorf for Urban Public Education” 
presented at the American Education Research Association’s annual conference she stresses that there 
has been a real change in education methods over the past ten years. Now, funders and policy makers are 
taking into account more than high test scores. Moreover, she states that public schools using Waldorf 
methods are beginning to capture the attention of national foundations (Oberman, 2007). To illustrate 
her point she refers specifically to the Gates Foundation. Dedicated to developing education that 
prepares students to succeed in college, careers and as citizens, the Gates Foundation funded the first 
public high school based on Waldorf methods in the Sacramento Unified School District (Oberman, 
2007; Robelen, 2006).   

In addition to analyzing survey data from 500 graduates of private US Waldorf Schools, Oberman 
sampled urban public Waldorf-methods schools in California. Oberman’s sample was selected according 
to geography and district size then compared with students in schools of similar demographics. In her 
assessment Oberman found that Waldorf methods students were, on average, behind the top ten percent 
of their peers in language arts and math on the state’s annual second grade test, the California Standards 
Test (CST). However, by eighth grade, they matched the top ten percent of their peers, region and 
county wide, while they well outperformed the average scores statewide on the CST (Oberman, 2007).   

It is important to note that the schools which had the highest percentage of Free and Reduced Lunch and 
English Language Learners, showed particularly remarkable gains. Students’ scores went from 67% 
“Below Basic” in English Language Arts to 61% “Proficient or Above” by their eight-grade year 
(Oberman, 2007).  Thirty-four percent of the students were “Below Basic” in math. However, by grade 
eight, 66% scored “Proficient or Above” on the state math assessments (Oberman, 2007). Oberman 
(2007) concluded that the Waldorf approach successfully laid the groundwork for future academics by 
first engaging students through integrated arts lessons and strong relationships instead of focusing on 
rote learning and preparing them for standardized tests.  Observers of the study also noted that second-
grade students gained a love of learning through child-friendly classroom activities that paid off 
academically in later grades (Oberman, 2007).  

For full report please see Appendix N: Ida Oberman: Learning from Steiner: The Relevance of 
Waldorf for Urban Public Education, 2007. 

Survey on the North American Waldorf Graduates – Key Findings  
“Now I’m not saying that knitting got me into Yale. But Waldorf education helped 
me develop a vitally important capacity which I would call ‘cognitive love’ – the 
ability to embrace the world with one’s thinking, to engage one’s mind actively in 
loving dedication to a brighter future.” 
“For me, exposure to the arts and music, and learning by doing, are the 
characteristic traits of Waldorf education.” 
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“Waldorf education prepared me for anything and everything!” 
— Comments by US Waldorf graduates: excerpted from “Survey of Waldorf 
Graduates, Phase II by David Mitchell and Douglas Gerwin (Wilton NH: 
Research Institute for Waldorf Education, 2007) 

The most comprehensive survey to date on the Northern American Waldorf alumni was conducted by 
the Research Institute for Waldorf Education (Mitchell & Gerwin, 2007). Their survey spanned more 
than 60 years of US and Canadian Waldorf high school graduates- starting with the first Waldorf senior 
class in 1943 and culminating with the class of 2005.  Key findings of this survey show that 94% of the 
graduates attended college and 88% of the respondents have completed or were in the process of 
completing a college or university level degree at the time of the survey.  The survey also showed that in 
both the US and Canada, Waldorf school graduates attend – and graduate from – “a broad range of fine 
colleges and universities, from small liberal arts colleges to large state universities (Mitchell & Gerwin, 
2007). (Please see detailed table below with top 20 US colleges and universities from which Waldorf 
alumni have most frequently graduated)  

Compared to the general US population (1991-2002 graduates), Waldorf graduates were nearly three 
times as likely as the general US college population to have studied arts and humanities.  However, 
compared to their non-Waldorf educated peers, up to twice as many Waldorf graduates go on to study 
science overall in college, including both the life sciences and physical sciences (Mitchell & Gerwin, 
2007).  This is in sharp contrast with popular thinking that Waldorf alumni are choosing careers only in 
arts or attending art colleges (e.g. Schreiber, N. (2007, October 30). Not a guardian-reading weirdo in 
sight: there are many strange ideas about Steiner schools (The Guardian).   

 
 

Additionally, according to the US researchers from the Research Institute for Waldorf Education, in 
recent years a higher percentage of Waldorf school graduates from the younger Waldorf schools have 
gone into the sciences than those graduating from the more mature Waldorf Schools.  Also, Waldorf 
graduates were nearly three times as likely as the general population to have studied the social or 
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behavioral sciences, while the pursuit of a degree in business and management was about a quarter of 
the national average (please see table below)	  (Mitchell & Gerwin, 2007).   

 

 

As a general observation, on a combined basis there is a relative parity between the Waldorf graduates 
and general population (17% versus 20%) in majors falling within the combined life sciences, physical 
sciences, mathematics, engineering, computer and information sciences.  Yet, in case of Waldorf 
graduates there is a stronger emphasis on arts and humanities and social and behavioral sciences than on 
business and management (Mitchell & Gerwin, 2007).  

Interestingly, while considerably fewer Waldorf graduates choose education as an undergraduate degree 
compared to the national average, teaching is the most popular profession over all other fields chosen by 
the Waldorf graduates later in life.  This is also suggests that Waldorf graduates are using their 
undergraduate education as a time for study rather than as training for a profession.  Overall, the five 
most popular professions are: education, fine and studio arts, administration, performing arts, and health 
or medicine.  All these professions involve development and use of strong social skills (Mitchell & 
Gerwin, 2007).   
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Additionally, this survey included over two hundred comments by professors about the Waldorf school-

educated undergraduates.  The primary characteristics reported and comments were: 

• Holistic and integrative quality of their thinking. 

• Flexible, “outside the box” thinking and “integrating seemingly unrelated subjects with 
clarity and courage”. 

• Ability to “think creatively, to assimilate information as opposed to memorizing isolated 
facts”; “All have the same broad approach to education. They are flexible, creative, and 
willing to take intellectual risks.” 

• Creative and imaginative capacities, not only in the practice of the arts but also in the study 
of science. 
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• “Moral ballast and social caring for others”, social awareness, communication skills, and 
personal initiative. 

Several professors also commended Waldorf students for their “love – even their tenacity – for learning” 
(Mitchell & Gerwin, 2007).  

The survey noted the graduate’s self-professed readiness to ask professors for help and the ability to 
adapt to a different environment (Mitchell & Gerwin, 2007). These are traits consistent with comments 
by local Waldorf alumni from private elementary schools who transitioned to larger public schools 
(Mountain Song Community School, 2010).  

 “I know how to seek out my professors to get their help (which many of my 
classmates don’t even think to do) because my high school teachers were always 
present and helpful…I was able to find my place at a large school – RIT 
[Rochester Institute of Technology] has 15,500 students – because I had made my 
place at this small school.” 
— Comment by a US Waldorf graduate: excerpted from “Survey of Waldorf 
Graduates, Phase II” 

In summary, a profile of a typical Waldorf graduate based on the full sample of all 1943-2005 graduates 
in the survey looks as follows: 

• “After graduating from a Waldorf high school, attends college (94%) 

• Majors in arts/humanities (47%) or sciences/math (42%) as an undergraduate 

• Graduates or is about to graduate from college (88%) 

• Practices and values life-long learning (91%) 

• Is self-reliant and highly values self-confidence (94%) 

• Highly values verbal expression (93%) and critical thinking (92%) 

• Expresses a high level of consciousness in making relationships work – both at home and on 
the job 

• Is highly satisfied in choice of occupation (89%) 

• Highly values interpersonal relationships (96%) 

• Highly values tolerance of other viewpoints (90%) 

• At work cares most about ethical principles (82%) and values helping others (82%)” 

(Mitchell & Gerwin, 2007)  

Moral Development & Competency 

Two independent research studies compared Waldorf-educated students to their peers in non-Waldorf 
methods schools and found that Waldorf-educated students exhibit stronger mores (Andersson, Dahlin 
& Langmann, 2004; Hether, 2001). Significantly, these studies were conducted on separate continents 
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yet reported similar findings suggesting a stronger correlation exists between Waldorf- educated 
students and higher moral and ethical values than one study could determine.  In America Waldorf-
educated students scored significantly higher on a test of moral reasoning than students in public high 
schools and students in a religiously affiliated high school (Hether, 2001). Swedish high school showed 
Waldorf pupils felt a responsibility for social and moral issues to a greater extent than municipal school 
pupils (Andersson, Dahlin & Langmann,  2004). Moreover, more Waldorf pupils thought they had a 
responsibility for the moral development of society in the future and felt that as adults they would have a 
responsibility to do something about the situations referred to in the evaluation questions. Comparisons 
between the students’ answers showed that Waldorf students tended to refer to moral qualities such as 
love, sympathy, solidarity and moral courage to a greater extent than their municipal peers. They also 
seemed to be characterized by greater thoughtfulness, greater confidence in man’s innate goodness and 
less confidence that more police or more severe laws can solve moral problems on a societal level. 
Instead the Waldorf pupils stressed individual responsibility (Andersson, Dahlin & Langmann, 2004). 
Waldorf students were also far more likely to volunteer opinions about the survey and research in 
general, suggesting possible improvements in the survey technique and offering new possibilities to 
resolve the moral dilemmas raised in the survey (Hether, 2001). 

Academic Kindergartens Can Lead to Poor Performance 
Long-term research casts doubt on the assumption that starting earlier on the teaching of phonics and 
other discrete skills leads to better results. For example, most of the play-based kindergartens in 
Germany were changed into centers for cognitive achievement during a wave of educational “reform” in 
the 1970s. However, research comparing 50 play-based classes with 50 early-learning centers found that 
by age ten children who had played excelled over the others in a host of ways. They were more 
advanced in reading and mathematics and they were better adjusted socially and emotionally in school. 
They excelled in creativity and intelligence, oral expression, and “industry.” As a result of this study’s 
findings German kindergartens once again returned to being play-based (Darling-Hammond & Snyder, 
1992).  

Standardized Testing: USA and Germany 

Despite their sometimes controversial lessened exposure to standardized testing (such tests are generally 
absent in the elementary school years), U.S. Waldorf pupils’ SAT scores usually fall above the national 
average, especially on verbal measures (Oppenheimer, 1999) Studies comparing students’ performance 
on college-entrance examinations in Germany found that as a group, Waldorf graduates passed the exam 
at double to triple the rate of students graduating from the state education system, (Heiner, 1994; 
Oppenheimer, 1999) and that students who had attended Waldorf schools for their entire education 
passed at a much higher rate (40% vs. 26%) than those who only had part of their education at a Waldorf 
school (Heiner, 1994; Spiegel, 1981). 
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Section 5: Track Records of Arts-Based Public and Private Schools 

The following section is based on the Mountain Phoenix Community School charter application 
(approved in 2006 in Golden, Colorado) and further expanded based on our own research.    

By the mid-1990’s research was bearing out theoretical claims made for arts-based instruction. At that 
time, there were two schools using curricula nearly identical what MSCS will be using, with outstanding 
academic records: 1) The School of Arts and Sciences, in Tallahassee, FL and 2) Pine Forest School, in 
Flagstaff, AZ.  An additional 3 schools appeared as case studies in the earlier referenced BCSIS 
application:  The Duke Ellington School, Washington, DC; John Eliot Elementary School, Needham, 
MA; Ashley River K-6 School, Charleston, NC.  We have added research the Milwaukee Urban 
Waldorf School and T.E. Mathews Community School – Yuba County, California. It is interesting to 
note that at the time the BCSIS application was being written, during the 1990’s, those countries whose 
children ranked highest in international scores for math and science achievement—Hungary, Germany 
and Japan—were also those countries who relied most on art and music as the essential cornerstone of 
their elementary school programs.  We have identified a school, The Lab School of Washington, which 
accepts only special-needs students, and whose track record is nothing short of incredible.  Among the 
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case studies cited below the reader will note excellent outcomes for these arts-based schools, no matter 
what location in the country, and no matter how many students at each school are at risk or 
economically disadvantaged.  

a) Milwaukee Urban Waldorf School  

Since switching to Waldorf methods, the Milwaukee Urban Waldorf Elementary School has shown an 
increase in parental involvement, a reduction in suspensions, improvements in standardized test scores 
for both reading and writing (counter to the district trend), while expenditures per pupil are below many 
regular district programs (Doornek, 1996).  The school converted to Waldorf methods in 1991, when it 
had 350 students, about 90% of them African American. On the Milwaukee public schools standard 
third-grade evaluation, the number of children reading above grade level went from 26% in 1992 to 63% 
in 1995 (McDermott, 1996). Waldorf’s adaptable and individualized curriculum has been mentioned as 
a factor in the school’s success in addressing children of poverty and children of color (Phaizon, 1996).  
The school has been cited as a positive learning environment, in which the students as well as their 
background seemed to be treated with respect, and where pupils are both encouraged and trusted to be 
responsible.  In addition, the Principal gave a strong positive evaluation of the Waldorf approach. The 
study cited the school’s pleasing aesthetic, positive teaching environment, safe atmosphere and warm 
relations despite the “difficult life that surrounds UWS and many of its children”.   

b) T.E. Mathews Community School – Yuba County, California  

The T. E. Mathews Community School in Yuba County, California serves high-risk juvenile offenders, 
many of whom have learning disabilities. The school switched to Waldorf methods in the 1990s. A 1999 
study of the school found that students had “improved attitudes toward learning, better social interaction 
and excellent academic progress” (Monks, 2001; Babineaux, 1999).  This study identified the integration 
of the arts “into every curriculum unit and almost every classroom activity” of the school as the most 
effective tool to help students overcome patterns of failure. The study also found significant 
improvements in reading and math scores, student participation, focus, openness and enthusiasm, as well 
as emotional stability, civility of interaction and tenacity (Babineaux, 1999). 

c) The School of Arts and Sciences, Tallahassee, FL.  

The School of Arts and Sciences is a public charter school serving K-8 students.  It opened in 1999 and 
as of 2005, enrollment was 226 students with a waiting list of 400.  Its Mission statement reflects the 
values of MSCS: To facilitate individual educational ownership and responsible lifelong learning 
through interdisciplinary approaches to arts and sciences in a safe and nurturing environment.   The 
school was voted one of the eight best charter schools in the nation by the US Department of 
Education’s Office of Innovation and Improvement.  It has received an “A” grade from the Florida 
Department of Education every year since state grading of schools began in 2002-3.  This is largely due 
to student performance on Florida’s FCAT (what Colorado calls TCAP) accountability assessments for 
No Child Left Behind. The International Center for Leadership and Education, in partnership with the 
Bill and Melinda Gates Foundation, chose this school as one of our nation’s model schools. At the time, 
the school had a per pupil spending amount of about $5,000 per student. Twenty-two percent of the 
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students are special needs, and 19% are economically disadvantaged - both statistics tend to lower 
standardized test scores.  However, this school’s test scores exceeded the district average at every grade.  
Seventh and eighth grade math scores were the highest in the district, with the eighth grade math scores 
ranking second in the entire state of Florida.   

Please see http://www.artsandsciences.leon.k12.fl.us/default.aspx for more information. 

d) Pine Forest School, Flagstaff, AZ.  

This Waldorf-methods, K-8 public charter school was founded in 1995.  Enrollment in 2005-6 was 225. 
Curriculum is arts-based and experiential, and closely aligned to a Waldorf methodology. Arizona lists 
this school as “Highly performing,” with No Child Left Behind Adequate Yearly Progress met.  
Standardized test scores over a period of 10 years document a trend we predict for our MSCS:  Scores 
rise as children progress from early to later grades.  We predict this based on the sequencing and 
pedagogy of our arts-based curriculum.  Lower scores in early grades linked to high test scores in later 
grades are preferable to higher scores in lower grades but falling test scores in upper grades.  

For more information, please see http://pineforestschool.org/. 

e) The Duke Ellington School of the Arts, Washington, DC.  

The Duke Ellington School of the Arts, a unique partnership of arts and education institutions, is 
committed to preparing students for post-secondary education and/or professional careers through arts 
programs of the highest quality and strong academic and artistic challenges. 
http://www.ellingtonschool.org/home/index.html. The school, which opened in 1974, focuses on a 
combined and rigorous arts and academics curriculum.  As of the mid-1990’s, this non-selective, arts-
based school sent 92 percent of its graduates to college, had only a 2 percent dropout rate, and “no 
weapons and no discipline problems”.  This track record is inspiring because during the mid-1990’s the 
school served primarily inner city and at-risk students.  As of August, 2004, the school’s website 
identified 90 percent of the students qualified for free/reduced price school lunch program, and 92 
percent of students were minorities.  Impoverished and minority populations may be statistically at 
higher risk academically and thus this high school’s excellent performance remains an inspiring example 
of the power of arts in education.  

f ) John Eliot Elementary School, Needham, MA.  

In the mid-1990’s this school’s students tested first in the state for critical thinking skills.  In their book 
“The Learning Revolution,” authors Gordon Dryden and Dr. Jeannette Vos describe this school as 
follows:  “John Eliot is America’s best elementary school model for integrative accelerated learning 
(Dryden and Vos, 1999). 

g) Ashley River (K-6), Charleston, NC.  

In the mid-1990’s this school ranked second only to a high school for the academically gifted in the 
same county, and had a waiting list of 1200.  In 2002 Ashley River’s test scores remain significantly 
above average in every subject tested.  In his article The Case for the Arts, Eric Oddleifson profiles this 
and several other schools as succeeding because of their common thread of arts infusion.  He notes that 
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students at this and other arts infused schools are “average” - neither specially selected nor gifted 
(Oddleifson, 1991). 

h) Studies of Schools in Germany  

In the early 1990’s German high schools were highly selective, and acknowledged to be among the best 
public schools in the world.  At that time German students were tracked for college prep or vocational 
work long before they entered secondary school.  In Germany, as in much of the rest of Europe, private 
Waldorf schools actually receive 80 - 100 percent of their funding from the state, so tuition is not as 
much of a limiting factor for their students as it is in the United States.  Waldorf schools are also non-
selective; any student who applies may enroll.  Because of their non-selectivity and arts-based 
pedagogy, the German state long viewed Waldorf schools as inferior.  A common criticism was that 
students are not prepared “for the real world.” Hoping to prove the inferiority of Waldorf schools once 
and for all, professors at the University of Bonn analyzed survey results of 1,460 Waldorf graduates (der 
Spiegel, December 14, 1981).  Of Waldorf students attending Waldorf schools exclusively from grades 
K - 13.  Forty percent of these students passed the Arbitur exam, effectively allowing them to start 
college as sophomores.  By contrast, only six percent of students graduating from German public high 
schools passed the Arbitur (p 73, J. Almon, Winter, 1992). These results are particularly fascinating in 
light of the bias against Waldorf schools; in science, investigator bias is known to occasionally influence 
study results, yet here the results were exactly opposite of those expected by the educational authorities.  

i) Waldorf schools in the United States  

There are both public charter and private Waldorf schools in the United States.  There are few Waldorf 
charter schools perhaps in part because of difficulties translating the pure Waldorf method into public 
school requirements in the United States.  For example, the pure Waldorf method does not grade 
students prior to junior high grades 6-8, and sometimes not until high school.  Instead student 
evaluations are achieved by thorough teacher observation, reports and recommendations, and portfolio 
assessments.  Another very interesting difference about Waldorf schools is that students do not usually 
begin reading until first or second grade although they have extensive literacy foundation skill 
development prior to this.  Such challenges aside, there are some very successful Waldorf charter 
schools in the United States.  Todd Oppenheimer profiles them in his article for the Atlantic Monthly.  
Of particular inspiration is the fact that while average and gifted students can both excel, so especially 
do at risk and certain special needs students.  This is apparently due to two main factors:  (a) arts-based 
curriculum, and (b) developmentally correct curriculum (Oppenheimer, 1999).  

j) The Lab School of Washington, Washington, D.C. 

This school accepts only those children who are learning disabled and cannot be served by other 
schools.  As of 2006, 330 students are enrolled in grades K-12.  All students in this school must go 
through a lengthy application process in which they prove their problems cannot be addressed in a 
regular school.  The founder of the school, Sally Smith, believes arts are the way to reach these kids:  
“Children with learning disabilities tend to be passive learners because they have had many failures in 
school.  They worry they may make a mistake or say the wrong thing.  But there’s no room for that in 
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the arts.  The arts demand involvement.”  Smith’s arts based methods have been so successful that more 
than 90% of her graduates go on to college.  Schools modeled after the Lab School have begun to open 
in other areas of the country.  In the words of 10-year old student Marilena Siegel, who suffers from 
dyslexia, speech and auditory problems, “They break it down and tell it to me in a different way so I can 
actually understand it... it’s like coming from a dark sky to a sunny day.”  

For more information, please see http://www.labschool.org.  
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XIII. Mountain Song Community School 2013-2014 Calendar and Daily 
Schedule 

Mountain Song Community School 2013-2014 Calendar 

The MSCS school calendar will be created to closely align with the District 11 school calendar year, in 
an effort create continuity for the families living and working in the District 11 School District. If for 
any reason this calendar must be altered, MSCS may schedule makeup dates, during scheduled school 
breaks and/or at the end of the calendar year presented. 

June 24-30* (dates may not be exact) Professional Development for Grades K-5 
Teachers: The Art of Teaching Grades 1-5 at 
Rudolf Steiner College, Fair Oaks, CA 

July 15-21* (dates may not be exact) Professional Development for Grade 6 Teacher: 
The Art of Teaching Grade 6 at Rudolf Steiner 
College, Fair Oaks, CA 

August 5-9 

August  12-16	  

Professional Development: Waldorf 
methods/Alignment with State Standards, SPED, 
RtI, Assessments, Goals, Policy, Admin, etc.	  

August 19	   First Day of School – ½ Day	  

September 2	   Labor Day – No School	  

October 16, 17, 18  	   Parent/Teacher Conferences – ½ Days	  

November 1st Teacher Development Day (+Teachers 
Development day on Saturday 11/02) 

November 25 – 29	   Thanksgiving Break – No School	  

December 20	   Teacher Work Day	  

December 23-January 1	   Holiday Break – No School	  

January 20	   Martin Luther King, Jr. Day – No School	  

February 17,18,19	   President’s Day – No School (17)  /  Teacher 
Development Days 2/17,18,19 

March 19-21	   Parent/Teacher Conferences – ½ Days	  

March 24-28	   Spring Break	  

April 25	   Teacher Work Day	  

June 6 Last Day of School 

 

Mountain Song Community School 2013-2014 School Year Days by Month 

 Full Day Dates ½ Day Dates Total Days 

August 21,22,23,26,27,28,29,30 19,20 9 
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September 2,3,4,5,6,9,10,11,12,13,16,17,18,19,20,23,24,25,26,27,30  21 

October 1,2,3,4,7,8,9,10,11,14,15,21,22,23,24,25,28,29,30,31 16,17,18 21.5 

November 4,5,6,7,8,11,12,13,14,15,18,19,20,21,22  15 

December 2,3,4,5,6,9,10,11,12,13,16,17,18,19  14 

January 2,3,6,7,8,9,10,13,14,15,16,17,21,22,23,24,27,28,29,30,31  21 

February 3,4,5,6,7,10,11,12,13,14,20,21,24,25,26,27,28  17 

March 3,4,5,6,7,10,11,12,13,14,17,18,31 19,20,21 14.5 

April 1,2,3,4,7,8,9,10,11,14,15,16,17,18,21,22,23,24,28,29  20 

May 1,2,5,6,7,8,9,12,13,14,15,16,19,20,21,22,23,26,27,28,29,30  22 

June 2,3,4,5,6  5 

  TOTAL 180 

	  

	  Teacher/Pupil Instruction Hours/Days 

 Number of 
Hrs. of Active 
Engagement 
required by 
Colorado 

Required 
after 
Reductions 

State req. 
Instruction 
Hours/Day 
(before reduc.) 

MSCS 
Hours/Day 

# of School 
Days for 
MSCS 

2013/2014 

Total # of 
hours for 
MSCS 

students 

Half Day Kinder 450 435 2.8 3.5 180 630 
Full Day Kinder 900 870 5.625 6 180 1,080 
Elementary (1-5) 990 968 6.1875 1-3: 5.53 

4-5: 5.8 
180 1-3: 995.4 

4-5: 1,044 
Secondary (6-8) 1,080 1,056 6.75 6 180 1080 
 

 
Proposed Daily Schedule 2013/14 - Grades 1,2,3 
	   Grade	  1:	  Monday	  -‐	  Thur	   Grade	  2:	  Monday	  -‐	  Thur	   Grade	  3:	  Monday	  -‐	  Thur	   Grades	  1-‐3:	  FRIDAYS	  
7:35	  –	  7:40	   Arrival	  (if	  having	  breakfast)	   Arrival	  (if	  having	  

breakfast)	  
Arrival	  (if	  having	  breakfast)	   Arrival	  (if	  having	  breakfast)	  

7:40	  –	  8:10	   Breakfast/clean-‐up	  (opt)	   Breakfast/clean-‐up	  (opt)	   Breakfast/clean-‐up	  (opt)	   Breakfast/clean-‐up	  (opt)	  
8:10	  –	  8:15	   Arrival	  (if	  not	  having	  break)	   Arrival	  (if	  not	  having	  

break)	  
Arrival	  (if	  not	  having	  break)	   Arrival	  (if	  not	  having	  

break)	  
8:15	  –	  8:30	   Guided	  Movement	  	   Guided	  Movement	  	   Guided	  Movement	  	   Morning	  Circle	  
8:30	  –	  9:00	   Morning	  Circle	   Morning	  Circle	   Morning	  Circle	  
9:05	  –	  10:25	   Main	  Lesson	  (80	  min)	   Main	  Lesson	  (80	  min)	   Main	  Lesson	  (80	  min)	  
10:25	  –	  11:00	   35	  minute	  Recess	   35	  minute	  Recess	   35	  minute	  Recess	  
11:00	  –	  11:25	   Lunch	   Lunch	   Lunch	  
11:30	  –	  12:25	   Mon:	  Cooking	  

T/W:	  Nutrition	  and	  
Wellness	  
Th:	  Focus	  Lesson	  Period:	  

M:	  Focus	  Lesson	  Period	  
(55	  min)	  
Tue:	  Cooking	  
W/Th:	  Nutrition	  and	  

M/T:	  Nutrition	  and	  
Wellness	  
Wed:	  Cooking	  
Th:	  Focus	  Lesson	  Period	  

8:40	  –	  9:40:	  Main	  Lesson	  
	  
10:00	  a.m.	  –	  1:20	  p.m.	  
Outdoor	  Education	  
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(55	  min)	   Wellness	   (55	  min)	  

12:30	  –	  1:10	   World	  Language:	  M/Tu	  
Handwork:	  W/Th	  

PEs:	  Developmental	  
Movement	  
OR	  PEv:	  Non	  Competitive	  
Sports	  	  

Music:	  M/Tu	  
Agriculture	  Arts	  W/Th	  

	  

1:15	  –	  1:55	   Agriculture	  Arts	  M/Tu	  
Music:	  W/Th	  

World	  Language:	  M/Tu	  
Handwork:	  W/Th	  

PEs:	  Developmental	  
Movement	  OR	  
PEv:	  Non	  Competitive	  
Sports	  	  

2:00	  –	  2:50	   PEs:	  Developmental	  
Movement	  OR	  PEv:	  Non	  
Competitive	  Sports	  	  

Music:	  M/Tu	  
Agriculture	  Arts	  W/Th	  

World	  Language:	  M/Tu	  
Handwork:	  W/Th	  

2:55	  –	  3:00	  
	  

Gather	  items/closing	  	  
Dismissal	  3:00	  

Gather	  items/closing	  
Dismissal	  3:00	  

Gather	  items/closing	  
Dismissal	  3:00	  

3:00	  –	  5:30	  
(fee	  for	  
service)	  

Aftercare	  Options	  
-‐	  continued	  PE	  
-‐	  reading	  skills	  
-‐	  homework	  help	  
-‐	  art	  and	  handwork	  

Aftercare	  Options	  
-‐	  continued	  PE	  
-‐	  reading	  skills	  
-‐	  homework	  help	  
-‐	  art	  and	  handwork	  

Aftercare	  Options	  
-‐	  continued	  PE	  
-‐	  reading	  skills	  
-‐	  homework	  help	  
-‐	  art	  and	  handwork	  

Friday	  Early	  Release	  
1:30	  p.m.	  	  

	  

Proposed Daily Schedule 2013/14 - Grades 4 and 5 
	   Grade	  4:	  Mon-‐Thur	   Grade	  5:	  Mon-‐Thur	   Grades	  4-‐5:	  FRIDAYS	  
7:35	  –	  7:40	   Arrival	  (if	  having	  breakfast)	   Arrival	  (if	  having	  breakfast)	   Arrival	  (if	  having	  breakfast)	  
7:40	  –	  8:10	   Breakfast/clean-‐up	  (opt)	   Breakfast/clean-‐up	  (opt)	   Breakfast/clean-‐up	  (opt)	  
8:10	  –	  8:15	   Arrival	  (if	  not	  having	  breakfast)	   Arrival	  (if	  not	  having	  breakfast)	   Arrival	  (if	  not	  having	  breakfast)	  
8:15	  –	  8:45	   Guided	  Movement	  /Circle	   Guided	  Movement	  	  
8:45	  –	  9:45	   Main	  Lesson	  part	  1	  of	  2	  (60	  min)	   Main	  Lesson	  part	  1	  of	  2	  (60	  min)	  
9:45	  –	  10:25	   40	  minute	  Recess/Snack	   40	  minute	  Recess/Snack	  
10:30	  –	  11:05	   Main	  Lesson	  part	  2	  of	  2	  (35	  min)	   Main	  Lesson	  part	  2	  of	  2	  (35	  min)	  
11:10	  –	  12:00	   M/T:	  Nutrition	  and	  Wellness	  

W:	  Focus	  Lesson	  Period	  
(50	  minutes)	  
Thu:	  Cooking	  

PEs:	  Developmental	  Movement	  OR	  
PEv:	  Competitive	  Sports	  	  

12:00	  –	  12:25	   Lunch	   Lunch	  
12:30	  –	  1:10	   Handwork:	  M/T	  

World	  Language:	  W/Th	  
M/T:	  Nutrition	  and	  Wellness	  
W:	  Focus	  Lesson	  Period	  
(55	  minutes)	  
Thu:	  Cooking	  

8:40	  –	  9:40:	  Main	  Lesson	  
	  
10:00	  a.m.	  –	  1:20	  p.m.	  
Outdoor	  Education	  
	  

1:15	  –	  1:55	   Music:	  M/Tu	  
Agriculture	  Arts:	  W/Th	  

Handwork:	  M/T	  
World	  Language:	  W/Th	  

2:00	  –	  2:25	   Focus	  Lesson	  Period	  (25	  minutes)	   Focus	  Lesson	  Period	  (25	  minutes)	  
2:30	  –	  3:20	   PEs:	  Developmental	  Movement	  OR	  

PEv:	  Non	  Competitive	  Sports	  	  
Agriculture	  Arts	  M/Tu	  
Music	  W/Th	  

3:25	  –	  3:30	  
	  

Gather	  items/closing/Dismissal	  3:30	   Gather	  items/closing/Dismissal	  3:30	  

3:30	  –	  5:30	  
(fee	  for	  
service)	  

Aftercare	  Options	  
-‐	  continued	  PE/Sports	  
-‐	  reading	  skills	  
-‐	  homework	  help	  
-‐	  art	  and	  handwork	  

Aftercare	  Options	  
-‐	  continued	  PE/Sports	  
-‐	  reading	  skills	  
-‐	  homework	  help	  
-‐	  art	  and	  handwork	  

Friday	  Early	  Release	  
1:30	  p.m.	  	  
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Proposed Daily Schedule 2013/14 - Grade 6
	   Grade	  6:	  Mon-‐Thur	   Grades	  6:	  FRIDAYS	  
7:35	  –	  7:40	   Arrival	  (if	  having	  breakfast)	   Arrival	  (if	  having	  breakfast)	  
7:40	  –	  8:10	   Breakfast/clean-‐up	  (opt)	   Breakfast/clean-‐up	  (opt)	  
8:10	  –	  8:15	   Arrival	  (if	  not	  having	  breakfast)	   Arrival	  (if	  not	  having	  breakfast)	  
8:15	  –	  8:25	   Guided	  Movement	  	   Guided	  Movement	  	  
8:30	  –	  9:30	   Main	  Lesson	  (60	  minutes)	  
9:35	  –	  9:55	   20	  minute	  Recess/Snack	  
10:00	  –	  10:45	   Main	  Lesson	  2	  (45	  minutes)	  
10:50	  –	  11:35	   Agriculture	  Arts	  M/Tu	  

Music:	  W/Th	  
11:40	  –	  12:30	   PEs:	  Developmental	  Movement	  

PEv:	  Competitive	  Sports	  	  
12:35	  –	  1:00	   Lunch	  

8:40	  –	  9:40:	  Main	  Lesson	  
	  
10:00	  a.m.	  –	  1:20	  p.m.	  
Outdoor	  Education	  
	  

1:05	  –	  1:55	   Mon:	  Cooking	  
T/W:	  Nutrition	  and	  Wellness	  
Th:	  Extra	  Lesson	  Period	  
(50	  minutes)	  

2:00	  –	  2:40	   Handwork:	  M/T	  
World	  Language:	  W/Th	  

2:45	  –	  3:25	  
	  

M/T/W:	  Focus	  Lesson	  Period	  (40	  
min)	  
Th:	  Electives	  

3:25	  –	  3:30	   Gather	  items/closing/Dismissal	  3:30	  
3:30	  –	  5:30	  
(fee	  for	  
service)	  

Aftercare	  Options	  
-‐	  continued	  PE	  
-‐	  reading	  skills	  
-‐	  homework	  help	  
-‐	  art	  and	  handwork	  

Friday	  Early	  Release	  
1:30	  p.m.	  	  

	  

Year	  1:	  Grade	  6	  has	  one	  Main	  Class	  Teacher	  
Year	  2:	  Grade	  6/7	  there	  are	  2	  Main	  Teachers	  
Year	  3:	  Grade	  6/7/8	  have	  3	  Main	  Teachers	  

Specials	  Teachers	  (Year	  One:	  6)	  -‐	  	  Cooking	  Arts	  and	  Nutrition,	  Language,	  Handwork,	  
Agriculture	  Arts,	  Music,	  Developmental	  Movement	  :PEs	  

PE-‐S:	  	  Means	  Physical	  Education	  taught	  by	  a	  Specialist	  Teacher	  
PE-‐V:	  Means	  Physical	  Education	  taught	  by	  a	  Volunteer	  (biking,	  running,	  etc.)	  

Electives	  (Thursdays	  for	  Middle	  School	  Grades,	  taught	  by	  parent	  volunteers)



Mountain Song Community School - Proposed Specials Teachers Schedule 2013/14 

Cooking	  Arts	  and	  Nutrition	  Specialist:	  	  1.0	  FTE	  

Time Monday Tuesday Wednesday Thursday 

11:10	  –	  12:00	      Grade 4 
11:30	  –	  12:25	   Grade 1 Grade 2 Grade 3  
12:30	  –	  1:10	      Grade 5 
1:05	  –	  1:55	   Grade 6    
	  

Language:	  0.5	  FTE	  (11	  hours	  class	  instruc/10	  hrs	  planning/assessing)	  

Time Monday Tuesday Wednesday Thursday 

11:30 – 12:00 Kinders   Kinders 
12:30	  –	  1:10	   Grade 1 Grade 1 Grade 4 Grade 4 
1:15	  –	  1:55	   Grade 2 Grade 2 Grade 5 Grade 5 
2:00	  –	  2:50	   Grade 3 Grade 3 Grade 6 Grade 6 

-‐	  If	  it	  is	  possible	  we	  will	  do	  2	  languages	  in	  blocks,	  all	  students	  switching	  back	  and	  forth	  between	  2	  the	  whole	  year.	  
-‐	  In	  year	  2	  with	  the	  addition	  of	  Grade	  7	  it	  is	  possible	  we	  will	  hire	  a	  Middle	  School	  Language	  	  teacher(s)	  
	  

Handwork:	  0.5	  FTE	  (10	  hrs	  class	  instruc/10	  hrs	  planning-‐assessing)	  

Time Monday Tuesday Wednesday Thursday 

12:30	  –	  1:10	   Grade 4 Grade 4 Grade 1 Grade 1 
1:15	  –	  1:55	   Grade 5 Grade 5 Grade 2 Grade 2 
2:00	  –	  2:50	   Grade 6 Grade 6 Grade 3 Grade 3 
-‐	  Hours	  will	  increase	  to	  25	  in	  Year	  2	  and	  30	  in	  Year	  3	  
-‐	  Year	  1	  Budget	  may	  require	  class	  teacher	  or	  parent	  volunteers	  to	  teach	  HW	  
	  

Agriculture	  Arts:	  1.0	  FTE	  

Time Monday Tuesday Wednesday Thursday 

10:50 – 11:35 Grade 6 Grade 6   
12:30	  –	  1:10	     Grade 3 Grade 3 
1:15	  –	  1:55	   Grade 1 Grade 1 Grade 4 Grade 4 
2:10	  –	  2:50	   Grade 5 Grade 5 Grade 2 Grade 2 
	  

Music	  0.5	  FTE	  (10	  hrs	  class	  instruc/10	  hrs	  planning-‐assessing)	  

Time Monday Tuesday Wednesday Thursday 

10:50 – 11:35   Grade 6 Grade 6 
12:30	  –	  1:10	   Grade 3 Grade 3   
1:15	  –	  1:55	   Grade 4 Grade 4 Grade 1 Grade 1 
2:00	  –	  2:50	   Grade 2 Grade 2   
2:30	  –	  3:20	     Grade 5 Grade 5 
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-‐	  Hours	  to	  increase	  in	  Year	  2	  and	  Year	  3	  
-‐	  Could	  have	  different	  part-‐time	  teachers:	  choir	  and	  orchestra	  

	  
Developmental	  Movement	  0.5	  FTE	  or	  Sports(Volunteer	  teacher)	  

Time Monday Tuesday Wednesday Thursday 

11:10 – 12:00 Grade 5  Grade 5  Grade 5  Grade 5  

11:40 – 12:30 Grade 6 Grade 6 Grade 6 Grade 6 
12:30	  –	  1:10	   Grade 2 Grade 2 Grade 2 Grade 2 
1:15	  –	  1:55	   Grade 3 Grade 3 Grade 3 Grade 3 
2:00	  –	  2:50	   Grade 1 Grade 1  Grade 1  Grade 1  
2:30	  –	  3:20	   Grade 4 Grade 4 Grade 4 Grade 4 
Where	  class	  times	  overlap	  there	  will	  be	  two	  different	  classes:	  one	  will	  be	  Dev.Movement,	  the	  other	  will	  be	  doing	  sports.	  

Proposed Daily Schedule 2013/14 - KINDERGARTEN 
	   General	  Daily	  Rhythm	   Monday	   Tuesday	   Wednesday	   Thursday	   Friday	  
7:35	  –	  
7:45	  

Arrival	  for	  breakfast	  
eaters	  

	   	   	   	   	  

7:50	  –	  
8:25	  

Breakfast*	  and	  clean	  up	  
(opt.)	  

Rice	  recipe	   Oat	  recipe	   Baked	  Good	   Egg	  recipe	   Bread	  

8:25	  –	  
8:30	  

Arrival	  if	  not	  part.	  In	  
breakfast	  

	   	   	   	   	  

8:30	  –	  
8:45	  

Guided	  Movement:	  
(yoga,	  balance	  
challenges,	  stretching,	  
etc.)	  

	   	   	   	   	  

8:45	  –	  
9:25	  

Outdoor	  Ed/Recess	  (40	  
minutes)	  

Nature	  
walk	  

Free	  play	   Garden	  Story	   Music/Art	  
outside	  

Free	  play	  

9:30	  –	  
9:50	  

Circle	  Time:	  welcome,	  
seasonal	  songs	  and	  
verses,	  rhythm	  games,	  
ring	  games,	  finger	  
games,	  tongue	  twisters	  

	   	   	   	  

9:55	  –	  
10:45	  

Baking,	  Art,	  or	  Handwork	  
-‐	  children	  also	  transition	  
back	  and	  forth	  with	  Free	  
Play)	  

Drawing	  
Day	  

Baking	  Day	   Soup	  Day	   Painting	  Day	  

10:45	  –	  
11:10	  

Room	  
tidying/contributions	  
(Inside	  and	  Outside)	  

I:	  Dusting	  
O:	  Sweep	  
stones	  

I:	  Sweeping	  
O:	  Weeding	  

I:	  Sweeping	  
O:	  Feed	  
Chickens	  

I:	  Washing	  
Tables	  
O:	  Gather	  
Eggs	  

11:10	  –	  
11:30	  

Snack	   Seasonal	  
fruit	  

Fresh	  baked	  
item	  	  

Soup	   Seasonal	  
veg	  

9:40	  a.m.	  –	  
11:30	  	  
Outdoor	  
Education	  
	  

11:30	  –	  
12:00	  

World	  Languages	  and	  
Stories	  

Language	  
Teacher	  

Story/Activity	   Story/Activity	   Language	  
Teacher	  

Story/Activity	  

12:00	  –	  
12:30	  

Recess/Dismis	  (12:00)	  ½	  
day	  K	  

	   	   	   	   	  

12:30	  –	  
12:40	  

Bathroom/Hand	  washing	  	   	   	   	   	   	  

12:40	  –	  
1:15	  

Lunch	  and	  
(Nutrition/Wellness)	  

Wellness	  
goals	  

Food	  Facts	   Food	  Culture	   Community	  
Project	  	  
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1:15	  –	  
1:20	  

Clean	  up/use	  bathroom	   	   	   	   	   	  

1:20	  –	  
1:55	  

Storytelling	   	   	   	   	  

1:55	  –	  
2:15	  

Quiet	  Time/Nap	  Time:	  
some	  will	  sleep,	  some	  
can	  do	  quiet	  activities	  

	   	   	   	  

2:15	  –	  
2:50	  

Agriculture	  Arts	   	   	   	   	  

2:50	  –	  
3:00	  

Gather	  
items/closing/dismissal	  

	   	   	   	  

Friday	  Early	  
Release	  for	  
Full	  Day	  
Kindergarten	  
1:30	  p.m.	  	  

Rhythm is the daily, weekly and yearly recurring activities in our lives. There is something magical about such a 
simple concept. Children thrive on familiarity and consistency. It is a sense of security for them, they feel safe and 
reassured to always know what comes next, to have a predictable day, a rhythm they can count on. Waldorf 
kindergartens are play-based and help children build basic skills such as sequencing, sensory integration, eye-hand 
coordination tracking, and enjoying the beauty of the spoken word, so they will be fully ready when they enter the 
academic phase of school life. 

 

XV. Life in the Classroom: Various Narratives from Waldorf Teachers 

A Day in the Life of a Waldorf Kindergartner 

Every day begins with a short brisk walk around the block. The children talk, laugh, sing and 
arrive back at the kindergarten with red rosy cheeks. Once inside the classroom, we gather 
together for a brief greeting time and a few lively songs and finger-plays. It is then time for our 
planned activity of the day: Mondays we paint, Tuesdays we model with beeswax, Wednesdays 
we make bread and soup, Thursdays we draw with our beeswax crayons, and Fridays we clean 
and tidy our room. 

When the children have finished their daily planned activity, they are then free to play. The room 
is equipped with many beautiful natural toys and objects that are used for all kinds of 
imaginative play. In one corner the children might set up a restaurant, in another area several 
children might construct an airplane from wooden planks. Polished stones and other natural 
manipulatives provide the perfect tool for the beginnings of mathematical thinking with the 
encouragement of the teacher– counting, sorting, adding and dividing. There is no limit to the 
children’s imaginations.  Through this play, the children act out the world around them. 

After about 45 minutes of creative playtime, we all work together to make our room tidy again. 
We then wash our hands, sit down at the table, light a candle, say a verse and eat our snack. The 
children participate in preparing our snack and setting our table. After snack we gather together 
again for a circle time of seasonal songs, verses, and rhythmic movement. We sing good morning 
to the birds and the bees, the flowers and the trees. The children form a relationship with the 
world of nature through this activity. 

It is then time to go outside to play in the yard. The children dig in the sand, climb, swing, work 
in the garden, play games, and look for bugs. After about 45 minutes outside, we go inside again 
and gather together for story-time. A candle is lit and a song is sung that takes us to the land of 
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the fairytale. Fairytales are chosen for the season and to meet the needs of the group of children. 
After the tale is told we sing goodbye to our friends, and the children join their parents for the 
journey home. 

A Day in the Life of a Waldorf 2nd Grade  

Our day begins as the bell rings, and the children line up to enter the classroom. As they enter, I 
shake each student’s hand and make eye contact with a good morning greeting. After each 
student enters the room, they quietly go to their desk to find some “bell work,” a short project to 
work on that is related to our topic of study. As the students work, I take care of matters such as 
roll, collect permission slips, help a child choose an evening reader, choose morning helpers and 
other morning activities. 

With the sound of the harp, the students put their work away and stand behind their desks to 
begin our morning circle time. A “good morning” song is followed by the morning verse, recited 
by Waldorf-methods charter school students, then followed by another song, which includes 
stretching and movement. A verse of galloping, hopping, skipping and tip-toeing leads us to the 
back of the room, where we form into a circle for approximately twenty minutes of verses 
combined with movement, arithmetical rhythms, dancing and singing. The students then return 
to their desks while singing a seasonal song. A daily helper marks our calendar and leads us in a 
daily counting exercise. I begin to count a pattern that the children must figure out. Then they 
join in the counting. After all the students have joined us, we engage in a variety of mental math 
activities. 

After this time, the students will retell a story from the day before. This story may be told by 
different students, acted out or artistically re-created. The lesson is concluded by adding on to the 
retold story, or by telling a new one. A new story often is concluded with the unveiling of a new 
picture on the chalkboard, which has been sheltered behind a cloth, to be revealed to the students 
at the very end of the lesson. The next portion of the morning lesson we will be recall of lessons 
learned previously. The teacher draws out of the children, the lessons learned the day or days 
before. The goal is to awaken the student’s memories and engage them in the learning and 
remembering process. This is also a time when the I can see who has been paying attention, and 
what they are remembering or forgetting.  

The Main Lesson begins with something new. At this time, we are receiving an introduction to 
borrowing and subtraction. The new lesson is very brief; from two to ten minutes so as not to 
fluster the children and allow them time to ponder on it throughout the day and the night. After 
the new lesson, we practice lessons learned from previous days. This practice is rich with hands-
on activities and movement. After practicing for at least one day, and often more, the students 
enter this work into their Main Lesson books. The students enter their work very carefully, and 
the finished books offer beautiful glimpses of all that we have been learning in our Main 
Lessons.  

After we have washed our hands, we gather at the large table at the back of the room and eat 
snack as a family. Snack is followed by recess. After snack recess, classes follow a weekly 
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pattern. They each last about forty-five minutes and throughout the week they include: academic 
skill development, flutes, reading groups, Spanish and/or Mandarin, sewing and painting. Lunch 
and lunch-recess are followed by a quiet time of drawing while I read to the class for about 
fifteen minutes. The afternoon classes, which also change throughout the week, include: form 
drawing, games, knitting, flutes, beeswax sculpturing and time for free play. There is also time 
set aside each day for children to practice their reading and math skills. Children often choose a 
take-home-reader at the end of the school day. 

A Day in the Life of a Waldorf 5th and 6th Grade 

The morning begins with a friendly handshake greeting at the door where I encounter each 
student. Students often share news of an event or experience, or I will comment on a new 
hairstyle or outfit. Our Main Lesson begins with a morning verse, where students recite the 
importance and the love for life and learning. The introduction to the main lesson time consists 
of some music or singing, and mental math practice. Once students have been ‘awakened’ with 
these activities the academic portion of the Main Lesson begins. 

The latter portion of the Main Lesson consists of reviewing the previous day’s lesson, taking it 
deeper by working with the subject matter by recording information in the Main Lesson books. 
Then I will present the new lesson, allowing time for independent work or group activity. 
Depending on the subject area the Main Lesson is taught by the appropriate highly qualified core 
subject teacher (6-8th grade). Most Main Lessons last 3-4 weeks, on a given subject such as math, 
language arts, social studies, science, history, etc. I (or one of the other core subject teachers in 
the middle school grades) will lecture, draw on the board, conduct group or individual work with 
new concepts, etc. furthering the learning in the subject matter. Main Lesson Books are 
Waldorf’s version of textbooks that are made by each student. This portion of the day, depending 
on the subject matter, could be copying information into the books, original student composition, 
drawings, math problems, etc.  

After morning snack and recess, students practice reading and math skills daily. Then they travel 
into a foreign land during their Spanish and/or Mandarin class. We spend our afternoons 
focusing on developing our artistic and creative sides. On Mondays, students create watercolor 
paintings. On Tuesdays, they work on modeling figures relevant to the year’s lessons. On 
Wednesday’s we have our choral or instrumental music class practice. On Thursdays, students 
participate in a games class, where they strengthen their physical fitness levels and 
sportsmanship. On Fridays, students create drawings or projects associated with the current 
month’s block-theme. Then, the day ends as it began, with a friendly handshake and a goodbye. 

XV. Monitoring the Program of Instruction  

The Principal will be largely responsible for overseeing faculty performance in implementing the 
program of instruction and integrating of Colorado Academic Standards. Regular visits to the 
class, lesson plan review, monitoring student assessment data and tracking forms, and faculty 
meetings will be the tools used to monitor implementation of the program of instruction. The 
weekly faculty meetings will provide a forum for continual monitoring throughout the school 
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year, as well as providing faculty mentoring, development and support for the teachers. 

MSCS acknowledges the extensive benefits that assessment data can provide such as guidance in 
making program decisions and identifying areas of need for professional development. It is our 
intention to monitor assessment data and be guided by it on a daily, weekly, and annual basis. 
The ways in which this will occur are as follows: 

• As early as our interview process we will begin inquiring about the understanding and 
experience that our candidates have with assessment and performance, speaking 
specifically to our methods, and those that they have used. 

• Each hired teacher will have a minimum of two meetings with the Administrator to 
form, edit, and implement their Professional Development Plan, with the 
consideration of available data. 

• Prior to the beginning of each school year the staff of MSCS will come together to 
discuss all of MSCS’s goals, SMART goals, measures, and all methods of 
assessment. 

• Each teacher will have a copy of MSCS’s goals, SMART goals, measures, and all 
methods of assessment that they will keep with their student journals for reference as 
they continue through the year to document qualitative and quantitative classroom 
data. Weekly entries will be made, and reviewed, longer monthly summaries will be 
entered, and the journal will provide much data for the parent conferences and end of 
year report. 

• In monthly staff meetings we will review each goal, measure, and method of 
assessment. 

• In a minimum of two Board Meetings there will be a focus on Assessment and Data 
Collection and use, these meetings will be open to all. 

• In order to maintain the integrity of Waldorf methods but to also synthesize in ways 
that are in accordance with the Colorado Department of Education, and our chartering 
district, we will enlist consultants to assist with our assessment methods. 

• We will maintain transparency to the parents of students at MSCS in all methods of 
assessing their children, and make sure that they too understand the benefits of the 
data collection through the parent handbook, conferences, and end of year report. 

• We will research methods of data collection and uses of data that are implemented in 
other states, and in other public Waldorf-methods schools. 

• We will provide a Summary of Success about our school after each years’ end that 
includes the results from all methods of assessment (qualitative and quantitative) and 
what we can deduce from the data.  The summary will include a copy of our goals, 
SMART goals, measures and all methods of assessment, as well as proposed changes 
to the aforementioned, and ways that the parent community can be involved in our 



Charter	  Application	  –	  Mountain	  Song	  Community	  School,	  2012	  

	   119	  

assessment plan. 

 

Mountain Song Community School holds itself to high standards in all realms relating to the 
Mission and Vision of our school; Waldorf Education practices, Colorado Academic Standards, 
sustainable living, and state and District operational components. Therefore, the focus of 
monitoring of the program of instruction must be further placed in the context of the variety of 
professional development opportunities are available to MSCS faculty and staff. Refer to Section 
I- Employees, for our complete Professional Development plan. 

 

F. PLAN FOR EVALUATING PUPIL PERFORMANCE 

In order to remain consistent with our vision, our authentic assessment strategies will reflect 
MSCS's commitment to: 

• Promote an individualized approach to education 

• Assess students in both academic and non-academic areas 

• Recognize students’ individual strengths and weaknesses 

• Avoid labeling students 

• Create a non-competitive environment for our students 

• Provide broad in-depth assessments to assist MSCS families 

MSCS teachers will work diligently to integrate Colorado Academic Standards into daily lessons 
in order to ensure student preparedness for TCAP. By the completion of eighth grade, MSCS 
students shall have received curriculum and instruction fully aligned to the Colorado Academic 
Standards. The unique blend of Waldorf-inspired curriculum and Colorado Academic Standards 
will provide students with a truly exceptional and rich educational experience. 

The MSCS founding Board has begun work with experienced public school teachers and 
Waldorf teachers to map the Waldorf curriculum and methods with the new Colorado Academic 
Standards. A baseline of this is represented in Appendix Y - Waldorf-inspired Curriculum based 
on CAS Evidence Outcomes, Grades K-4; Mathematics, Language Arts, Science, Social Studies 
and World Language which we are adapting from Mountain Song Community School. 

Performance standards and assessments, as well as determination of successful student progress 
and attainment of outcomes for students with exceptional needs and English Language Learners, 
will be defined appropriately on a case-by-case basis, according to their Individualized 
Education Program (IEP) and/or English proficiency levels. English Language Learners will 
demonstrate reading and writing proficiency in English after five years of attending MSCS, as 
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determined by a score of 4 or 5 overall, with no subtest (listening/speaking, reading and writing) 
lower than a 3, on the Colorado English Language Assessment (CELA). 

Specific Assessment Tools 

The following table lists specific assessment tools used to evaluate pupil progress, and identifies 
the grades that each assessment is used to evaluate. Descriptions of the assessment tools follow 
the table. MSCS’s Principal and Class Teachers will do data analysis. 

In addition to the assessment tools mentioned above the daily, weekly and monthly teacher 
monitoring and observation of students provides ongoing formative and summative assessments. 
This is the primary mode by which students are watched over and guided in order to ensure that 
they are on track to proficiency in meeting both Waldorf and Colorado Academic Standards. 

Description of Assessment Tools Used by MSCS 

Assessments 
	  

Table 1 – Assessment Tools Used at MSCS 
Name of Assessment Purpose for Administering Grades 

Assessed 
Month/Season to be 

Administered 
TCAP Standardized 
Achievement Tests 

Measure Student Performance against State and 
National Schools school-wide and by significant 
subgroups 

3 – 8 Spring each year 

DRA2 - Kindergarten Reading Assessment K Spring 
DRA2 - Grades 1-4 Reading Assessment 1-4 Fall and Spring 
CELA Evaluate English language fluency K – 8 Annually 
NWEA MAP Used to assess reading and math skills 2 Fall and Spring 
First Grade Readiness 
Assessment 

Assess students’ developmental readiness for 
entering first grate 

K – 1 Spring of Kindergarten for 
continuing students; spring 
or summer before 1st grade 
for new students 

Second Grade 
Assessment 

Evaluate student development in terms of motor 
skills, ability to cross midline and other 
developmental abilities that contribute to a 
student’s academic learning 

2 Middle of 2nd grade 

Student Progress 
Reports (Whole-Child 
Rubric) 

Assess student progress in academic, social and 
motor skills based on teacher observation 

K – 8 mid October , early April  

End of Year Narrative 
Report 

Provide teachers and parents with annual, in 
depth individualized report of student progress 
in all areas of study, social interactions etc. 

K – 8 Annually in June 

Individual Student 
Portfolio (Main Lesson 
Book Review) 

Provide teachers and parents with annual, 
individualized report of student progress based 
on samples of student work 

K – 8 2 times per year as part of 
Whole-Child Rubric 
(Appendix C). 

Other demonstrations of student progress: 
Oral Recitations, 
Presentations, Reports, 
Performances, Exhibits 
and Demonstrations 

Observe student presentations of work 
completed or mastered.  Presentations will take 
place in the classroom and at periodic school-
wide assemblies. 

2 – 8 Periodically during each 
school year. 

Student projects Document completed student projects, both 
individual and group.  Exhibit samples of 

1 - 8 Periodically during each 
school year. 
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completed projects at school-wide and/or public 
events.  Each with grade student will select a 
subject of interest for in-depth independent 
study.  To demonstrate their learning, each 
student will submit a written report and create 
an oral report and artistic presentation, to be 
presented at the school-wide Eighth Grade 
Project Presentations at the end of the year. 

Math Assessments Assess 1st – 5th grade student math skills in 
accordance with Appendix D. Note: This 
assessment tool is in the developmental stage. 
(Adopting from Mountain Sage) 

1 - 5 Fall and Spring each year; 
additional assessment if 
needed. 

Language Assessments Assess 1st – 5th grade students in Language Arts 
skills in accordance with Appendix E. Note: This 
assessment tool is in the developmental stage. 
(Adopting from Mountain Sage) 

1-5 As determined by class 
teacher 

In addition to the assessment tools mentioned above the daily, weekly and monthly teacher 
monitoring and journals and observation of students provides ongoing formative and summative 
assessments. This is the primary mode by which students are watched over and guided in order 
to ensure that they are on track to proficiency in meeting both Waldorf and Colorado Academic 
Standards. 

Description of Assessment Tools Used by MSCS 

TCAP—The Transitional Colorado Assessment Program (TCAP) is Colorado’s standards-based 
assessment designed to provide a picture of student performance to schools, districts, educators, 
parents and the community at large. The primary purpose of the assessment program is to 
determine the progress Colorado students are making toward becoming proficient in the evidence 
outcomes set forth in the Colorado Academic Standards. The data from TCAP assessment is also 
used to keep abreast of yearly individual student, school, and district progress using the Colorado 
Growth Model. The fact that TCAP is based on the Colorado Academic Standards aims to ensure 
that all districts and schools are held to the same challenging standards regardless of whether 
they live in urban, suburban, or rural areas. The Colorado Growth Model takes a deeper look into 
individual and school progress because it allows for longitudinal data to be gathered. This creates 
a more accurate picture of current levels of achievement, as well as the development of 
improvement plans when necessary.  

At Mountain Song, due to the extended teacher continuity (looping) that occurs, the year-end 
assessment provided by TCAP can be a truly useful and practical achievement measurement tool, 
helping to direct student improvement strategies from the beginning of the coming school year. 
Teachers know their students well and are enabled to continue the learning relationship during 
the upcoming school year with each student, armed with the knowledge of each individual’s total 
academic picture. These teachers have intimate knowledge of the scope of material that has been 
taught, as each new school year begins.  TCAP data from the previous school year offers another 
window into the strengths and weaknesses of the students they teach.  
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CELA— The CELA Proficiency test is an annual assessment of ELL’s to observe and report 
gains in listening, speaking, reading, writing, oral language, and comprehension. Since it is an 
English proficiency test, it is not available in Spanish.  The test yields scores that enable 
educators to: 

I. Compare/track student progress in language proficiency over time 
II. Consider various instructional options 

III. Evaluate schools’ and districts’ instructional programs for ELL’s. 

Criteria-based pre- and post-assessments—In this category, we will most commonly use four 
assessments. We may add or substitute other assessment tools if our Principal and faculty 
determine them to be more useful in promoting student learning. The assessments currently 
proposed in this category are:  

1. DRA2 reading assessment, which is a State-adopted assessment for sight word 
knowledge, reading fluency, accuracy and reading comprehension; administered two 
times per year (Grades 1-4), and in the spring of the Kindergarten year, in order to track 
the progress made over the course of the school year. 

2. The student progress reports (Whole-child Rubric, Appendix C) our teachers use to 
identify the individual strengths and needs of students in specific academic, social, and 
behavioral areas. Teachers complete this rubric in October and April as a basis for parent-
teacher conferences.  

3. Math assessment of students in first through eighth grades helps us determine areas of 
student strengths and needs (see Appendix D, Grades 1-5). For sixth through eighth grade 
students, math assessments from textbooks may be used to help determine appropriate 
placement in our leveled math program. 

4.  NWEA MAP will be used in third through eighth grade to measure student growth as 
well. We have chosen to begin utilizing this assessment in third grade because this 
schedule will work more effectively in conjunction with the MSCS curriculum and 
sequencing.  

Reporting to Parents—MSCS identifies parents and teachers as two integral parts of the 
student’s academic success team.  As such, MSCS encourages parents and teachers to stay in 
close communication regarding each child’s progress.  In addition to informal discussions and 
communications throughout the year, MSCS offers formal opportunities for parents and teachers 
to meet individually to discuss the child’s progress.  These parent-teacher conferences are 
scheduled in October and February/March.  During the conference parents receive a written 
summary of the student’s academic progress and behavior, and review their child’s self-created 
Main Lesson Books. Additional parent-teacher conferences may be implemented as needed on 
an individual basis. 

End of Year Narrative Report—In addition to the objective measures of student achievement 
cited above, this end-of-year report provides an in-depth, personalized evaluation of each child’s 
progress. The teacher writes the year-end report, a descriptive narrative of the child’s 
achievements, challenges, and participation in major areas of schoolwork; math, reading, writing, 
social studies, science, specialty subjects, social/emotional interactions, and physical activities. 
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These reports are mailed to parents in June and are placed in each student’s record folder along 
with fall and spring Reports. Please see Appendix O- Authentic End-of-Year Narrative Report for 
a 5th Grade Private Waldorf School Student, which includes a detailed narrative of the year’s 
curriculum.  

Individual Student Portfolio/ Main Lesson Book—Students’ Main Lesson Books serve as part 
of a portfolio that include the students’ work, and will also include various pieces of art, and 
practice papers. MSCS students will demonstrate academic achievement in all of the core 
academic areas.  Portfolios will be assessed using Whole-Child Rubrics (Appendix C) with input 
from the class teacher and Subject Specialists across all content areas. 

For students in the upper grades (6-8) MSCS will begin to use a standards based grading model. 
The use of traditional grading, in addition to the continued use of MSCS’s Whole Child Rubrics 
and teacher narrative reports, will better prepare students for the transition to the grading system 
of high school.  

The First Grade Readiness Assessment helps teachers and parents determine when students are 
ready to move on from Kindergarten to First Grade. The First Grade Readiness Assessment 
measures fine and gross motor skills; visual, tactile and auditory development; speech, language, 
and cognitive development; social and emotional integration; and other aspects of early 
childhood development. The need for this assessment is based on the fact that our first graders’ 
learning experience requires significantly different developmental readiness than our 
kindergarten program. Much of our grades curriculum is delivered through the teachers’ rich oral 
presentation of international and multicultural myths, histories and biographies. Students’ 
experience with this material is enriched by listening, and then being able to recreate what they have 
learned orally, artistically, and in writing. This means that our students, beginning in first grade, 
need to be able to sit and focus quietly for extended periods of time during listening and 
seatwork activities, such as writing and illustrating. 

The Second Grade Assessment is focused on evaluating students’ motor-sensory development 
as a basis for continued academic learning. Areas evaluated include fine and gross motor skills; 
bodily coordination, such as crossing the midline, rhythm (which incorporates hearing and 
timing) and hand-foot coordination; and proprioception (balance and spatial and temporal 
orientation). Based on these assessments, the teacher has the opportunity to incorporate physical-
spatial exercises into classroom activities, with the goal of helping students further develop the 
motor capacities that support learning. Please see Appendix P to view Elements of a Traditional 
Waldorf School Second Grade Assessment. 

The class teacher will be responsible for monitoring each student’s mastery of performance 
objectives and tracking progress in reaching state performance objectives. The teacher may track 
the progress through portfolio/Main Lesson Book review, summative assessments, and testing, 
hands-on activities/demonstrations, written materials, verbal responses and observations. The 
teacher will be responsible for keeping clear and accurate records for each student including the 
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date the performance objective was introduced and the date that mastery was demonstrated. The 
teacher will provide on-going instruction and review to those who have not yet mastered the 
performance objective until all students in the class have shown mastery.  Students may be 
divided into small groups based on the need for further instruction/practice until they have 
demonstrated mastery level. These small groups can be made up of students with varying levels 
of accomplishment in the subject at hand, allowing for peer teaching/learning to take place; the 
student who is receiving help learns he/she can trust and learn through his fellow students, 
making progress, and the student helping experiences the joy and confidence that comes from of 
being able to help a fellow student who needs it.  

Longitudinal Data 

Longitudinal data is collected in a variety of ways. At all grade levels, direct observation is 
recorded to note the child’s strengths and weaknesses in specific skill areas and is used as a 
continuous measure of student progress. These assessment reports are shared at faculty meetings 
and Board meetings, when applicable and appropriate, to demonstrate growth in learning. 
Waldorf assessments are unique in that they “travel” with the child throughout their Waldorf-
inspired education. Teachers pass along these assessments to each student’s future teacher (for 
example, if a teacher or student must leave the class prior to completing the 1-8 grade cycle, or 
when moving on to high school). Through teacher training and alignment of the curriculum with 
Colorado Academic Standards, these assessment tools are reliable and effective.  

MSCS recognizes that TCAP testing and the Colorado Growth Model Standard are the 
cornerstones of accountability. The school will utilize the Colorado Growth Model data compiled 
by the Colorado Department of Education to analyze TCAP data regarding the growth percentile 
for each student and the median growth percentile for the school. The Colorado Growth Model will 
enable MSCS to better serve students, allowing the staff to identify each individual student’s 
needs, providing challenges for proficient and advanced students, and also helping to identify 
growth patterns of lower achieving students to work towards proficiency in a measurable and goal 
centered fashion.  

The growth percentile for each student will be used to determine what actions and strategies are 
needed to bring about the appropriate level of growth for each child. 

MSCS will also use the aforementioned assessments to monitor student progress and adjust the 
curriculum to fit the needs of the child in combination with the school’s formal and informal 
curriculum based assessments. The school will follow the TCAP schedule adopted by the state. 
In addition MSCS will choose to administer reading assessments DRA2 and comply with the 
new Colorado READ (Reading to Ensure Academic Development) Act (HB 12-1238). 

The DRA2 Reading assessment will be administered to all students in Kindergarten through 
fourth grade along with a regular program of reading assessments, to ensure progress in reaching 
our literacy goals. The expanded data that the reading assessments will provide will be used to 



Charter	  Application	  –	  Mountain	  Song	  Community	  School,	  2012	  

	   125	  

validate the efficacy of our school’s literacy program. Class teacher’s will keep track of each 
student’s literacy skills using the ‘Five Essential Components of Effective Reading Instruction’, 
which have been incorporated into the No Child Left Behind Act and are based on ‘The National 
Reading Panel Report’ from the National Institute of Child Health and Human Development 
[NICHD], 2000, and summarize several decades of scientific research that clearly show effective 
reading instruction. The ‘Five Essential Components’ are: 

1. Phonemic Awareness 

2. Phonics 

3. Fluency 

4. Vocabulary 

5. Comprehension 

Longitudinal data and regular on-going assessments of the ‘Five Essential Components’ will 
alert the class teacher as to which children may need literacy interventions. The Longitudinal 
data and regular on-going assessments will also reveal the effectiveness of any assigned literacy 
interventions being provided to any student. Students who have shown significant reading 
deficiencies shall receive a READ plan containing targeted, evidence-based intervention 
instruction, created by the student’s teacher and parents. The student’s parents shall receive a 
copy of the student’s READ plan in writing (pursuant to section 22-7-1202 of the Colorado 
READ act). Students who demonstrate significant deficiencies in reading by the end of the third 
grade shall be considered for retention. 

The school will use Home Language Surveys and Colorado English Language Assessment 
(CELA) to assess the instructional language needs of our students. More information regarding the 
ELL instructional plan will be found in the Section Q-Serving Students with Special needs.  

 

Baseline Data 

MSCS understands the important role that baseline data will play in the early operation of the 
school. The District will be able to provide the CELA and DRA2 assessment data on 6 and 7 
year old children that have previously been enrolled in other district’s schools. This data will be 
an important component in establishing baseline data for our students. The school will also 
administer the TCAP test during our first year to third and fourth graders. All other benchmark 
assessments will be administered to each student within the first 3 weeks of school, to establish 
baseline data.  

As with all Waldorf assessment tools, the students' progress will be followed with careful record 
keeping that will provide data toward the goal of one year's growth in one year's time for each 
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student. The combination of these forms of data will provide sufficient baseline information to 
demonstrate progress on accreditation goals.  

For subjects not tested by TCAP, the subject matter covered will align with State and District 
standards. Achievement of these goals will be measured by the detailed student observation and 
documentation.   

Accreditation Standards and Adequate Yearly Growth 

Complying with the District’s accreditation standards and the methods for determining whether 
the school has made Adequate Yearly Growth (AYG) will be accomplished by TCAP or TCAP 
alternative tests given to all eligible students in available subject areas (currently: reading, 
writing, science and math) and will serve as the foundation for determining Adequate Yearly 
Growth (AYG) for MSCS. Additionally, TCAP will allow MSCS to be compared to other 
District schools, as well as schools throughout the state, ensuring that academic achievement 
remains competitive.  

TCAP tests can be very informative, providing yearly information as to how well teachers 
are targeting State and District academic standards, how well instruction is being 
delivered, and how well the students are learning the information targeted by those 
standards. Each year, test results will be formally analyzed by the MSCS School 
Accountability Committee (SAC), teachers and administrative staff in order to make 
determinations of how to modify curriculum and instruction that will better meet 
individual student learning needs.  

	  
	  

Continuous usage and benefits of assessments and data in our school culture 
 
As early as our interview process we will begin inquiring about the understanding and 

experience that our candidates have with assessment and performance, speaking 
specifically to our methods, and those that they have used. 

Each hired teacher will have a minimum of two meetings with the Administrator to form, 
edit, and implement their Professional Development Plan, with the consideration of 
available data. 

Prior to the beginning of each school year the staff of MSCS will come together to discuss all 
of MSCS’s goals, SMART goals, measures, and all methods of assessment. 

Each teacher will have a copy of MSCS’s goals, SMART goals, measures, and all methods of 
assessment that they will keep with their student journals for reference as they continue 
through the year to document qualitative and quantitative classroom data. Weekly entries 
will be made, and reviewed, longer monthly summaries will be entered, and the journal 
will provide much data for the parent conferences and end of year report. 

In monthly staff meetings we will review each goal, measure, and method of assessment. 
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In a minimum of two Board Meetings there will be a focus on Assessment and Data 
Collection and use, these meetings will be open to all. 

In order to maintain the integrity of Waldorf methods but to also synthesize in ways that are 
in accordance with the Colorado Department of Education, and our chartering district, we 
will enlist consultants to assist with our assessment methods. 

We will maintain transparency to the parents of students at MSCS in all methods of assessing 
their children, and make sure that they too understand the benefits of the data collection 
through the parent handbook, conferences, and end of year report. 

We will research methods of data collection and uses of data that are implemented in other 
states, and in other public waldorf-methods schools. 

We will provide a Summary of Success about our school after each years’ end that includes 
the results from all methods of assessment (qualitative and quantitative) and what we can 
deduce from the data.  The summary will include a copy of our goals, SMART goals, 
measures and all methods of assessment, as well as proposed changes to the 
aforementioned, and ways that the parent community can be involved in our assessment 
plan. 

 

Data Management  

MSCS will utilize the Infinite Campus student information system to	   make	   for	   smooth	  
transitions	   and	   ease-‐of–use	   when	   sharing	   information	   with	   the	   district. In addition, we are 
happy to have the opportunity to purchase Alpine Achievement as our Data Warehouse System 
through the Colorado League of Charter Schools. MSCS understands it will be responsible for 
any set-up costs associated with the implementation of these systems. The Principal and Lead 
Teachers will handle data analysis. 

Unified Improvement Plan 

In the early years of operation, the Administrative Assistant will be responsible for compiling 
results from TCAP and other standardized tests. In addition, MSCS will submit all necessary 
information to the District in a timely matter, enabling the District to comply with all state 
accreditation indicators. 

The Principal will review and analyze the assessment data within one month of receiving the 
data and present the findings to the faculty and Board. The disaggregated data will be used by the 
School Accountability Committee to monitor progress, report to the governing Board and make 
recommendations for improvements. This information will be used to determine future staff and 
curricular development needs. These results will also be shared with parents and the community 
by posting on the school website, parent meetings and also in newsletter form.  

Procedures for Corrective Action  
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In compliance with C.R.S. §22-30.5-106 (f), MSCS will take corrective action in the event that 
pupil performance falls below the achievement goals approved by the authorizer in the charter 
contract. MSCS will employ assessments and educational methods that are routinely considered 
interventions in other school settings. These methods and techniques include: regular weekly 
meetings between the teacher and student, development of weekly and daily work plans, students 
receiving individualized lessons, and peer teaching (coordinated help from an older student, or 
partnering with a classmate who demonstrates proficiency in the particular subject in order to 
gain mastery). Should a student fall below performance standards and need corrective action, 
teachers will collaborate with the student and parents to develop an Individualized Learning Plan 
for the student, including specific teacher strategies for improved achievement. Close parental 
communication will be present in all previous steps as well. Please see Section Q-Serving Students 
with Special Needs for further detail. 

Closing Achievement Gaps  

Since Waldorf-inspired education is individualized education, MSCS believes that the factors 
that often play into gaps in student achievement will weigh less heavily on students’ ability to 
achieve academic success. The power of arts-integrated curriculum is itself both motivating and 
healing for student of all abilities and backgrounds. As pointed to in our research basis (found in 
Section E) Waldorf-inspired, arts-integrated education can and will continue to “close the 
achievement gaps.” Due to the many positive and unique features of schools such as Mountain 
Sage, children are given opportunities to “stand in their own light” resulting in increased self-
confidence, community support and inner-creativity – all characteristics that contribute 
significantly to student’s ability to achieve academic and personal success. 

District data shows there is an achievement gap with ethnicity, gender, students with disabilities 
and English Language Learners (ELL). With smaller student groups data can be expected to 
demonstrate some variance in year-to-year results. Progress over time will be more measurable 
as the school receives more longitudinal data from future TCAP tests. Trend data from the 
school's supplemental assessments will also provide data for the body of evidence needed to 
determine student achievement growth.  

In addition to educational data, MSCS will compile and provide to the D11 Board of Education 
an annual performance report.  This report can include the following data: 

• A summary of major decisions and policies established by the Board during the year. 

• Data on the level of parent involvement in the school’s governance (and other aspects of 
the school, if applicable) and summary data from an annual parent and student 
satisfaction survey. 

• Data regarding the number of staff working at the school and their qualifications. 
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• A copy of the school's policies and/or a summary of any major changes to those policies 
during the year. 

• Information demonstrating whether the school implemented the means listed in the 
charter to strive to achieve a racially and ethnically balanced student population. 

• An overview of the school's admissions practices during the year and data regarding the 
numbers of students enrolled, the number on waiting lists and the numbers of students 
expelled and/or suspended. 

• Analyses of the effectiveness of the school's internal and external dispute mechanisms 
and data on the number and resolution of disputes and complaints. 

• Other information regarding the educational program and the administrative, legal and 
governance operations of the school relative to compliance with the terms of the charter 
generally. 

MSCS and the District Board of Education will jointly develop the content, evaluation criteria, 
timelines and process for the annual performance report. MSCS will use the information 
compiled in the performance report to evaluate and improve upon its educational programming 
as necessary.  
 

G. BUDGET AND FINANCE 

Conservative revenue expectations have been used in the preparation of budget for MSCS as we 
are aware that charter school finances can be a challenge. With this in mind, we have put a lot of 
energy towards a solid development plan and also have numerous goals to reduce costs where 
possible.  

Please see Appendix Q-MSCS Budget.  

Budget Assumptions 

Revenue 

MSCS has conservatively planned its first year of activities using funds it can reasonably expect to 
receive.  Per pupil revenue (PPR) is the school’s main source of funding and MSCS expects to 
receive funding per the school finance act and in accordance with applicable state statutes (C.R.S. 
§ 22-30.5-112).  MSCS has budgeted to receive 100% of PPR. 

Our budget does not reflect the receipt of any grants and with our PPR and additional 
programmatic revenue streams we are able to end each year with a surplus. MSCS will however be 
submitting an application for $645,000 (to be distributed over a three-year period) to the Colorado 
Department of Education for the Start-Up Grant on February 20, 2013 (Tier 2). Two members of 
our board have already attended the boot-camp training and have begun work on the grant. Our 
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application has received an excellent review from the Colorado League of Charter Schools, and the 
CDE Schools of Choice Unit says that there is enough funding for the 2013/14 year to award all 
charter schools with applications reaching the required score. 

If awarded we will use the funds to 

• pay two employees beginning May 2013 
• extend our in-class and school libraries (including teacher reference library) 
• purchase school supplies, educational equipment and materials 
• fund an expanded professional development program for all staff and board members that 

includes National Staff Development Standards 
• increase our early reach in curriculum alignment 
• continue to expand our community outreach 

 

if we are not granted the funds we will continue to follow our budget as provided in this 
application, there is enough revenue from PPR and other revenue building programs (listed below) 
to end each year with a surplus and of course be able to meet more than the minimums on the 
bulleted items listed above. 

Kindergarten - We will have one Kindergarten class of 22 children and estimate that 8 children 
will enroll in half-day kindergarten, and 16 children per year will opt to pay for the full day 
programs (10 at $300 and 4 at the reduced $225 per month) for 10 months. Scholarships will be 
available to families in need, applications for scholarship assistance will be presented to families 
who qualify for FRL, we plan to be able to increase the number of scholarship spots after assuming 
some of the start-up costs. 

Preschool - MSCS will offer full day and half-day preschool programming. Full day programming 
will be available for 5 days/week from 8:30 – 2:30 at a cost of $525.00 for 14 students, and a 
scholarship rate (reduced by 25%) of $393.75 available to 4 students (we plan to be able to 
increase the number of scholarship spots after assuming some of the start-up costs). MSCS’s half-
day programs will be offered as a 3 day, and a 5 day option in the morning or afternoon. The 5 
half-day option tuition is $325.00 for 12 families, and $243.75 for 4 families (reduced by 25%). 
The 3 half-day option is $225, with no scholarship spots available for that option. 

No public funding will be used for Preschool. A balance of $66,600 remains from the $169,000 in 
tuition after $100,000 in salaries and $2,400 in supplies are subtracted . 

Parent/Child - MSCS will offer six two and a half hour parent/child sessions per week with 
enrollment available for 30 full paying students, and 6 25% reduced fee student spots available. 
The monthly fee for this class is $70 for full tuition, and $52.50 for scholarship recipients. 

No public funding will be used for Parent/Child programming. A balance of $20,020 remains from 
the $39,900 in tuition after $17,000 in salary and $2,880 in supplies are subtracted . 
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Supply Fee - Rather than issuing a school supply list an $80 enrichment fee will be charged per 
student (K-8) at the beginning of each school year to assist with the cost of consumable supplies. 
Throughout the year students create a variety of work in all subject areas using very high quality 
specialized materials. This fee will be waived for FRL students.  

Special Education Funding - MSCS understands that it can expect approximately $147 per full 
time equivalent student in state categorical funding to offset costs of the special education program.  

Capital Construction – Based on the $6 million available to CO Charter Schools for Capital 
Construction, and the number of charter school students estimated to surpass 80,000 by the school 
year 2013/14, our estimate for this per pupil revenue is $70. 

Aftercare – To accommodate families who do not have flexible work schedules MSCS will 
provide aftercare programs for Kindergarten children from 2:30 – 5:30, and Grades 1-8 children 
from 3:30 – 5:30. Aftercare costs will be by the hour ($8/hr., and $6/hr for families in need), 
reservation schedules will be requested to be submitted monthly but some drop-in spaces may be 
available for an additional cost.  

Summer programming – Summer programming will provide a healthy and consistent revenue 
stream, the budget is still in development but a conservative estimate is $30,000. 

Homeschool Support Program – We will offer a home school support program for a minimum of 
5 hours per week, a conservative estimate of 12 participants per year yields about $36,800 with an 
excess revenue estimate of about $20,000 for year one. 

Annual Appeal – We expect to receive an minimum of $10-15 per family through the annual 
appeal that will be made in the Fall. The expected revenue from the appeal is estimated to be a 
minimum of $2010.00. 

Mayfaire – A traditional festival celebrated by Waldorf schools, this community event provides an 
additional source of cash revenue as well as outreach. Mountain Song Community School held a 
Mayfaire in May of 2012 at Sondermann Park that was very successful, over 100 people attended. 
We feel that $1,500 in surplus is a conservative estimate for fees paid for flower-crown making, 
face-painting, food and beverages, bake sale, and other activities provided for a small fee. 

SCRIP (Substitute Cash Redeem In Person) – We will coordinate with locally-owned 
businesses this convenient buying program where MSCS will sell certificates (or cards) for specific 
dollar amounts that can be redeemed for full face value at the specified stores. The businesses who 
partner with us will sell us these certificates (or cards) for 2% - 10% less than face value, in turn 
the 2-10% discount will be our profit in the sale. This supports local businesses through good-will 
advertising and guaranteed customers. This costs the parents nothing to participate in, and it 
usually is money they would have spent with the retailer anyway. A very conservative estimate of 
annual earnings per family from SCRIP is $30. 
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Harvest Dinner/Silent Auction – MSCS will host a farm to table dinner and silent auction in the 
fall with local farms supplying the harvest and local chefs preparing different courses.  
  

Expenses 

Waldorf methods classrooms require specialized materials, which typically makes starting new 
classes more expensive than in other schools.  However, in choosing materials, it is reasonable to 
purchase core materials for the first year, and add more extended materials in subsequent years.  
Therefore, if MSCS finds enrollment does not meet expectations, the school will choose to buy 
only core materials in its first year of operations.  The core materials will be cross-referenced with 
the curriculum to make sure no gaps are created by this approach. 

• Full-Time teacher salaries the first year will average $36,000 dependent on experience, 
level of education, and amount of Waldorf Teacher Training the applicant has received 
prior to the hiring. A $3,000 benefit package will be provided for each full time employee, 
and $1,500 offered in year one to each .5 FTE employees. Average annual salary increases 
are anticipated at a minimum of 3% which is 0.5% more than the annual rate of inflation 
averaged for ten years from 2002 – 2011.  However, it is the intent of the MSCS Board to 
grant annual teacher pay increases as significantly as possible (up to 7%) during our 
subsequent years of operation, in conjunction with increased student enrollment and state 
legislature educational funding. 

• The proposed Admin salaries: Principal, Community Development Director, Office 
Manager is also dependent on experience, level of education, and amount of Waldorf 
Teacher Training the applicant has received prior to the hiring. MSCS has budgeted annual 
pay increases of 3-7% for now, given the uncertainty in state educational funding. 

See	  also	  appendix	  X:	  MSCS Determination of Starting Salaries and Hourly pay for 
Teaching Staff and Administration” for the calculation of staff and admin salaries for 
MSCS 
	  

• MSCS will fully contribute to the Public Employee’s Retirement Association (PERA).  
This budget assumes a contribution rate of 16.10% per salary dollar. This rate will increase 
each year until reaching the limit of 19%. 

• Professional Development is a high priority of MSCS.  We believe highly trained teachers 
provide the best education for our children, and so this remains a consistent line item in our 
budget, increasing each year as the number of full time faculty grows to its full 
requirement. MSCS will provide yearly professional development to support the 
educational goals lined out within the application.   

• Assessment cost are based on a quote from NWEA, with a $1500 set up fee for year one, 
and $1500 per year assessment cost until Year 4.  At that point, there will be enough 
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students to adjust to the $12.50 per student rate.  Other required state assessments such as 
TCAP and DRA2 do not incur charges to MSCS. 

• MSCS aims to provide a simple, healthy lunch for its students (discussed in Section M). 
This program is projected to begin in the second year of operation and will provide a lunch 
service for families who prefer this as an option.  Students not considered FRL will cover 
the cost of their meals. MSCS has estimated its Free and Reduced lunch population at 38% 
given the District average of 52% and a significantly lower FRL average population of all 
Colorado charter schools – 25%. Upon enrollment during year one, accurate data for 
MSCS in this regard will be collected from students. A small allowance has been made for 
students who, in the first year, are in need of lunch provision. 

• MSCS has had preliminary negotiations for facilities, and shows a stepped up expense line 
item in subsequent years as enrollment increases.  The budget has been calculated for 
$134,000 for Property Services, about $11.17 - $13.40 per square foot. 

• The school will open with 6 full-time Grades teachers, 1 full-time Kindergarten lead 
teachers, 6 part-time specialty teachers (language, music, movement, agriculture, cooking, 
handwork), 1 full-time Special Ed teacher, 2 Preschool Lead teachers, 1 Parent/Child 
teacher, 3 paraprofessionals (1 for Kinder, 2 for preschool), 2 hourly Aftercare teachers for 
Kindergarten, and 2 hourly Aftercare teachers for grades), a Principal, a Community 
Development Director, and Office Manager. 

• The school will retain 3% of total fiscal year spending, as mandated by TABOR. 

• MSCS has also budgeted for a 2.8% contingency reserve fund to be used at Board 
direction, with the goal of building funds to be used toward a facility purchase.  

• The school intends to implement a combination model for our special education services 
program, in which MSCS will have a half-time SPED teacher on staff, and may choose to 
contract with D11 for selected direct services, such as school psychologist.  

• At year one 4 full day kindergarten spots are available at 25% reduced tuition, as well as 6 
full day preschool spots, and 4 half-day preschool spots. 

• The initial Waldorf methods equipment required for a new classroom is expensive.  
However, these materials are far more durable than standard classroom equipment and 
textbooks.  The budget allows for $200/child for these materials beginning year one.  

• MSCS has budgeted for a service and lease contract for a high quality copier.  

• Sustainability and natural food sources are an important part of the MSCS philosophy, and 
the organic school garden will be started in year one, implemented through local 
fundraising dollars and community partnerships, as well as a request in the CDE grant. 

• We also expect that MSCS will practice the art of sustainability in terms of resourceful use 
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and repurposing. We will seek quality, recycled items whenever possible (desks, tables etc) 
and aim to host workshops that will facilitate the creation of usable school items made from 
recycled natural materials.  

Insurance 

As discussed in Section J of this charter, Mountain Song Community School shall, at all times, 
maintain necessary and appropriate insurance coverage.  This includes Workers Compensation, 
Comprehensive General Liability Insurance, Building and Contents, Errors & Omissions, and 
Blanket Occupational Accident Insurance.   

We have obtained an insurance quote from Colorado School Districts Self Insurance Pool 
(CSDSIP) which has been providing risk management and insurance service for its members 
since 1981. CSDSIP provides property and casualty insurance coverage for approximately 80% 
of the public school districts in the state as well as other educational entities such as Boards of 
Cooperative Services, Vocational School, and individual charter schools. Throughout the years 
CSDSIP has provided its member with enhanced coverages, additional requested services, and 
risk control training.  The CSDSIP policy includes Property (buildings and contents, auto 
physical damage and garagekeepers coverage), Equipment Breakdown, Crime, Auto Liability, 
School Entity Liability (general liability, errors & omissions, employment practices liability, and 
employee benefits liability), and School Crisis Act Coverage.  CSDSIP also offers risk control 
consulting services and training at no extra cost. 

In order to provide safety for all students and staff, MSCS will adopt and implement full health 
and safety procedures and risk management policies at our school site in consultation with the 
school’s insurance carriers and risk management experts. 

Independent Audit: Plan for Fiscal Accountability 

Through the previously stated practices, MSCS will establish, maintain and retain appropriate 
financial records in accordance with all applicable federal and state laws, and School District 
rules, policies and regulations to the extent not waived or amended in writing by the School 
District, and to make such records available to the School District as requested from time to time. 
MSCS shall participate in, and pay the cost of an annual audit of its financial operations by a 
certified public accountant selected by MSCS.  MSCS shall provide information required for the 
annual audits in accordance with the School District’s closing schedule and reporting deadlines, 
and adequate documentation to support financial information required for the audits, in a format 
prescribed by the auditor.  If MSCS or the School District wishes to conduct an additional 
independent audit or to obtain additional services or reports from the auditor selected by MSCS, 
the cost of such additional audit, services or report shall be borne by the requesting party.  
 
MSCS has made inquiries with local audit firms and is estimating $5,000 per year for the audit, 
this is allocated within the finance and operations area of the itemized budget.  
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The results of this audit will be shared with the District, and will be made public record. The 
results will also be used to plan the future financial activities of the MSCS Board of Directors and 
Principal. 

The MSCS Board of Directors will be responsible for oversight of the school’s finances.  To fulfill 
this responsibility, the Board Treasurer will have a standing Finance and Audit Committee that will 
coordinate with the Principal and Accountant to ensure that financial reporting is completed in a 
timely manner.  

Financial Reporting 

MSCS will comply with the “Public School Financial Transparency Act,” and shall provide 
reports, both required and/or requested, to District 11 as follows: 

• A preliminary budget for the current fiscal year.  

• A copy of the MSCS’s annual, independent financial audit report for the preceding fiscal 
year shall be delivered to the District, State Controller and Colorado Department of 
Education. We expect that this report will likely be available 90 days after fiscal year end 
(September 30th). 

• Interim financial reports for the current fiscal year.  

• A final un-audited report for the full prior year including an annual statement of all MSCS 
receipts and expenditures for the preceding fiscal year. 

Financial Policies and Procedure 

The MSCS Board, together with the Principal, has responsibility for setting and refining financial 
policies.  At a minimum, those policies will include: 

• Checks over $500 must have two signatures. 

• Purchase orders must have two signatures. 

• Bank signers will not write or print checks, and those who print checks will not be signers 
on MSCS bank accounts.  

• The Principal or Administrative Assistant will be responsible for petty cash disbursement 
and reconciliation each period, not to exceed $300. 

• All checks and purchase orders must have supporting documents such as: purchase order, 
invoice/receiving statement, approval signature, and check copy.  

The MSCS Board of Directors, together with the Principal, will use District policies as guides to 
develop more detailed financial policies and procedures in accordance with District and State 
requirements prior to the opening of the school, as well as generally accepted accounting 
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principles. MSCS will contract with Certified Public Accountant to provide accounting system set-
up, implementation, and training for the administrative assistant to enter daily items.  Our 
contracted accountant will run monthly payroll through an independent payroll company, will 
conduct monthly bank reconciliations, tax reporting, PERA reporting, provide monthly financial 
reports to Principal, Board, and the school district, as well as assisting with posting of CDE 
required financial transparency rules on MSCS websites. This level of separation of duties provides 
increased security to MSCS finances. 

Received and Anticipated Funding Sources 

Since winter of 2012 MSCS has secured funds that have helped tremendously with the school’s 
planning process. MSCS received a $3000 Stage 1 Planning Grant, and a $2,500 Stage 2 Planning 
Grant from the Colorado League of Charter Schools that have enabled the hiring of professional 
financial, administrative and facility consulting services. In addition, funds raised through our 
Mayfaire and Grant Farms CSA subscription selling (totaling approximately $500) were possible 
due to the generosity of many local businesses, service providers and community members who 
support Mountain Song Community School.  

MSCS’s is in the process of applying for, and anticipates the receipt of, the $2500 Stage 3 Planning 
Grant made available through the Colorado League of Charter School. 

In addition, MSCS expects to secure a Start-up grant from the Colorado Department of Education 
that will provide a total of up to $180,000 in funding for the year prior to opening, as well as for 
year one and year two.  MSCS will request funding up to the full $180,000 first year request limit, 
to support equipment and student start-up cost needs. With the help of the previously mentioned 
experienced professionals, MSCS is confident that the federal Charter School Program grant will 
be awarded in 2013, however our five year budget spreadsheet does not reflect receipt of the CDE 
Grant. Intended use of the funds are listed earlier in this section. 

It will be the continuing effort and high priority of the MSCS Board of Directors to search out and 
apply for tax-deductible grants to support additional projects. 

	  

H. GOVERNANCE 

Mountain Song Community School (“MSCS”) fully recognizes the high level of commitment 
and dedication to excellence that must exist within the Board of Directors in order to operate a 
successful charter school. Throughout the creation of this charter application, the founding Board 
of Directors has guided the planning process and coordination of curriculum development, legal 
and financial matters, operation issues, marketing initiative and outreach program.  

As previously mentioned, the members of the MSCS founding Board of Directors are Neah Bay 
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Douglas, Stephanie Fernyak, Raj Solanki, Laurie Ristig, Eva Manz-Jackson, Elise Bowan, Linda 
Johnson and Rita Issagholian. See Appendix A for Resumes of Current Board of Directors. 

Throughout the process of our program development, the Board has engaged in conversations 
with Waldorf-methods charter schools in Colorado and Oregon, other charter schools in 
Colorado Springs, the Colorado League of Charter Schools and Colorado Springs School District 
11. The result of our extensive research and training has culminated in this charter application for 
Mountain Song Community School. 

The founding Board of Directors recognizes the importance of continuity and diversity among its 
leadership. Board member overlap is built into the system as MSCS moves from the 
founding/interim Board to an initial Board of Directors after the approval of its charter, and 
finally into its first appointment of Board of Directors members. Board members bring varied 
expertise and skill in education, law, strategic planning, real estate, fundraising and outreach, 
sustainability, community building to ensure the successful operation of the charter school for 
the students and the community.     

The Board has filed its Articles of Incorporation (see Appendix R ) with the State of Colorado 
and has approved its Bylaws (see Appendix S ) and its Conflict of Interest policy (found in 
Appendix T- Conflict of Interest Policy). 

Charter School Board Training 

The members of the MSCS founding Board have participated in training opportunities facilitated 
by the Colorado Department of Education and Colorado League of Charter Schools (CLCS).  
 

• Neah Bay Douglas - Attended CLCS’s Annual Conference held on February 23 – 24, 2012 and 
has completed the Negotiating a Charter Contract (Presented on 11/10/2011) webinar offered by 
CLCS. 

• Laurie Ristig attended the CLCS’ Annual Conference held on February 23 – 24, 2012. 

• Rita Issagholian read the CDE’s Charter School Governing Board Training Handbook and has 
completed the New School Development Governance 101 (Presented on 03/15/2012) and 
Negotiating a Charter Contract (Presented on 11/10/2011) webinars offered by CLCS. 

At this time, a few founding Board members of MSCS have partially completed the CDE Board 
Training Online Modules www.boardtrainingmodules.org. 

It is the guarantee of MSCS that the Board members will successfully complete all 30 CDE 
Board Training Online Modules (approximately 15 hours of Board training) within six months of 
the approval of its charter application. In addition, all new Board members will be required to 
complete these trainings within six months of joining the MSCS Board. 
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Colorado Nonprofit Corporation 

Upon approval of this charter, Mountain Song Community School will be an independent 
charter school and will operate as a Colorado Nonprofit Corporation pursuant to Colorado law. 

MSCS has constituted itself as a Colorado non-profit public benefit corporation pursuant to 
Colorado law and plans to obtain 501(c)(3) tax-exempt status.  The school shall be governed 
pursuant to the Bylaws adopted by the incorporators and subsequently amended pursuant to the 
amendment process specified in the Bylaws, which shall be consistent with the terms of this 
charter, the Charter Schools Act, and all other applicable laws.  MSCS recognizes that any 
material revision to the charter also requires approval of the District's governing Board. 

The MSCS Board of Directors will abide by the District policies and state and federal laws, rules 
and regulations, unless specifically waived. The MSCS Board of Directors will be autonomous 
from the School District, as defined in the charter.  

The MSCS Board of Directors will operate as a policy-setting Board in accordance with the 
MSCS Bylaws. The responsibility of the day-to-day operations of the school and the assurance 
of achieving the Board’s long-term goals will be delegated to the Principal. One of the Board’s 
primary roles is to assure that the Principal is operating in accordance to the Board’s directives 
and executive limitations. The MSCS Board has or will:  

1. Determine the school’s Mission and purpose.  

2. Determine all school policies in accordance with the school’s Mission, goals and educational 
program.  

3. Select and evaluate the Principal.  

4. Provide proper financial oversight and assist in developing the annual budget.  

5. Ensure adequate resources are provided for the organization to fulfill its Mission and its short 
and long-term goals.  

6. Ensure legal and ethical integrity and maintain accountability.  

7. Be responsible for final accountability for the school’s academic success, organizational 
viability and faithfulness to the terms of the contract with its authorizer. 

8. Recruit and orient new Board members, assess Board performance and assure ongoing Board 
member training and development. 

Upon approval of this charter application, the MSCS founding Board of Directors will begin the 
search for a Principal. The founding Board plans to select and hire a Principal by March 2013. 
Upon hiring a Principal, the Board will undertake an extensive and comprehensive briefing for 
the Principal on activities to date, including, but not limited to, a review of legal documents 
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created and filed by the Board of Directors, Board of Directors governance and structure, a 
review of the charter application, a detailed explanation of Board of Directors duties and 
Principal responsibilities, and the contract negotiated between MSCS and the District. It is likely 
that the Board and Principal will undertake a strategic planning session that will cover short-term 
and long-term goals and objectives for the school.  

Number of Board of Directors Members, How Selected and Term Lengths  

The MSCS Board of Directors shall have no fewer than 7 but no more than 12 members.  Parents 
and members of the community at large may serve on the Board.  Prior board experience is 
helpful but not required.  The Principal shall be a non-voting ex-officio member of the Board, as 
is the College of Teachers Chair.  Subject thereto, no faculty or other staff member may be a 
candidate or serve on the Board due to the inherent conflict of interest in having an employee of 
the school on the Board of Directors. 

All Directors comprising the initial Board shall be recruited and selected by the Founding Board 
(Neah Bay Douglas, Stephanie Fernyak, Raj Solanki, Laurie Ristig, Eva Manz-Jackson, Elise 
Bowan, Linda Johnson and Rita Issagholian) and will consist of Founding Group members who 
wish to serve on the Board of Directors and individuals from the Steering Committee and 
community at large who exhibit the Director Competencies described in the school Bylaws.  All 
subsequent Directors shall be appointed by the Board of Directors.  To be appointed, a candidate 
must satisfy the qualifications set forth in the Bylaws and receive a super-majority vote of the 
Board, i.e., receive at least two-thirds affirmative votes of the total number of Directors serving 
on the Board at that time at any regular or special meeting at which a quorum is present. 

To maintain a level of continuity, institutional memory and expertise, the initial Board will serve 
one full three-year term.  Thereafter, the Board shall establish staggered end-dates for each of the 
initial Director’s terms so that, after the first three-year term, there will be Board appointments 
each year and the Board gains roughly the same number of new members in any year.     

Directors shall serve three year terms.  Directors may serve a maximum of two consecutive 
terms.  A former director may not be re-appointed to the Board until at least one year off the 
Board at which time he/she may be again be appointed like any other person.  Generally, terms 
of office begin on July 1 and end on June 30.  Each director shall hold office until the conclusion 
of his/her term and until his/her successor is appointed and takes office, or until his/her death, 
resignation or removal. 

 
MSCS is mindful that effective school governance requires competence in a broad range of 
areas. Nine areas have been identified as especially important skills to have on the MSCS Board. 
The Board of Directors will actively seek out members in order to fill these roles with the desire 
to create a well-rounded, professional and experienced Board: 
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1.  Facilities management  

2.  Budget management and finance  

3.  Personnel management  

4.  Fundraising  

5.  Marketing and public relations  

6.  Information technology  

7.  Community relations and multicultural competence  

8.  Statutory and regulatory compliance/ legal experiences  

9.  Waldorf educational background 

Board of Directors Meetings  

The Board of Directors will meet at least once a month when school is in session, most likely 
two times per month in the first year of operation, with a minimum of ten meetings per calendar 
year. Notices for meetings shall be published and posted at least 24 hours in advance of the 
meeting, the notice will state time, place and purpose of the meeting in accordance with 
Colorado’s Open Meetings Law. A quorum will be a majority of the Board members in office at 
the time of any meeting; and a vote of the simple majority of Board members will be an official 
decision for any binding action. However, a 2/3 majority vote is required to appoint a board 
member; and a unanimous vote is required to change the purpose of the school. 

Special Meetings  

Special meetings of the Board of Directors may be called by the School Principal, the President 
of the Board of Directors or a majority of the Board members.  Special meetings shall be held at 
such time and place as may be designated by the authority calling such meeting provided that no 
meeting shall be called outside of the State of Colorado unless a majority of the Board has so 
authorized.   

Notice of Meetings 

Notice stating the place, day and time of every meeting shall be given to each member of the Board 
of Directors and shall be posted in the designated location of the School for the benefit of the public 
as soon as practicable but not later than twenty-four (24) hours before the meeting.  The Board of 
Directors shall comply with these and every other requirement of the Colorado Open Meetings Law, 
any amendments and successors thereto. 

Commitment to Nondiscrimination  
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MSCS shall comply with all applicable federal, state, and local laws, rules and regulations, 
including, without limitation, the constitutional provisions prohibiting discrimination on the basis 
of disability, age, race, creed, color, gender, national origin, religion, ancestry or sexual 
orientation.  

Open Meetings Law  

MSCS acknowledges and agrees that it is subject to the provisions of the Colorado Open Meetings 
Law, C.R.S., §§ 24-6-401 et seq., and that it will comply with the provisions of such law in 
connection with all of its activities.  

Officers of the Board of Directors 

The Officers of MSCS shall be the President, Vice-President, Secretary and Treasurer. All Officers 
shall be members of the MSCS Board of Directors. The Board shall elect, by a simple majority of 
eligible voting members, its officers at the first regular public meeting of the fiscal year or from 
time to time as necessary. The first regular public meeting will usually occur in July. Officers of 
the Board shall serve for a term of one year and until their successors are elected or until their 
resignation, removal, or death. Directors may serve three one-year terms in a particular office, after 
which time a Director may not serve in that office for at least one year.   

The powers and duties of each Officer are outlined below:  

President – The President shall preside at all meetings of the Board of Directors. The President 
may execute contracts when authorized by the Board. In general, the President shall perform all 
duties and may exercise all rights as are incident to the office of President of the Board of Directors 
and such other duties as may be prescribed by the Board or these Bylaws. The President shall be 
responsible for drafting the agenda after consultation with the Executive Committee and for 
sending out the Board packet, or ensuring that it is properly sent, prior to each meeting. The 
President should endeavor to send the Board packet at least seven (7) days prior to any Board 
meeting so that the Board members have enough time to carefully review it prior to the meeting. 

Vice-President – The Vice-President shall have all the powers and perform all the duties of the 
President in the absence of the President. The Vice-President shall perform such other duties as 
from time-to-time may be assigned to him/her by the President or by the Board of Directors. 

Secretary – The Secretary shall be responsible for ensuring that (a) the minutes of the proceedings 
of the Board of Directors and all committees of the Board are properly kept; (b) all notices are duly 
given, and agendas properly posted, in accordance with the provisions of these Bylaws or as 
required by law; (c) the corporate records and the seal of the School, if any, are properly 
maintained; and (d) all duties incident to the office of Secretary and such other duties as from time 
to time may be assigned to the Secretary by the Board of Directors are duly performed. Assistant 
secretaries, if any, shall have the same duties and powers subject to supervision by the Secretary. 
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Treasurer – The Treasurer shall oversee the financial transactions and financial reports prepared 
for the Board and shall see that proper financial procedures are followed as established by the 
Board. 

College of Teachers Chair – provides oversight for the Cultural Realm of the school. He or she 
collaborates with the College of Teacher Faculty Chair in matters of pedagogical integrity for the 
school. The College of Teachers is responsible for guiding the actualization of the mission of the 
school through teaching, curriculum development, teacher selection, evaluation and mentoring, 
strategic planning and mission renewal. 

 

Standing Committees  

The Board of Directors may, by resolution adopted by a majority of the Board members in 
office, establish standing committees.  The Board of Directors may also establish other 
committees as it may from time to time deem necessary to assist in the governance and operations 
of Mountain Song Community School. Each committee shall consist of one or more Board 
members. Non-members may also be permitted to sit on committees and vote.  Such committees 
shall have and exercise only the power and authority specifically prescribed and granted by the 
Board of Directors in the resolutions establishing them. Committees may only make 
recommendations to the Board of Directors. 

School	  Accountability	  Committee	  (SAC):	  As required in C.R.S., §§ 22-11-401 to 406 and outlined in 
the MSCS and District policies, the SAC shall meet at least quarterly and shall, in cooperation 
with the Principal: 1) adopt school goals and objectives for the improvement of education in the 
School; 2) adopt a plan to improve education achievement, reduce the gaps in performance of 
groups within the School, increase the ratings on the state accountability report, and assure the 
School’s accreditation status; 3) make recommendations regarding the prioritization 
of expenditures of School monies and grants; 4) determine whether decisions affecting 
the educational process are advancing or impeding student achievement; 5) report to students and 
parents, as well as the MSCS Board of Directors and the School District, on the educational 
performance of the School and provide data for the appraisal of such performance; and 6) assist 
in the creation of the School’s Unified Improvement Plan. 

Statutory Oversight Committee:  This committee shall monitor and advise the Principal and Board 
of Directors regarding changes to the laws governing the operation of a charter school in Colorado 
and shall make recommendations regarding implementation of such laws.  

Safety and Facilities Committee:  This committee shall recommend to the Principal on safety issues 
related to the School environment.  In addition, this committee shall aid in the development of a 
long-term facility plan, assist with minor repairs and improvements on the School building, assist 
with acquiring and evaluating maintenance services such as trash removal and general cleaning, and 
potentially assist with property acquisition. 
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Development Committee:  This committee shall collaborate with MSCS’s Community 
Development Director to ensure that the school’s development program is in concert with the 
school’s strategic direction and needs. The Development committee is charged with focusing the 
organization and its board on fundraising, marketing, outreach and public relations. The 
Development Committee also directs matters pertaining to the board of trustee's recruitment, 
nominations, orientation, training, and evaluation. 

PTO Liaison:  This committee member will represent the Board of Directors at PTO meetings 
and consult the President of the PTO on matters of enhancement in academic, cultural and social 
development among the school community. 

Finance Committee:  This committee shall assist the treasurer and administration in their efforts 
to keep accurate accounts of all monies of the Corporation, received or disbursed; review the 
deposit of all monies, electronic fund transfers, drafts and checks; assist administration in the 
care and custody of the corporate funds and securities; review the monthly bank statements; 
review the policies and procedures of administration related to  the power to endorse for deposit 
all notes, checks and drafts received by the Corporation;  review the  disbursement of  the funds 
of the Corporation as ordered by the Board of Directors, making proper procedures related to 
vouchers therefore; render to the Board President and the Board of Directors, whenever required 
(at the monthly Board meetings), an account of all of  the transactions of the organization as 
compiled by the Administration of the Corporation of the financial condition of the Corporation, 
sign, in the name of the Corporation, instruments requiring a second signature of the Board of 
Directors; and perform such other duties and have such other powers as, from time to time, may 
be prescribed by the Board of Directors or by the Board President. 

Nominating Committee/ Board Development/Annual Meeting Committee:	  	  This committee, 
known as the Nominating Committee (NC), meets to determine the Board’s needs as they relate 
to the members leaving the board (skills, interests, professions, etc.). 	  

The NC meets with the director to determine possible good candidates for Board of Director 
positions.  The NC contacts, interviews and invites potential candidates to apply for a Board 
position.  The NC reviews the selected candidates and the Board’s needs and nominates 
members for Board positions.  The Board of Directors will vote on these nominees during the 
May Board meeting.  New Board members shall take office on July 1. 

Charter Renewal and Strategic Planning Committee: Pursuant to the terms of the authorizer 
contract, the MSCS Board will activate its charter renewal committee two years prior to the 
charter renewal date.  This committee is responsible for assuring that all material and data 
collection systems are in place to provide a comprehensive picture of the School’s performance 
and state of the School. 

In concert with the renewal cycle this committee will perform a comprehensive status analysis in 
all vital areas of school performance including stakeholder satisfaction, student achievement, 
teacher and administrative quality and efficiency, and fiscal health and sustainability.  The 
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results of this analysis will assist the School in developing a strategic plan for the next five years 
of operations.   

Parent Council: Made up of parents of children currently attending the school, grandparent and 
primary caregiver volunteers, the Parent Council will ensure the voice of the School’s parent 
community and its students’ will be heard. Please see Section K for details about Parent and 
Community Involvement. 

Commitment to Continued Improvement 

The Mountain Song Board of Directors will receive annual training on the topics of finance, care 
and loyalty responsibilities, and best practices. Directors will sign a Mountain Song Board 
Agreement annually and will be expected to complete all CDE Board training modules within six 
months of joining the Board.  The Board will operate with confidence and effectiveness within 
the governance structures previously outlined. By allowing all interested in the School to have a 
voice, we will create a School community where everyone feels supported and appreciated. 
Through a balanced and high functioning governance structure, we will enable a healthy School 
culture and, therefore, a place where children will thrive. 

 

I. EMPLOYEES 

MSCS Staffing Plan 
 2013/14 2014/15 2015/16 2016/17 2017/18 

Full Time Employees 
Principal 1 1 1 1 1 
Office Manager 1 1 1 1 1 
Grades Teachers 
(One is the College of Teachers Chair) 
(One lead teacher for 1-5, one for 6) 

6 7 8 8 8 

Kindergarten Teacher (also is Lead 
Early Childhood Teacher) 

1 1 1 1 1 

PreK Lead Teachers 2 2 2 2 2 
Special Education Teacher (a ½ time 
SPED teacher is added in year 2) 

1 1.5 1.5 1.5 1.5 

Cooking Arts and Nutrition Specialist 1 1 1 1 1 
Agriculture Arts Specialist 1 1 1 1 1 
Three Quarter Time Employees 
Community Development Director 1 1 1 1 1 
Half Time Employees 
Assessment Coordinator  1 1 1 1 
World Language Teacher 
(may end up with 2 Language Teachers: 
Spanish and Mandarin each teaching 1/4 – 
1/3 time) 

1 1 1 1 1 

Music Teachers: 
(may end up with 2 Music Teachers: 

1 1 1 1 1 
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orchestra and choir each teaching ¼ - 1/3 
time) 
Handwork Teacher 1 1 1 1 1 
Physical Education 1 1 1 1 1 
Parent/Child Teacher 1 1 1 1 1 
Homeschool Program Teacher 1 1 1 1 1 
Hourly Employees 
Kindergarten Assistant 1 1 1 1 1 
Pre-K Assistants 2 2 2 2 2 
Kindergarten Aftercare Teacher 1 1 1 1 1 
Grades Aftercare Teacher 2 3 3 3 3 
Summer Program Teachers 9 9 9 9 9 
 

See Appendix U to view the MSCS Organizational Chart for Year 1. 

Personnel Overview 

MSCS is committed to hiring and retaining staff that support the school’s educational Mission 
and vision. In addition, staff should display a passion for lifelong learning, strive for excellence 
in their chosen field, and be flexible and innovative.  The Board of Directors shall define 
minimum, specific employee qualifications that shall include, but not be limited to, the 
following: 

• Willingness to continue education through additional courses and training in Waldorf –
methodology as used in a public school setting, workshops, seminars and staff 
development 

• Willingness to commit time, energy, and effort in developing MSCS’s program 

• Belief in the basic philosophy of emphasizing Waldorf-methods methods and curriculum 

• Commitment to practicing and modeling good personal health practices and leadership in 
community health efforts 

• Commitment to working with parents as educational partners 

• Strong written and verbal communication skills 

• Awareness of the social, emotional and academic needs of students 

• Ability to plan cooperatively with other staff 

Waldorf trained teachers are a critical component of an authentic Waldorf school and, therefore, 
a Waldorf-methods charter school, as well. Finding and retaining Highly Qualified, Waldorf 
trained teachers will be a top priority for MSCS. We aim to recruit and hire Waldorf certified 
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teachers with multiple years of experience whenever possible. Waldorf teachers play a unique 
role in Waldorf schools because they not only present lessons to a class of students, they must 
also act as facilitators, mentors and guides to individual students. Oftentimes a Waldorf teacher 
can be found giving lessons to one or two students, advising or guiding a small group of students 
on particular works, or quietly observing the classroom. Waldorf teachers are trained to nurture 
and inspire the human potential, leading children to ask questions, think for themselves, explore, 
investigate and discover.  

The combination of a prepared environment, self-directed work, and an expectation of students 
to practice grace and courtesy in their interactions with each other allows for a class size of 20-
24 students to flow with ease. To facilitate this ideal learning environment, teaching assistants 
for the grades may be hired, as budget constraints ease, in years two and beyond. Teaching 
assistants typically do not give lessons to students, but help manage the classroom with the 
teacher.  

 

Job Descriptions and Qualifications 

Principal-Job Description 

MSCS will retain or employ a Principal who holds appropriate credentials and/or degrees, and/or 
has demonstrated abilities in administering a school that encompasses the full scope of early 
childhood through middle school. As well, the Principal must be passionate about the goals and 
objectives of MSCS.  There is a preference for charter school, Waldorf methods experience in 
management or administration.  The Principal is accountable to the MSCS Board of Directors for 
all aspects of the schools operations, including enrollment, education programs, community 
relations, fiscal management, personnel management and property management.  These 
responsibilities should be carried out in a manner consistent with the school’s Mission and 
vision, and in the best interest of MSCS. The Principal will delegate responsibilities, provide 
appropriate leadership, and work with the Board of Directors, staff, parents, and community to 
effectively achieve the school’s goals and objectives.   

Principal Essential Functions: 

1. Providing leadership for the school’s shared vision and values 

2. Management of the school.  

3. Managing the office environment. 

4. Oversight of the program of instruction, including the integration of Colorado Academic 
Standards into instruction, curriculum alignment with the school’s Mission, Waldorf 
pedagogy, and the analysis of student assessment data to improve and enhance instruction and 
curriculum. 
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5. Developing and maintaining effective communications systems to ensure regular and clear 
communication within the school community, and working directly with parents to address 
questions and concerns and facilitate problem solving. 

6. Maintaining current knowledge of State policies and laws that apply to charter schools; 
applies that knowledge to ensure compliance and oversees TCAP procedures. 

7. Fiscal and administrative operations of the school, including oversight of contracted services, 
and supervision of the administrative assistant. 

8. Investigating student misconduct and taking appropriate action in cases where suspension or 
expulsion is indicated. 

9. Overseeing the planning and conduct of extracurricular activities such as field studies, 
festivals, multi-cultural events, etc. to ensure appropriateness and safety. 

10. Supervising the faculty, and working collaboratively/overseeing the development of inner-
faculty mentoring and training, curriculum development, and implementing the annual on-
going school wide self-evaluation and improvement plan. 

11. Overseeing the staff recruiting and hiring process. 

12. Attending Board of Directors meetings. Helping to facilitate and ensure open and positive 
communication among the school’s Board of Directors, the faculty, and the Parent Council.  

Principal Qualifications: 

1.  Masters Degree in Education/ Management Related Content. 

2.   Principal license preferred, but not required. 

3.  Principal Qualified designation according to the Colorado Department of Human Services, 
preferred but not required. 

4.  Colorado first aid and CPR training certification. 

5. Adequate administrative experience in education environments including early childhood, 
grade school, and middle school. 

6.  Effective communication and delegation skills. 

7.  Able to demonstrate knowledge of Colorado Academic Standards, or commitment to doing 
so. 

8.  Thorough understanding of the Waldorf methods philosophy preferred. 
The Principal will be evaluated annually. The evaluation process spans the academic year 
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starting with goals and objectives established at the start of the school year, and culminating with 
a written evaluation prepared and delivered in the spring. Input for the evaluations will be 
obtained from faculty; selected parents, including the leadership of the Parent Council, the 
School District, and MSCS Board of Directors. Parents will not perform any formal observation. 
Please see Appendix V- Evaluation of Principal: Policy Manual and Evaluation Form. 

 

Community Development Director-Job Description 

MSCS will retain or employ a 0.75 FTE Community Development Director to establish and 
sustain a vital community of contributors, and a healthy stream of revenue beyond per pupil 
revenue. Fundraising is necessary to support the daily operations of the school, from the rich 
interactive experiences provided to the children to the compensation of the teachers. A 
development effort also creates numerous opportunities of involvement and builds the kind of 
community that develops mutual understanding and trust. MSCS will hire a Community 
Development Director who holds appropriate credentials and/or degrees, and/or has 
demonstrated abilities in school development and/or related management/administration 
experience. As well, the Community Development Director must be passionate about the goals 
and objectives of MSCS.  There is a preference for charter school, Waldorf methods experience 
in development.  The Community Development Director is accountable to the Principal, and 
MSCS Board of Directors for all development aspects of the school. These responsibilities 
should be carried out in a manner consistent with the school’s mission and vision, and in the best 
interest of MSCS. The Community Development Director will lead the volunteer fundraising 
committee by delegating responsibilities, providing appropriate leadership, and also will work 
with the Board of Directors, staff, parents, and community to effectively achieve the school’s 
development goals and objectives.   

Community Development Director Essential Functions: 

1. Providing leadership for the school’s shared vision and values 

2. Providing leadership for the school’s short- and long-term planning, including strategic 
planning to create and implement plans for the school’s needs. 

3. Providing leadership for enrollment, development, and outreach to support the school’s 
financial health and raise annual funds for operating, capital, and restricted uses for the 
school. 

4. Develop and sustain the revenue building programs: Parent-Child, PreK, Aftercare, 
Summer Enrichment and the Homeschool Support program. 

5. Work to encourage and support activities that strive to build positive relationships with 
parents, alumni, and friends from the greater community. 
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6. Improving the profile and image of the school in the greater community. 

7. Cultivating and sustaining relationships with the school’s external partners, including 
feeder schools, donors, high schools, and local community organizations; understanding 
their needs, and communicating them to the Principal, Board, and Faculty 

8. Providing timely reporting to the Principal, Board, and Faculty on whole-school 
development initiatives 

9. Developing and refining the computer database system for a complete development 
operation working with a programmer if needed. 

10. Researching foundations and other grant sources, writing grants and following through on 
grant processes. 

11. Recruiting and supervising volunteers and interns to assist in development activities. 

12. Designing and publishing newsletters, annual report and all materials for outreach and 
fundraising. 

13. Oversee Special Events Committee in planning and coordinating events to raise funds 
and the profile of the school in the greater community. 

14. Work closely with the Principal to assist in reaching enrollment goals. 
 

The table below illustrates the return on investment for retaining a Community Development Director. Year 1 
will require a large focus on the development of Parent/Child, PreK, Aftercare, Homeschool Support program 
and Summer Enrichment. Year 2 and beyond will require more input into the expansion of other categories, as 
well as adding new funding categories. The return on investment shown below does not reflect the numerous 
qualitative community benefits, or the increase to enrollment, both are direct outcomes of having a Community 
Development Director. 
Community Programs 
and Development Opportunities 

Min. annual funding targets 

Parent/Child and PreK Programs $60,000 
Homeschool Enrichment $20,000 
Aftercare Programs $50,000 
Summer Enrichment Programs $25,000 
Grants $10,000 
Farm to Table Dinner/Silent Auction $3,000 
SCRIP $1,675 
Annual Appeal $3,010 
Mayfaire $1,500 
Total increase to funding (beyond PPR) for Yr. 1 $174,185 
(Others to develop beyond Year 1: capital campaign, donations 
(cash and in-kind) solicited from businesses and foundations, 
holiday fundraisers, workshops, class fundraisers. 
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Community Development Director Qualifications: 

1. A bachelor’s degree in a related field or equivalent professional experience 

2. Prior involvement in Waldorf School and knowledge of Waldorf pedagogy 

3. Experience in developing and managing budgets 

4. Experience in creation of and execution of various fundraising campaigns 

5. Knowledgeable about capital campaigns 

6. Leadership experience 

7. Excellent writing and communication skills 

The Community Development Director will be evaluated annually. The evaluation process spans 
the academic year starting with goals and objectives established at the start of the school year, 
and culminating with a written evaluation prepared and delivered in the spring. Input for the 
evaluations will be obtained from faculty; selected parents, including the leadership of the Parent 
Council, the School District, and MSCS Board of Directors.  

 

Cooking Arts and Nutrition Specialist 

Mountain Song Community School will retain or employ a Full Time Cooking Arts and 
Nutrition Specialist to develop, manage, and teach the cooking arts program to grades 1-8. This 
person will also be responsible for leading the development and implementation of the school’s 
breakfast and lunch programs. As part of each classes curriculum twice a week there is nutrition 
and wellness education, the Cooking Arts and Nutrition Specialist will guide class teachers with 
creating and implementing that curriculum. 

Cooking Arts and Nutrition Specialist Essential Functions: 

1. Developing curriculum for Cooking Arts, organize/plan/teach these classes once per 
week to each grade 1-8. 

2. Assist Class Teachers with curriculum and implementation for Nutrition/Wellness 

3. Finalize MSCS’s Wellness Policy, and work with the Principal and Community 
Development Director on Wellness Outreach 

4. Oversee the breakfast and lunch program 

5. Recruit and hire volunteers/interns 
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6. Identify potential grants to support the Wellness curriculum 

7. Collaborate with the Agriculture Arts Teacher on meal planning 

8. Cultivate and guide relationships with local partners 

Cooking Arts and Nutrition Specialist Qualifications: 

1. A bachelor’s degree in a related field or equivalent professional experience 

2. Prior involvement in Waldorf School and knowledge of Waldorf pedagogy 

3. Experience in developing and managing budgets 

4. Experience teaching children of various ages 

5. Completion of Food Handlers Training 

6. Experience with Curriculum Development 

7. Thorough understanding of Food Service Requirements and Certifications, Kitchen 
Requirements, and Equipment Requirements 

 

Agriculture Arts Specialist 

Mountain Song Community School will retain or employ a Full Time Agricultural Arts 
Specialist to develop, manage, and teach the agriculture arts program to grades 1-8. This person 
will also be responsible for leading the development and implementation of the agriculture 
program. 

Agriculture Arts Specialist Essential Functions: 

1. Direct the design and building of the Gardens and Animals areas 

2. Manage all garden and animal areas 

3. Develop Waldorf-methods curriculum for the Agriculture Arts Program, 
organize/plan/teach these classes twice per week to each grade 1-8. 

4. Recruit and hire volunteers/interns 

5. Identify grants to support MSCS’s Agriculture Arts Program 

6. Collaborate with Cooking Arts/Nutritionist on meal planning 

7. Cultivate and guide relationships with local partners 

8. Work with the Community Development Director on outreach and fundraising 
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Agriculture Arts Specialist Qualifications: 

1. A bachelor’s degree in a related field or equivalent professional experience 

2. Prior involvement in Waldorf School and knowledge of Waldorf pedagogy 

3. Thorough knowledge of High-mountain desert climate and experience farming/gardening 
in this climate. 

4. Experience teaching children of various ages 

5. Knowledge of Biodynamic Gardening 

6. Experience in Garden design and building 

7. Experience with Curriculum Development 

8. Experience in developing and managing budgets 

 

Office Manager-Job Description 

Responsible for the smooth and efficient operations of the school administrative office.  
Overseeing the day to day school office activities and relieving the Principal and Community 
Development Director of administrative details; monitoring assigned activities; and providing 
information, recommendations and/or direction as may be requested by Principal, 
answering/screening phone calls, preparing correspondence and other written communication, 
receiving and responding to inquiries and requests, coordinating meetings and events, 
performing various personnel management functions, assistance with managing crisis situations, 
handling confidential information and other related duties. 

Office Manager Essential Functions: 

· Acts on behalf of assigned administrator(s) in their absence (e.g., questions, concerns, 
complaints) for the purpose of conveying and/or gathering information required for their 
functions in a timely manner.  

· Administers first aid and prescription medications to students (under the direction of a health 
care professional) when the Health Technician is not available for the purpose of providing 
emergency and necessary care in compliance with established guidelines.  

· Collects payments for a variety of events (e.g., bus tickets, student council, donations, fines, 
fees, fund raisers) for the purpose of completing transactions and/or securing funds.  
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· Compiles data from a variety of sources (e.g., time sheets, budget reports, specialized reports, 
personnel records) for the purpose of processing data in compliance with financial, legal and/or 
administrative requirements.  

· Composes a variety of documents (e.g., correspondence, agendas, minutes, newsletters, 
bulletins, reports) for the purpose of communicating information and/or creating documentation 
in conformance with established guidelines.  

· Coordinates a variety of projects, functions and/or program components (e.g., facility usage, 
guest teachers, meetings, in-service events, travel and accommodations) for the purpose of 
completing activities and/or delivering services in a timely fashion.  

· Coordinates daily substitute activities (certificated and non certificated) for the purpose of 
ensuring that staff absences are covered in a timely manner and that student safety and 
educational process needs are met.  

· Maintains a wide variety of manual and electronic documents files and records (e.g., student 
registration data, student health forms, master calendar, budget data, employee records, financial 
records, reports) for the purpose of providing up-to-date information and/or historical reference 
in accordance with established administrative guidelines and legal requirements.  

· Monitors a variety of activities on behalf of assigned Administrator (e.g., account balances, 
work order status, Worker’s Compensation injuries, special projects, new teacher staffing, room 
assignments, maintenance work) for the purpose of achieving goals and meeting target dates.  

· Monitors students referred for illness when the Health Technician is not available or those 
referred for disciplinary action for the purpose of ensuring student welfare and maintaining a 
secure office environment.  

· Oversees day-to-day office workload at assigned school location for the purpose of ensuring the 
completion of activities in an accurate and timely manner.  

· Prepares a wide variety of reports, documents and correspondence of a confidential and non-
confidential nature (e.g., letters, memorandums, meeting minutes, charts, operational procedures, 
manuals) for the purpose of documenting activities, providing written reference, and/or 
conveying information. 153 Processes documents and materials (e.g., time sheets, work orders, 
requisitions, travel reimbursements, budget transfers) for the purpose of disseminating 
information in compliance with program, district, state and/or federal requirements.  

· Procures supplies and materials for the purpose of maintaining availability of required items.  
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· Reconciles account balances for assigned budget categories (e.g., student council, fundraisers, 
donations, requisitions) for the purpose of maintaining accurate account balances.  

· Researches a variety of topics (e.g., current practices, policies, education codes) for the purpose 
of providing information and/or recommendations and/or addressing a variety of administrative 
requirements.  

· Responds to inquiries from a variety of internal and external parties (e.g., staff, parents, 
students, public agencies) for the purpose of providing information or direction and/or 
facilitating communication among parties.  

· Supports Principal and other assigned administrative personnel for the purpose of providing 
assistance with their functions and responsibilities. 

Office Manager Qualifications: 

1. A bachelor’s degree in a related field or equivalent professional experience 

2. Ability to multi-task 

3. A good organizer and tactful 

4. Knowledge of business administration, accounting, and computers 

5. Excellent writing and communication skills 

6. Colorado first aid and CPR training certification. 

 
The Office Manager will be evaluated annually. The evaluation process spans the academic year 
starting with goals and objectives established at the start of the school year, and culminating with 
a written evaluation prepared and delivered in the spring. Input for the evaluations will be 
obtained from faculty; selected parents, including the leadership of the Parent Council, the 
School District, and MSCS Board of Directors.  

 

Faculty- Job Description 

Although the state of Colorado received a waiver from ‘No Child Left Behind’ in 2012, MSCS will 
maintain an unwavering policy that will provide our students with access to excellent teachers who are 
qualified, passionate, and exhibit an authentic commitment to the evolution of an educational community 
that excels in the complete development of the whole child. MSCS will be seeking to waive the 
requirement for state certification but will hire teachers who have demonstrated competency in the core 
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academic subject area(s) that he/she teaches. To demonstrate subject matter competency, elementary 
teachers must: 

 

 • Pass the adopted Elementary Education content assessment; or 

 • Be a Nationally Board of Directors Certified Teacher for the elementary level; or 

 • Pass the Elementary HOUSSE provision 

 

Class teachers are responsible for overseeing the students’ academic progress and monitoring 
assessment. Additional desired qualifications and training will be determined by the MSCS 
Board of Directors with recommendation by the MSCS Principal and faculty.  

As mentioned previously, faculty members will meet weekly (on early release Fridays) to discuss 
the life of the school and its students, and in order to provide time for ongoing professional 
development. MSCS aims to represent the organizational model of a “Professional Learning 
Community,” wherein faculty engages in peer mentorship, stimulating and motivating teachers to 
continually improve and develop their skills. This model also results is a high degree of self-
reflection, resulting in a school of engaged and mindful teachers. 

In addition to their primary role as class teachers, the faculty ensures the quality of the educational 
program and maintains the highest possible standards in the conduct of the school’s activities. The 
Principal and Board of Directors will select three Lead Teachers, one for each group: Early 
Childhood, Grades 1-5, and Middle School. Lead Teachers will be chosen based on their level of 
experience both in Waldorf methods and in State standards and assessments. They will provide 
leadership to the faculty and along with the College of Teachers Chair act as an advisory group to 
the MSCS Board of Directors concerning curriculum, policy, and program issues. 

Faculty Duties: 

1. Teach a Waldorf curriculum in alignment with the program of instruction, Mission and 
methodologies of the school. 

2. Integrate Colorado Academic Standards into the curriculum in order to ensure that children 
are on track to proficiency each year. 

3. Assess students for mastery of performance objectives and track student progress. 

4. Keep accurate records of student progress and assessments toward meeting charter outcomes 
and State achievement targets. 

5. Provide remediation and advanced learning opportunities for students using available 
classroom resources, volunteers, peers, and individualized programs.  
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6. Participate in school committees, development and implementation of IEPs, and Student 
Success Teams. 

7. Attend trainings and continuing education classes related to the program of instruction. 

8. Integrate teaching styles, philosophies, and methodologies outlined in the curricular emphasis 
into daily lessons. 

9. Attend weekly the faculty meetings to participate in peer mentoring, child studies, Colorado 
standards curriculum integration and planning of school-wide themes, special events. 

10. Prepare lesson plans for teaching grade specific Main Lessons to students. 

Lead Teacher – Qualifications 

1. B.A/B.S. degree or higher. 

2. Able to meet the qualifications for a highly qualified teacher as outlined above. 

3. Colorado first aid training and CPR training certification. 

4. Ability to lift a child of 40 pounds 

5. Ability to interact with children at floor level. 

6. Demonstrated knowledge of and commitment to Colorado Academic Standards. 

7. Lead teachers will need to have met one of the following 3 criteria:  

a) Rudolf Steiner/Waldorf teacher certification 

b) Teaching experience in a Waldorf classroom 

c) A commitment to enter a Waldorf teacher training program 

8. Familiarity with or willingness to be trained in MSCS’s Waldorf methods curriculum, 
instructional methodology, and developmental model of the child, as well as procedural 
compliance. 

9. Demonstrable effectiveness in teaching. 

10. Commitment to students and their success in learning. 

11. The ability to accept parents as vital partners in the learning process. 

12. Willingness to accept responsibility and accountability for instruction and student success 

13. Ability and willingness to work cooperatively with colleagues, Principal, and staff 
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14. Commitment to the philosophy and Mission of MSCS 

Class faculty will be supplemented by additional staff who teach specialty classes and activities 
on a limited basis. These instructional staff members, or specialty teachers, are not bound by the 
same requirements, as they do not teach the core curriculum and do not teach college preparatory 
courses. As such, they will be considered instructional support staff teaching under the 
supervision of the Highly Qualified lead class teacher. Specialists/instructional support staff will 
demonstrate appropriate subject matter expertise and the capacity to work successfully in the 
classroom environment. MSCS will survey teachers annually to identify areas where they feel 
the need for additional support. 

Our subject specialists may teach a variety of subjects, including, but not limited to, foreign 
languages, music, handwork, woodworking, movement (PE), agriculture/gardening, orchestra or 
strings, cooking arts. Student assessments by subject specialists are included in the students’ end-
of-year narrative reports provided by the lead class teacher, as well as in the parent teacher 
conferences that are held twice per year. 

MSCS will provide 1) notice at the start of each school year that parents are entitled to request 
specific information about the qualifications of their child’s teacher; and 2) notification (if 
necessary) that a particular child has been assigned to or taught by a teacher who has not met the 
Highly Qualified standards for four or more consecutive weeks. MSCS may hire ESEA qualified 
instructional aides to support the core curriculum staff in both regular and special education. The 
aides will only assign student work with the approval of a teacher. 

Teacher Evaluations 

Mountain Song Community School conducts its teacher evaluation program with the purpose of 
supporting professional and personal development.  We wish to recognize strengths and encourage the 
striving of each staff member to expand their skills beyond their current limitations.  This program is 
intended to blend self-evaluation and helpful administrative feedback. Observation, Student Feedback, 
and Student Achievement gains will be combined to illustrate the effectiveness of each teacher*. 

*Findings	  of	   the	  Measures	  of	  Effective	  Teaching	   (MET)	  Project	   funded	  by	  the	  Bill	  and	  Melinda	  Gates	  Foundation	  

shows	   that	   combining	   observation	   scores	   with	   evidence	   of	   student	   achievement	   gains	   and	   student	   feedback	  
improved	  predictive	  power	  and	   reliability,	  was	  better	   than	  graduate	  degrees	  or	   years	  of	   teaching	  experience	  at	  

predicting	  a	  teacher’s	  student	  achievement	  gains,	  and	  predicting	  which	  teachers	  will	  have	  students	  perform	  well	  
on	  other	  measures.	  

http://metproject.org/downloads/MET_Gathering_Feedback_for_Teaching_Summary.pdf	  

All teachers, both full-time and part-time, are formally evaluated. We utilize the same form to create 
consistency between goal setting, self-evaluation and formal evaluation. Teachers will be evaluated by the 
Principal and a qualified observer. During our first year of operation, class teachers will be evaluated 
three times per year and special subject teachers will be evaluated two times per year.  In addition, MSCS 
will continuously work to improve its teacher evaluation strategy through the utilization of upcoming 
Colorado standards for teacher observation and evaluation. 
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Teacher	  Evaluation	  Table	  

	   Goal	  
Setting	  

Self-‐	  
Evaluation	  

Teacher	  
Observations	  
&	  Conferences	  

Student	  
Perception	  

Annual	  
Yearly	  
Progress	  

Commitment	  
To	  Community	  

Sept.	   Class	  Teachers	  
Subject	  Teachers	  

Class	  Teachers	  
Subject	  Teachers	  

	   	   x	   	  

Oct/Nov	   	   	   Class	  Teachers	  
Subject	  Teachers	  

x	   	   	  

Jan/Feb	   	   Class	  Teachers	  
Subject	  Teachers	  

Class	  Teachers	   	   	   	  

Apr/May	   	   	   Class	  Teachers	  
Subject	  Teachers	  

x	   	   Class	  and	  
Subject	  Teachers	  

 

Please see Appendix W - MSCS Teacher Evaluation and Improvement Plan: Procedure and 
Form.  

College of Teachers Chair (Curriculum Expert)  

It is the intent of MSCS that one full-time, classroom teacher will serve as College of Teachers 
Chair.  In concert with the Principal, this teacher/Learning Leader will have the responsibility to 
be a leader of the MSCS team of educators, guiding professional growth and improvement, and 
centering on individual and team growth, and the best practices of Waldorf education. In 
addition, this Learning Leader will serve as the school’s expert on Waldorf curriculum and 
Waldorf-methods teaching, and will also serve as a primary mentor to class teachers, and an 
advisor to the Principal and Board of Directors regarding Waldorf-methods curriculum.  

 

Special Education Teacher 

The role of special educator at MSCS is a dynamic position. The MSCS special educator works 
as part of a consensus driven, teacher led, collaborative team.  In addition to special education 
duties, special educators are expected to take on leadership roles, attend frequent staff meetings, 
assist in many aspects of curriculum design, and provide expertise that benefit the program and 
student body as a whole.   

Special educators in this setting support instruction across the curriculum using a variety of service 
delivery models (co-teaching, pull-asides, pull-outs). Their schedules are fluid and shift according to the 
specific needs of their students and the demands of the curriculum/educational setting.  Special educators 
tailor all aspects of the curriculum to the individual needs of special education students by 
accommodating, paralleling, or overlapping the general content requirements. They also collaborate 
extensively with regular education staff, and show interest in learning and in-servicing staff on new and 
specialized approaches for atypical learners.  Additionally, special educators provide strategic instruction 
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in the areas of reading, written language, and math for identified students. They carefully track the 
progress of students with learning, attention, and behavioral deficits. 

In order to assist special education students in successfully completing project-based assignments, special 
educators assist students in developing options that inspire passion and motivation where students can 
build on their strengths. Special educators carefully monitor each student’s progress on their project, and 
break down tasks into manageable components.  They also use numerous strategies to assist students in 
working as independently as possible. 

It is essential for the MSCS special educator to use methods of best practice when complying with special 
education laws and procedures. Due process procedures and timelines will be accurately followed. The 
IEP process will be coordinated effectively and efficiently. The special educator at MSCS develops 
comprehensive IEPs that incorporate transition needs and all necessary adaptations to ensure student 
success. 

Classified Staff 

Classified employees are hired based on relevant education, training and/or experience in their 
fields. MSCS will retain or employ additional administrative staff to assist in managing the 
office environment as the need arises. The following qualifications will be considered in 
recruiting administrative staff: high level of organizational skills, experience working in an 
office environment, experience with office systems and office skills with the ability to 
communicate with our contracted service provider, the ability to work well under pressure, the 
ability to work well with children and families, support of the curriculum and philosophy of the 
school, and the possession of an appropriate license/certificate/degree when required. 

In addition MSCS may have staff members who do not have instructional or administrative 
duties (e.g., site maintenance personnel).  Such staff will be employed at the will of the Board of 
Directors and/or as needs arise determined by the Principal.  Staff employed in this capacity will 
have demonstrated the ability to perform required duties and will hold any required state and 
local licenses as may be warranted. 

Compensation and Benefits 

MSCS’s goal is to continually monitor our compensation and benefits package in accordance 
with our budget to provide an increasingly competitive package for teachers.  Currently we have 
budgeted for a $3000 health benefit package per full time employee. It is our goal to ensure that 
the teachers of Mountain Song Community School are well taken care of. Therefore, the school 
is committed to ensuring that as student enrollment (and thus revenue) increases, MSCS will 
continually improve the scope of its employee healthcare package and overall compensation 
plan. MSCS will maintain current research on health plan options with a goal of providing more 
practical and affordable alternatives to faculty and staff, and will annually monitor compensation 
and benefits in relation to other schools. 
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Teacher Support and Professional Development 

MSCS recognizes that teachers provide the heart of our school program, helping students at 
Mountain Song achieve their potential academically, socially/emotionally, and in terms of 
physical ability (fine and gross motor skills). Teacher success is the basis for successful student 
learning. As mentioned previously, MSCS intends to support its teachers through increasingly 
competitive compensation packages, generous preparation time, opportunities for peer 
connection and support, and a strong mentoring and professional development program.  

MSCS recognizes the critical importance its professional development programs play in the long-term 
success of the school.  As a public charter school inspired by Waldorf education, we recognize that early 
and ongoing training will have a direct impact on achieving our curricular vision, as well as meeting the 
requirements issued to all public schools in Colorado.  These two objectives will frame our approach to 
professional development. 

 

MSCS Annual Professional Development Program Features: 

Annual Summer Waldorf Teacher Training Institute (June or July) – In the summer leading 
up to each school year, as part of the Professional Development package MSCS will send all 
teachers to Fair Oaks, CA, to attend a 1 week summer teacher training intensive (grade-focus) at 
Rudolf Steiner College.  

• This week will be dedicated to developing the teaching skills of our Waldorf methods 
learning environment.  Teachers will train in areas of specific intervention strategies, 
Waldorf literacy and numeracy methodologies, classroom culture, professional 
collaboration, and school-wide program and curriculum roll out. This week of training 
will also include artistic instruction training for teaching purposes.  

Annual Summer Colorado Educator Preparation (August)- In the two weeks of faculty time 
(prior to the first day of classes) there will be a week-long focus to prepare for teaching in a 
Colorado public charter school. 

• training will focus on achievement planning, integrated curriculum mapping of state 
standards, assessment analysis, and program evaluation and enhancement planning 

• consultants will be brought in to guide the faculty in multiple areas including 
assessments, governance, response to intervention, and discipline 

Annual Summer MSCS Preparation (August) - In the two weeks of faculty time (prior to the 
first day of classes) there will be a week-long focus on the application of Waldorf-methods at 
Mountain Song Community School. 

Annual Winter Waldorf-methods Refresher (Presidents Day Weekend through the 
following Wednesday) – The Front Range Alliance of Public Waldorf Educators will be 
hosting a 4 day workshop/conference in Denver that all MSCS faculty will attend. (There also 
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will be development opportunities for members of the community, other public school educators, and 
charter school authorizers.) 

• teacher training will focus on achievement planning, integrated curriculum mapping of 
state standards, assessment analysis, and program evaluation 

• a full range of waldorf-methods class planning and consulting will be offered too 

• artistic development workshops will be integrated 

• speakers will present on topics ranging from the inner work of the teacher to child 
development. 

 

Annual Professional Development Plans 

• The core component of a MSCS teacher’s professional development is a highly 
customized individual growth plan.  These plans will be reflect the long-term and short-
term nature of the growth cycle, be validated by a support team, tied to multiple growth 
indicators, and reflect MSCS values, strategic goals and student outcomes. 

• Teachers will be officially and unofficially observed frequently by their peers, mentors, 
and the school’s Principal. 

Professional Development Days  

Each year all teachers will be required to participate in the following: 

Date(s) Development Experience # of Days 

June or July The Art of the Grades, Rudolf Steiner College, Fair 
Oaks, CA 

6 

August Waldorf-methods focus at MSCS 5 

August CO Standards focus at MSCS (See description of 
In-Service days below) 

5 

November 1,2 Professional Development In-service at MSCS 2 

February 16-19 Front Range Alliance of Public Waldorf Educators 
Winter Conference (Denver) 

4 

June 13-14 End of year development work 2 

Total number of Professional Development Days per year 24 

Faculty meetings held on early release days provide teachers with another 2 hours per week of 
professional development. 

Other Program Details  
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• MSCS along with Mountain Phoenix Community School in Wheat Ridge, Colorado, 
Mountain Sage School in Ft. Collins, and Juniper Ridge charter initiative in Grand 
Junction, are creating the ‘Front Range Alliance of Public Waldorf Educators’ as a key 
strategy in high quality professional development.  This relationship will enable all three 
schools to realize economies of scale with regard to reputable trainers in specific program 
elements.  We anticipate this strategy to reduce the costs associated with travel to 
Waldorf conferences and seminars offered in California (and other states) while 
increasing the frequency of trainings offered to staff. 

• Beginning in year one, MSCS will budget money annually for each full time employee 
for the purpose of professional development. Unspent professional development dollars 
can be reserved, so teachers can accumulate funds for specific and more expensive 
training opportunities. 

• MSCS will utilize a “Train the Trainers” approach whenever appropriate by providing 
key individuals with specific interests and expertise, with the opportunity to bring proven 
strategies to MSCS.  Time to share new methods or strategies will be included in as part 
of the daily, and semester teacher schedules.  We expect this strategy to produce quality 
development with important cost savings.  

 
In relation to state and District operational and assessment practices, MSCS will provide training 
through the use of extended in-service modules prior to our first year of operation. Staff will 
receive training in the following areas, critical to a highly functioning public school: 

Administrative 

• IC, Student Information System 

• School handbooks and procedures 

• Alpine Achievement   

Assessment 

• DRA2 assessment procedures, and use of results to improve student achievement 

• TCAP testing and procedures, and use of results to improve student achievement 

• CELA assessment procedures,  and use of results to improve student achievement   

Curriculum   

• Waldorf-methods curriculum as it relates to the Colorado Academic Standards   

• Waldorf Education Yearly Teacher Training workshops 

• Colorado Academic Standards 
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Educational Compliance  

• SPED Policy (IEP and 504 plans) 

• ESEA 

• READ 

Intervention  

• RTI  

• ELL  

Recruitment, Selection Procedures, and Evaluation of Key Staff 

Principal Recruitment 

Following acceptance of this charter application, the MSCS Board of Directors will begin a 
search for an experienced and qualified Principal. Given the broad scope of authority envisioned 
for the Principal, the Board intends to attract candidates who are able to lead both the staff and 
the students in creating a dynamic, high performing Waldorf-methods school utilizing Colorado 
Academic Standards. To achieve this, the Board will advertise the position in such areas as the 
MSCS website, local and regional newspapers, education journals, Waldorf teacher conferences, 
Waldorf teacher training colleges and institutes, education job fairs, other national job posting 
services, and international Waldorf teacher job posting websites. 

Principal Selection 

The MSCS Board of Directors will be responsible for reviewing all applications received, and 
will undertake initial interviews with qualified candidates.  An interview panel consisting of 
Board members, along with at least two Principals or Consultants from other public or private 
Waldorf schools in the region will interview potential qualified candidates.  If possible, those 
involved in the hiring process will present at least three final candidates to the entire Board of 
Directors, who will ideally select the Principal by a consensus vote of the Board of Directors.  
The Board of Directors is expected to hold interviews with each of the final candidates prior to 
voting on the Principal position. 

As noted previously, the Board of Directors is responsible for undertaking and writing a yearly 
performance report of the Principal. Please see Appendix V- Evaluation of Principal: Policy 
Manual and Evaluation Form. 

Staff Recruitment 

An ambitious recruiting plan to find highly qualified Waldorf teachers has already begun in the 
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development phase of this charter application with the Academic Development Series which is 
an on-going collaborative inquiry and discussion to identify and understand the benefits of 
Waldorf-methods in public education, with a shared intent to create a climate of respect and 
support for teachers, empowering them to engage in the conscious evolution of themselves, the 
community and children.  This series has been very effective in identifying potential candidates, 
many who area already educators and school administrators, that are interested in teaching in a 
Waldorf-methods school. Our Academic Integrity Committee also has already contacted every 
Waldorf teacher training program (June of 2012) with information about our potential 
recruitment in January of 2013, upon notification of charter approval. 

When interviewing teachers, we also consider the following: Waldorf-methods training and 
teaching experience; understanding of the developmental model of the child; the 
ability/willingness to integrate art, music, movement/dance and/or drama to enliven academics 
for improved student learning; advanced degrees; Spanish/bi-lingual capabilities; public school 
teaching experience; and the ability to meet the needs of special education students 
mainstreamed into the classroom. The Principal and Hiring Committee will examine the 
applicant’s educational philosophy, methods for classroom management, and her/his ability to 
communicate and work effectively with children, parents, and colleagues. 

Continuing avenues of recruiting for teachers will include the same outlets as were utilized in 
seeking the Principal.  

Staff Selection 

MSCS will select its personnel directly without prior authorization from the District.  MSCS will 
comply with all federal and state rules and regulations regarding employment.  These include, 
but are not limited to, appropriate recruitment of applicants and the use of background and 
criminal checks, unless a specific waiver from the State Board of Education is obtained.  The 
Principal for MSCS may terminate the employment of any employee so long as such termination 
is not for unlawful reasons.  All decisions of terminations of lead teachers and key staff will be 
made in conjunction with the Board of Directors.  Before being offered positions at MSCS, all 
teachers will be interviewed at least once by the Principal.  The Board of Directors and the 
Academic Integrity Committee will assist the Principal in conducting additional interviews for 
the applicants. 

Staff Evaluations 

The Principal may use a range of formal and informal evaluations to measure teacher and staff 
performance, including on-going programs of self-evaluation for all teachers.  These self-
evaluations may consist of a statement that describes what the teacher accomplished since his or 
her last self-evaluation and what he or she plans to accomplish in the next few months.  Staff 
members review their self-evaluation form with the Principal, who attempts to coach those who 
haven’t met their goals with suggestions as to how they might improve and continue their 
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professional development.   

The Principal and an experienced Waldorf-methods teacher will evaluate MSCS teachers 
annually to measure their performance to contractual expectations. The evaluation process spans 
the academic year, starting with evaluation criteria established at the start of the school year and 
culminating with a written evaluation prepared and delivered in the spring. To improve student 
learning and teacher retention, teachers in their first year at MSCS will be evaluated in both fall 
and spring. The fall evaluation is designed to identify areas where the school can help new 
teachers succeed and thrive by providing them with additional support and mentoring.  All staff 
will undergo a formal written evaluation by the Principal at least once per academic year.  All 
teachers and staff will also receive regular informal feedback from the Principal and from their 
colleagues.  Weekly faculty meeting will provides a space for sharing issues and concerns, and 
possible solutions.  As well, Lead Teachers will have a mentor either within the school or outside 
of the school that they can refer to for reflection and problem solving.  Teachers who do not meet 
expectations and do not follow the goals of their improvement plan may be subject to re-
assignment or termination.  

As previously mentioned, please see Appendix W - MSCS Teacher Evaluation and Improvement 
Plan: Procedure and Form. 

Employment Policies 
The Board of MSCS, in conjunction with the school’s principal, will further develop its 
employment policies and create its Employee Handbook after the approval of its charter contract 
by D11. The MSCS Employee Handbook will be completed prior to the hiring of faculty. 

Equal Opportunity Employer 

MSCS is an at-will, equal employment opportunity employer. MSCS will not discriminate 
against any employee on the basis of race, creed, color, gender, national origin, religion, 
ancestry, age, sexual orientation or disability in the recruitment, selection, training, utilization, or 
termination of employees or any other employment-related activities. 

Terms and Conditions 

The terms and conditions of employment at MSCS will be reviewed with all employees in detail 
during the interview process and will be described in detail in the MSCS Employee Handbook 
that will be created by the MSCS Board of Directors.  

Employee Welfare and Safety 

MSCS shall comply with all District policies, state, and federal laws concerning employee 
welfare, safety and health issues.   

Employee Records 

MSCS shall comply will all District policies and regulations, state and federal laws concerning 
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the maintenance and disclosure of all records. 

All employees must furnish, or will be expected to provide: 

• Medical clearance including proof of medical exam and tuberculosis (TB) testing 

• Proof of fingerprinting and criminal record check from the Department of Justice 

• Full disclosure statement regarding prior criminal record 

• Legal status to be employed by MSCS 

Staff Retention 

MSCS will develop its own policies, in full compliance with federal and state law, regarding the 
recruitment, evaluation, promotion, discipline, and termination of personnel, as well as complaint 
and grievance procedures.  

Staff Compensation 

The Principal of MSCS, in consultation with the Board of Directors, will develop the salary 
schedule for the school.  The first year budget reflects the budget constraints of a start-up school 
in terms of salaries. After year one, salaries will increase by no less than 3% annually. However, 
it is the intent of the MSCS Board to increase teacher pay as significantly as possible (up to 7%) 
during our subsequent years of operation, in conjunction with increased student enrollment and 
state legislature educational funding. MSCS will create a salary schedule based on Waldorf-
methods charter schools and private Waldorf schools in the region.  MSCS aims to offer a 
competitive salary schedule in relation to other charter schools in Colorado Springs, and to use 
best practices in salary schedules among national charter schools.  

Please see Appendix X - MSCS Determination of Starting Salaries and Hourly Pay for Teaching 
Staff and Administration 

Teacher Certification 

As a public charter school, MSCS will request a waiver from hiring exclusively licensed 
instructional staff. 

J. INSURANCE COVERAGE 

A.  Insurance and Liability  

Mountain Song Community School shall, at all times, maintain necessary and appropriate 
insurance coverage.  This includes Workers Compensation, Comprehensive General Liability 
Insurance, Building and Contents, Errors & Omissions, Directors and Officers, and Blanket 
Occupational Accident Insurance.   
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We have obtained an insurance quote from Colorado School Districts Self Insurance Pool 
(CSDSIP) which has been providing risk management and insurance service for its members 
since 1981. CSDSIP provides property and casualty insurance coverage for approximately 80% 
of the public school districts in the state as well as other educational entities such as Boards of 
Cooperative Services, Vocational School, and individual charter schools. Throughout the years 
CSDSIP has provided its member with enhanced coverages, additional requested services, and 
risk control training.  The CSDSIP policy includes Property (buildings and contents, auto 
physical damage and garagekeepers coverage), Equipment Breakdown, Crime, Auto Liability, 
School Entity Liability (general liability, errors & omissions, employment practices liability, and 
employee benefits liability), and School Crisis Act Coverage.  CSDSIP also offers risk control 
consulting services and training at no extra cost. 

In order to provide safety for all students and staff, MSCS will adopt and implement full health 
and safety procedures and risk management policies at our school site in consultation with the 
school’s insurance carriers and risk management experts. 

B. Faith and Credit 

MSCS agrees that it will not extend the faith and credit of the District to any third person or 
entity. MSCS acknowledges and agrees it has no authority to enter into a contract that would 
bind the School District and that MSCS’s authority to contract is limited by the same provisions 
in law of District policy that apply to the District itself unless specific exemptions have been 
obtained.  MSCS is also limited in its authority to contract by the amount of funds obtained from 
the District or from other independent sources.  MSCS’s Board of Directors of Directors shall be 
delegated the authority to approve contracts to which MSCS is a party subject to the 
requirements and limitations of the Colorado Constitution, State law, School District policies, the 
provisions of the contract, and this Charter. 

C. Indemnification 

To the extent not covered by insurance or otherwise barred by the Colorado Governmental 
Immunity Act, MSCS agrees to indemnify and hold the School District and its agents and 
employees harmless from all liability, claims and demands on account of injury, loss or damage, 
including, without limitation, claims arising from bodily injury, personal injury, sickness, 
disease, death, property loss or damage  or any other losses of any kind whatsoever which arise 
out of or are in any manner  connected with MSCS’s operations.  The foregoing provision shall 
not be deemed a relinquishment or waiver of any kind of applicable limitations of liability 
provided by the Colorado Governmental Immunity Act. 

 

K. PARENT AND COMMUNITY INVOLVEMENT 

At every level Waldorf schools seek to build community. In the classroom this is accomplished 
by replacing competition with collaboration, by setting the stage for deep and lasting 
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relationships among students and between students and their teachers. Non-hierarchical 
governance and administration enhances the possibilities for a strong and healthy school 
community. And community is also built through school festivals, which are often shared with 
friends from outside the immediate school family, as well as through parent participation in 
school committees, in the classroom and on the board. Evening classes, lectures and study 
groups and workshops will continue to engage adult learners from our parent body and from our 
community at large, thus widening the embrace of the school and benefiting the Colorado 
Springs community as a whole. 

The creation of Mountain Song Community School has been led by a dedicated group of parents 
and educators. As MSCS becomes a reality, both the opportunities and importance of parent 
involvement will remain high. Indeed, the importance of dedicated parents cannot be 
underestimated. 

As outlined in Section D (Evidence and Support) of this application, many different avenues 
have been utilized to keep interested parents informed. We will greatly expand our outreach 
efforts should our charter be approved by Colorado Springs District 11. 

MSCS acknowledges that the school will thrive with the active support of its parent community. 
Parents/guardians are asked to provide as many volunteer hours as possible. MSCS’s intention is 
to focus on the joy of service, recognizing the importance research has demonstrated that parent 
involvement improves student learning. Parent involvement at MSCS also shows students that 
their parents care about their school, and creates a community atmosphere. MSCS recognizes 
that some families may have limited volunteer hours to offer, due to economic restraints for 
example, and so parent volunteerism is not  required, but highly encouraged. We will organize 
volunteer opportunities for weekdays and weekends, daytime and evening hours to fit with the 
schedules of most parents and guardians. 

Parent Association 

Parent and community member involvement at MSCS begins with the school’s Parent 
Association, a parent-governed committee. Every parent/guardian of a currently enrolled MSCS 
student is welcome to participate in the Parent Council. In addition, parents who serve as “Class 
Parent” (lead parent volunteer for each classroom) will serve on the Parent Association.  This 
service enables dissemination of Parent Association information to the parent body of every 
class. 

The Parent Association’s Mission is to uphold the central role of the parents in preserving the 
vision of the school, and the role of parent volunteers in contributing to all aspects of the school 
community. The Parent Association, in conjunction with MSCS’s administration and Board, will 
publish the Parent Handbook and make necessary revisions annually. 

The Parent Association consists of parent/guardian and grandparent volunteers who meet 
regularly (at least monthly) to support the life of the school. At least one member of the MSCS 
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Board of Directors will attend Parent Association meetings to ensure communication between 
the Board, administration and Parent Association is continuous and effective. 

The Parent Association will: 

• Create a forum for discussion of matters of interest and concern to the parents of the 
school. 

• Organize the parent education component that will be a part of the monthly Parent 
Association meetings. 

• Act as a communication channel between the parents and other individuals and groups, 
both within and outside the school community. 

• Facilitate cultural and social activities that contribute to the life of the school.  

• Coordinate and sponsor committees, clubs and other activities that contribute to the life 
of the school. 

• Coordinate fundraising activities such as 

o Scrip card sales (usable just like cash at many area stores) 

o Mayfaire 

o Holiday Fair 

o Auction 

In addition, the Parent Council provides general oversight of parent-led committees, and 
membership, (as needed) on administrative committees.  

Intended Parent Committees  

Festivals 

The Festival Committee creates a festival life for the school. Working closely with the faculty, it 
coordinates the Harvest Festival, the Winter Festival, and the Spring Festival, creating 
meaningful celebrations for the entire school community and their families. 

Hospitality 

The Hospitality Committee ensures a welcoming environment at MSCS.  They provide healthy 
meals and snacks for meetings and events throughout the year. They also may host overnight 
visitors to our school. The Hospitality Committee will recruit families who are knowledgeable 
about MSCS’s policies and Waldorf-methods to usher new families into the community by 
inviting them to coffee, calling to offer answers to any questions, and checking in with them 
regularly in the first few months of their child’s presence at the school. The Hospitality 
Committee also will organize the back to school tea which will be held the first morning of each 
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school year. 

Parent Handbook 

The Parent Handbook Committee, working closely with administration and MSCS Board, creates 
and distributes an annual Parent Handbook to keep parents informed about school activities, 
policies, and the important interrelationship between school life and home life in supporting 
children’s learning. 

Library 

The Library Committee organizes and maintains the student library, the parent education library, 
and the faculty reference library. The Library Committee selects and purchases library materials, 
based on faculty, student, and administrative recommendations. 

Gardening/Campus Beautification 

The Gardening/Campus Beautification Committee maintains the school gardens, allowing for 
gardening opportunities that teachers and students utilize as part of the school curriculum. 
Gardening creates beauty and a connection to the earth and the life-cycle of the plant world. It 
also gives students the experience of growing and eating the food they produce. In the 
summertime, this committee organizes the overseeing of the school community garden by 
creating a sign-up sheet that allows for at least 2 families each week of summer to maintain the 
garden. They also coordinate harvest and garden share pick-up for those families who participate 
in the school community garden in the summer months.  Summer volunteers will be coordinated 
with the participants of our summer enrichment programming.  

School Lunch Committee 

Our Cooking Arts and Nutrition Specialist will be responsible for designing the school lunch 
menu, ordering and receiving food, and preparing meals, as facilities and finances allow. 
Parent/guardian volunteers will comprise the additional labor needed to make our lunch program 
successful.  Volunteer jobs will include helping to prepare school meals and helping to clean the 
kitchen facility after each meal.  

Health and Wellness Committee 

Our Health and Wellness Committee will develop the school’s health and wellness policy, and 
supporting methods of ongoing communication of both policy and program through the parent 
handbook, parent orientations and class meeting nights, and also through staff orientation. This 
committee also will assist with recording, tracking, and supporting the health and wellness goals 
of each student and teacher. Another important strength of our health and wellness program is 
the collaboration we will have with LiveWell Colorado, Kids on Bikes, and other local partners. 
The Health and Wellness Committee will act as liaisons with these supporting organizations. 
Ultimately it is MSCS’s goal to develop a citywide Health and Wellness Coalition inviting 



Charter	  Application	  –	  Mountain	  Song	  Community	  School,	  2012	  

	   171	  

parent and teacher representatives from all schools. In our first year MSCS’s Health and 
Wellness Committee will begin outreach to develop this Coalition. 

Additional Parent Involvement 

To encourage additional parent involvement, MSCS shall also maintain a list citing a wide 
variety of participation opportunities for parents.  Possible volunteer activities can include, but 
are not limited to: 

• Service on a school committee or Board 

• English as second language community liaison 

• Assisting in the classroom in small reading groups beginning in second grade 

• Playground supervision before and after school and during recess 

• Assisting during festivals 

• Assisting in a specialty class 

• Hospitality (hosting a visiting teacher candidate or speaker) 

• Site maintenance 

• Service as a “Class Parent” - Each class has one or two class parents who are central to 
the parent support base for the classroom. Typically, class parents assist with 
communication between teacher and parents, using the e-mail and phone trees; help 
organize field trips and drivers; help schedule parent-teacher conferences; and coordinate 
parent volunteers for festivals, fundraising, class plays, and other class activities. The 
“Class Parent” also serves on the Parent Association. 

• Service as MSCS Board of Directors representatives 

• Coordinating and chaperoning field trips 

• Coordinating sets and costumes, and helping with rehearsals, for annual class plays 

• Assisting with fundraisers 

• Assisting in the school office 

All parent volunteers will be required to read and sign a Volunteer Agreement prior to engaging 
in any volunteer activities. Parents who will be working closely with students will be required to 
undergo a background check to ensure child safety. Additionally, parents who offer to drive 
multiple students to and from school activities will be required to produce a valid Colorado 
driver’s license and provide proof that their vehicle is insured. The MSCS Board will develop a 
detailed field trip driving policy, to be published in the parent handbook. 
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Community Partners 

MSCS will develop partnerships with community organizations as appropriate, but will begin by 
further developing the partnerships outlined in Section D of this application. MSCS will maintain 
contact with interested organizations by sending them an annual newsletter of school 
accomplishments and activities, and direct communication. Local organizations will also be 
invited to attend and participate in MSCS’s annual festivals. Local organizations that have 
relevant and age appropriate presentations will be invited to come to the school. 

MSCS teachers, the Principal and the Administrative Assistant will be responsible for 
coordinating activities with community organizations, based on the input of parents faculty and 
the Board.  

Service to their community will be a strong theme for students at MSCS. With the assistance of 
their teachers, students will be encouraged to pick one or two community organizations to 
support during the year, one community project will focus on health and nutrition. Depending on 
the ages of the class, this might involve donating gently used toys and clothes to a local homeless 
shelter or other organizations that assists children in need, adopting families during the holidays, 
or volunteering time at nursing homes, soup kitchens, hospitals, or building and tending small 
family gardens for families in need. Classes may decide to raise money for local or global 
organizations, such as “World Bicycle Relief” which donates bicycles and supporting 
maintenance programs for children in Africa to be able to get to school, or the “Plant a Row” 
program to donate surplus garden grown veggies to families in need. Children will also be able 
to develop a love of the environment by participating in park clean-ups, maintaining the gardens 
at Mountain Song, volunteering at local farms or collecting old computers and cell phones to 
donate to local technology refurbishing groups. 

Keeping our doors open 

MSCS aims to be highly visible within our community in order to help spread the wisdom and 
beauty of Waldorf education, sustainability, health and wellness to wider audiences. In 2012 we 
began the Academic Development Series, an ongoing collaborative inquiry and discussion to 
identify and understand the benefits of Waldorf methods in public education. This ongoing series 
is always open to the Colorado Springs community and provides opportunities to learn about 
child development, simplicity parenting, health and wellness, and more. This series has already 
been very successful in developing our community and has been attended by many educators and 
local school administrators, and other community members. 

Continued Outreach 

GENERAL OUTREACH WE CURRENTLY CONDUCT REGULARLY 

Posting of MSCS promotional postcard (printed in English and Spanish) at over 20 local 
preschools, local food kitchens, Urban Peak, TESSA, WIC offices, and others that serve low-
income families as well as community churches and venues with bulletin boards.  
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Dispersing Event information around the community via online, radio, bulletin boards, in person 
etc. (we have an extensive list of locations (85 total) and venues including pre-schools, coffee 
shops, businesses, and non profits etc.) 

Advertising/Posting in all available free local printed publications: Colorado Springs Parent 
Magazine, Greenwoman Zine, CS Independent and Gazette FreshInk, Terra Essentials. 

Continue the use of social media to keep people talking about MSCS, post events, photos, 
articles, crafts, book suggestions… keeping the buzz going and growing our online social 
community 

In addition our Steering Committee and Board Members take any opportunity to ask people if 
they are happy with their current school, let them know about the development of MSCS, 
personally invite people to an upcoming event or meeting, and give them a card. And also tell 
them about the intent to enroll form on our website. 

Other Outreach Ideas We Plan to Implement: 

PROVIDING COMMUNITY WALDORF INSPIRED EDUCATION 

Monthly Family Potluck with Waldorf Inspired Activities (bread baking, toy making, waldorf 
song and movement or puppets etc.) 

Waldorf Study Group for Adults, based on a chosen book 

Child Led Nature Days (wild places, fairy house making, free hikes) 

Partnering with local library, imagination celebration or baby cotton bottoms to create a 
storytelling time for local children sponsored by our school 

MIDDLE-SCHOOL OUTREACH PLAN 

The goal of the Middle-School Outreach Plan is to inform and educate grade 4 and 5 children 
and their parents about Mountain Song Community School. Beginning in the fall of 2012 we will 
provide age appropriate Waldorf-inspired activities that create community and promote MSCS as 
a viable middle school option for families. Suggestions for such activities (that have come 
directly from potential parents and students) include, but are not limited to: knife 
skills/woodworking, knitting, survival skills, medicinal plant walks, insect identification, 
agricultural courses, cooking and baking, geo-caching/compass and map skills, snow-
camping/cave building, and fencing, and community volunteer projects. These events will be 
marketed to the greater community through radio, internet & social media outlets, and flyer 
distribution.  

Other Middle School enrollment outreach will include: 

- 5th grade letter campaign: sending MSCS information in Friday folders/newsletters of 5th grade 
parents (English and Spanish) during the 2012/13 school year. 
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- Parent/student open house for potential 5th grade families in the winter and spring of 2013 

- Guest speaker from an existing Waldorf school to speak at MSCS’s Academic Development 
Series about Middle School years and how a Waldorf education benefits children of these ages 

- Cross-promotion with community events that draw families with children in grades 4 and 5 

- Lesson block/reading group based on the appropriate grade such as 

3rd Grade:  House Building 

4th Grade:  Norse Mythology 

5th Grade:  Greek Mythology 

 

ATTEND AND SPONSOR LOCAL WORKSHOPS/EVENTS: 

MSCS Back-to-School Wellness Event and movie screening (09/09/12 – Penrose library) 

Peak Alpaca Days, Eco-Fest at RLR (fall events)  

Whole foods/King Scoopers info table at numerous locations around town 

Applying for Earth Day Grant with Catamount as head 501-C3 

Classes at Bemis Art School that are traditional Waldorf arts, a MSCS representative would 
make an appearance at one class to talk about the school and pass out information. 

District School Fair 

Kindergarten Information Nights sponsored by the district and local preschools 

Rock Ledge Ranch: Homesteading or Holiday Events 

Pikes Peak Community Cupboard Monthly Swaps 

Military: Sustainability Fair, Education Fair 

Church: craft fairs, festivals, non-religious events  

Targeting Hispanic Populations through Cinco De Mayo Celebration, Centro De La Familia, and 
other local organizations 

ATTEND EVENTS SPECIFICALLY ALIGNING WITH OUR WELLNESS COMPONENT: 

Holistic Health Events– Herbal Fest, Celebration Store Events 

LIVEWELL Colorado Springs Events 
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Starfit Kids and Yoga Monkey Events 

Kids on Bikes Summer Event, host a booth 

Chef Dinners:  specific dinners hosted at restaurants or farms to benefit the school  

Kids in the Kitchen Event 

Restaurant Nights:  Chipotle, Noodles, Conscious Table, Karma Night at Bristol, Colorado 
College Garden Events 

Partner with Bear Creek or Starsmore Discovery Center for Nature Events 

MSCS SPONSORED WORKSHOPS (fee based): 

Wellness Workshop Weekend 

Conscious Evolution of Community Workshop 

 

L. ENROLLMENT POLICY 

The founders of MSCS are grateful to have an opportunity to bring the beauty of Waldorf-
inspired education and healthy living into the public school realm.  

MSCS shall admit all pupils who wish to attend the school up to capacity, accepting students 
who are 5 years old by June 1st of the school year entering. No test or assessment shall be 
administered to students prior to acceptance into the school. Although, admission tests will not 
be required, individual assessments will be given to serve as diagnostics of students’ reading, 
writing, math and physical skills. 

The Waldorf child development model follows that children will not be admitted to kindergarten 
if they are just turning 5 within the 2-3 months leading up to the start of the school year. We will 
offer a fee-based preschool program with scholarship opportunities for children who have not yet 
turned 5 by June 1st of the school year entering. 

A minimum of four Parent-Teacher Nights per class, per year will be offered. Attendance at 
these events, by at least one parent per family, will be strongly encouraged.  

MSCS's admissions operate without regard to actual or perceived sex, sexual orientation, ethnic 
group identification, race, ancestry, national origin, religion, age, gender, color or physical or 
mental disability.  

With our pre-enrollment numbers reaching 50% for each grade with the school being more than 
a year from opening it is anticipated that enrollment requests will exceed the capacity of the 
school, in both the first year of operation and in subsequent years. As such, MSCS will adhere to 
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the following criteria for enrollment into the school. 

Currently enrolled students have priority for enrollment in MSCS for the following school year. 
Beginning in January, parents, guardians or legal custodians of students currently attending 
MSCS must declare their intentions to return to the school in the next academic school year. The 
MSCS website will post a reminder to parents/ legal guardians of the need to return intent to re-
enroll forms, along with the forms and the final day that intent to re-enroll forms will be 
accepted. It will be the parent’s /legal guardian’s responsibility to return the intent to re-enroll 
form by the last business day in January. On the first business day of February, the Principal will 
determine the number of spaces available for new students in each grade level for the upcoming 
school year. If there are more applicants for positions than available spots, the Principal will hold 
a lottery. Priority for available Kindergarten through 8th grade spots will be allocated to the 
following groups:  

1. Children of Founding Families, defined as: 

            a. Children of current or former MSCS Board and Steering Committee members; or  

b. Children of full-time MSCS Teachers and staff 

2. Siblings of Returning MSCS Students  

a. Should there be more siblings of returning MSCS students than enrollment openings for 
a given grade, enrollment shall be offered by computerized random selection from within 
this priority group for the affected grade level.  

b. Any child/ children living in the same household or with a common parent(s)/ legal 
guardian(s) in separate households. This includes children who become siblings by 
marriage and/or adoption. Any sibling born while a student is enrolled may retain that 
status even if the original student graduates from MSCS before he/she reaches 
Kindergarten.  

c. Any sibling offered a position in the first semester must enroll or forfeit their position, 
and are then subject to general lottery rules. 

3. All District Residents on the Enrollment List.  

4. All non-District Residents.  

The combination of children of founding families, and children of full-time MSCS teachers and 
staff will not exceed twenty percent (20%) of the total MSCS enrollment population in any given 
year. Should these two groups of children exceed the twenty percent (20%) limit of the total 
enrollment population in any given year, priority within this group shall be given to:  

1.  Children of current or former MSCS Board members;  
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2.  Children of full-time MSCS teachers and staff 

3.  Children of current or former Steering Committee members 

In the beginning years of operations any children from these two categories who fall outside of 
the 20% limit shall be eligible for the general school lottery.  

Kindergarten Lottery  

1. MSCS will offer both full-day and half-day Kindergarten positions. The half-day positions will 
be offered free of charge due to public funding received by the school. Full-day Kindergarten spots 
will require a monthly tuition payment to cover the portion of the school day not covered by public 
funds: $300/month full tuition for 10 children, $225/month reduced tuition available for 4 children. 
Both full-day and half-day Kindergarten classes are subject to lottery. 

3. Whether a child is enrolled in a full-day Kindergarten program or a half-day Kindergarten 
program, all Kindergarten students will be assessed for academic and social preparedness. 

Lottery Eligibility  

1. Prior to enrolling in the lottery, interested parents/ legal guardians of potential students 
strongly encouraged to attend an informational workshop. These workshops will be lead by 
Principal and/or faculty, and will provide an overview of Waldorf as it applies to child 
development, the academic content of the Waldorf curriculum, and details about MSCS and the 
enrollment process. Dates, times and places for the workshops will be listed on the MSCS website, 
local print media outlets, various community calendars and regional parenting blogs. 

2. Parents who wish to be considered for the lottery must complete an Intent to Enroll form by 
the last business day in January. The Administrative Assistant will compile a database of all 
families with completed Intent to Enroll forms in order to ensure their inclusion in the lottery.  

3. Each lottery wait list will remain active for one school year. In order to participate in the 
subsequent year’s lottery, parents must indicate that they want their child to be considered for 
that lottery, and must update their enrollment form by coming in to the school office and 
completing the appropriate paperwork prior to the January 31st. Parents will be reminded via e-
mail, or phone if preferred. 

4. Any potential student who is offered a position and refuses placement will lose any and all 
lottery positions for that potential student. Students may reapply for the lottery the following 
day; however their names will be placed at the end of the compiled wait list.  

5. After available spots for each grade level have been filled by the lottery, remaining students 
will be placed on an “order drawn” list that will become the wait list for openings that may arise 
in the upcoming school year.  
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Lottery Dates  

The school’s hand-drawn lottery will coincide with District 11’s Open Choice window and be 
held between February 1st and 10th, unless MSCS notifies otherwise, for available positions in 
the upcoming school year. Families interested in having their child or children included in the 
lottery must have completed enrollment forms submitted to the Administrative Assistant no later 
than the last business day in January. Parents/ legal guardians whose children are selected in the 
lottery for available spots in the upcoming school year will be notified the same day by phone of 
their child or children’s selection. If the parents cannot be reached on the same day, the 
Administrative Assistant will continue to attempt verbal notification for the next four (4) days. If 
parents/legal guardians are not reached during that time, they will forfeit their child/children’s 
position in the lottery, and their child/ children’s names will be placed at the bottom of the wait 
list. Notification in Spanish will be provided for those parents/ legal guardians who have 
indicated a Spanish language preference. MSCS must receive a verbal confirmation of intent to 
enroll each selected student no later than five (5) business days after the lottery and notification, 
and parents/legal guardians must complete an Enrollment Packet within ten (10) days after the 
lottery and notification.  

Should a family not respond to the lottery notification after five (5) business days, their child’s 
name shall be withdrawn and that available spot will be offered to the child at the top of the wait 
list. Should a position in the school become available from August 1st to October 10th, 
parents/legal guardians with children on the wait list will have two (2) days upon verbal 
notification to notify MSCS of acceptance of those positions. MSCS will attempt to contact 
parents/legal guardians for two (2) days only during this time period. It is the responsibility of 
the parents/ legal guardians of a potential student to maintain current contact information with the 
school.  

The official MSCS Enrollment Application/ Enrollment Packet that will be distributed to lottery 
“winners” will be developed upon charter approval, and will be based upon District 11’s 
enrollment form. The opening year Parent Handbook will also be distributed at this time. Parents 
of enrolled students of MSCS will be required, prior to the school year, to attend a school 
informational workshop that will provide an overview of Waldorf as it applies to child 
development, the academic content of the Waldorf curriculum and Colorado Academic 
Standards, and details about MSCS. 

 

M. TRANSPORTATION AND FOOD SERVICE 

Transportation 

MSCS has numerous strategies for all families to get to our facility, each teach and practice 
sustainable transportation strategies. 
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Carpool 
In order to facilitate transportation to and from school we will develop carpool programs with 
and for interested families. Using maps and our website we will engage family leadership in 
organizing carpools.  

Public Transportation 
Depending on the location of MSCS, public transportation may be a viable option for families. If 
public transportation is within close proximity of MSCS, the Board has considered the possibility 
of providing bussing/transportation for families in need - for whom transportation is prohibitive 
to attendance at the school. This option will be explored for years two and beyond, correlating 
with an easing of first year budget constraints. 

Bike Trains and Walking School Buses 
Bike trains and walking school buses are a way for children and their families to travel to and 
from school in a way that is healthy for them and the environment utilizing a safe route. The 
route is pre-established by parents and is used consistently throughout the school year. Families 
that live within a certain area gather at a location on set days, weeks, or months (this varies) and 
ride or walk together to school, along with one or more parents, often time taking turns. Students 
who live out of the area, may be dropped off and still participate in the bike train or walking 
school bus. Bike trains give students time to socialize, exercise, and be outside before the start of 
the day, all which benefit their learning throughout the course of the day. Parents also connect on 
these rides, which helps establish a strong school /community partnership. There are many ways 
bike trains can be organized and they can be informal or more formal depending on the number 
of children involved and how long the route is. Many schools offer more than one bike train 
option, since families reside on multiple locations. MSCS parents will have the option of 
organizing /participating in bike trains/walking school buses. 
 
We will engage with League of American Bicyclists certified instructor and Colorado Springs 
City Traffic Engineer Employee Anthony Pratt, and Nikki McComsey, Executive Director of 
Kids on Bikes to help develop our safe routes and additional planning needed to execute our 
Bike Trains, as well as offer suggestions for families wanting to bike on their own rather than 
with the bike trains. 

Transportation for Friday Outdoor Environmental Education 
All of our students from K-6 will have Outdoor Environmental Education on Fridays, 
Kindergarten children from 9:40 a.m. – 11:30 a.m., and Grades 1-6 from 10:00 a.m. – 1:20 a.m. 
We are considering many options for transportation including partnering with Catamount 
Institute to use their vans and driver, parent carpooling, D11 bus rental, mass transit and walking 
to destinations depending on location of school. Some of the Outdoor Environmental Education 
will be spent doing field studies and/or agriculture work-study on school grounds. 
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Food Service 

According to the National Survey of Children’s Health, Colorado’s rate of childhood obesity and 
overweight has increased second fastest in the nation. It is estimated that of children born in 
2000, 1 in 3 Caucasians and 1 in 2 African American and Hispanic children will have diabetes 
before the end of their lifetime, most before 18 years of age. Dr. David S. Ludwig, Director of 
the obesity program at Children’s Hospital in Boston says that “obesity is such that this 
generation of children could be the first basically in the history of the United States to live less 
healthful and shorter loves than their parents.” Mountain Song Community School feels that it is 
imperative to offer continuous comprehensive and culturally relevant food and nutrition 
education. The development of the whole child depends on their receiving healthy meals and 
physical exercise daily. We will support this in more than one way: 

- Hands-on, culturally relevant nutrition and wellness curriculum 

- Daily creative physical education to enhance cognitive, physical, and social/emotional growth 

- Empowering students to set goals and develop patterns to ensure a healthy lifestyle 

- Consistent modeling of healthy lifestyle choices by the teachers and staff 

- Fresh student and family volunteer-made breakfast available to all children every day 

- Parent and community participation through our community health coalition 

- Relationships with local farms and other community partners 

- Hands-on involvement with agriculture arts year round 

- Hands-on involvement with cooking arts year round 

- Yearly participation in community health service projects 

Imagine the option to arrive by 7:45 and everyone joining in their classrooms to share a 
wholesome and nutritious breakfast, fueling children with proper nutrition for their bodies and 
minds, eaten slowly in a quiet and reverent space and taking time to check in with each other and 
consider the day ahead. These breakfasts lovingly prepared by the students, staff (and family 
volunteers), offer an education in science, nutrition, and compassion. Each class takes turns in 
making things such as muffins, scones, breads, baked oatmeal, applesauce, berry compote, etc., 
in the school kitchen the afternoon before the breakfast. As much as possible, ingredients are 
sourced from the school garden, and other local growers. Once a month families are invited to 
join the classes for the morning meal. 

Lunch will not be rushed at MSCS, and it will be combined with the agriculture and cooking arts 
curriculum. There will be 30 minutes to eat together as a class and the scheduling of an early 
recess before lunch ensures that all children will take the time needed to nourish their bodies and 
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minds. 

In our first year children will be asked to bring their own packed lunches from home and parents 
will be provided with suggestions of sample menus and recipes for healthy packed meals that 
will nourish and sustain their children through the day. As a policy we will guide parents away 
from packing an excess of processed foods, and there will be no candy or soda allowed in the 
school.  A small allowance has been made in the first year budget for students who require lunch 
provisions: for FRL students, or other reasons (temporary economic constraints, forgot their 
lunch etc.), there will be healthy food on hand (for example: fresh fruit, carrot sticks, cheese 
sticks, bread, peanut butter and jelly) for such needs.	   

By year two, it is the goal of MSCS to work with parent and community volunteers to bring a 
farm to classroom-type lunch program to the students of Mountain Song Community School.  
We will team up with local farmers to provide the healthiest, most nutritious ingredients for 
school meals. We will meet government and District guidelines while supporting our local food 
economy, a key element of sustainability. We seek to eventually have a greenhouse on the school 
property that will supplement this program during the “off season” (November-March).  Cold 
frames (mini-greenhouses) made from repurposed building materials will be used during the first 
year of our garden program. 

By year two, MSCS will be able to offer all students this exceptional food program, with 
significant fund allocations put toward FRL students’ needs in this regard. Non-FRL students 
will be expected to cover the cost of these meals, should they choose this partake in this option.  

 

Mission of the Mountain Song Farm to School Program: 

To provide the students, staff, teachers, and administrators of Mountain Song Community School 
simple, nutritious, and delicious lunches made from scratch, using local and organic ingredients 
whenever possible, in a sustainable and environmentally-friendly manner. 

The following goals are based on those used in the Edible School Yard Program started by Alice 
Walker and the Chez Panisse Foundation in Berkeley California - www.edibleschoolyard.org. 

Goal 1: To incorporate lunch into the school day.   

From planting, tending, and harvesting the school garden to helping prepare the lunches that will 
be served, the students of MSCS will benefit from an integrated “seed-to-table” curriculum.  This 
curriculum will be integrated into the academic subjects of reading, writing, social studies, math, 
health, and science. All grades will participate in some aspect of this unique experience. 

Goal 2: To give children a hands-on education. 
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Children learn by doing.  Working in the vegetable beds and on the cutting boards will give each 
child a first-hand experience that fosters life-long learning.  

Goal 3: To support local farms and businesses. 

We will utilize local, seasonal, and organic food whenever possible.  This will be done to 
promote the health of our students and an awareness of their community and the environment. 

Goal 4: To provide the students of MSCS a beautiful eating experience. 

A beautifully prepared environment, where deliberate thought has gone into the cuisine as well 
as the table settings, will show our students that we care about them. 

Menu:  

• Each meal will be nutritionally complete and made from scratch. 

• MSCS will use local and organic ingredients whenever possible. 

• We will partner with local farmers to provide students with fresh, seasonal produce. 

• We will partner with local dairies and bakeries to provide students with fresh bread and 
cheese. 

• We will also use the produce in our own school garden for the lunch program. 

Labor: 

• As kitchen capacity and facilities and finances allow, a half-time registered dietitian (RD) 
will be added to the school staff to make sure each lunch meets one-third of the daily 
requirements for children. Kitchen staff will be hired as need requires, and budget allows. 

• The RD will ensure all food safety and health department codes are upheld. 

• The RD will also be a nutrition/health teacher, providing a “seed to table” curriculum for 
all students like the one developed by Alice Waters at Martin Luther King Jr. Middle 
School in Berkley California - www.edibleschoolyard.org/ 

• Parents and other volunteers will provide additional labor. 

School Garden: 

• As previously mentioned, the school garden will provide fresh seasonal produce for our 
lunch program. 

• The garden will also provide countless opportunities for academic integration into all 
subject areas.  Students will plant, tend and harvest food from the garden.  They will also 
be involved in cooking, serving and eating the gifts that our garden provides. 

Schools are positioned to influence students’ current health and academic achievement as well as 
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create healthy habits and smart choices for adulthood.  

In addition, the food service program will accommodate a variety of diets.  We will offer 
vegetarian options, gluten-free and dairy-free options as well.  MSCS will work hard to create a 
diverse menu meeting the needs and tastes of all students.  We are developing a relationship with 
UCCS Beth-El College of Nursing and Health Sciences Health and Wellness Promotion 
Department, and Nutrition Department, and have begun initial research and conversations with 
the Colorado Health Department in order to ensure compliance. We anticipate parent volunteers 
being highly involved in the actualization of this program, and already have a strong Wellness 
Committee on task in these endeavors. 

	  

N. FACILITIES 

Mountain Song Community School is actively evaluating space for lease within the boundaries 
of D11.  The board is seeking a location within 4 miles of the Interstate 25 corridor to facilitate 
access to students in the entire Pikes Peak Region. 

 

I. Facility Requirements 

a. Based on guidelines form The League of Charter Schools, Mountain Song 
Community School has projected the minimum space needed to serve its students 
as follows for the first year: 

i. One classroom for kindergarten at 600sf 
ii. Two classrooms for preschool at 600sf each (1200sf) 

iii. One classroom for parent/child programming at 600sf 
iv. One classroom for each of grades 1 through 6  at 550sf (3300sf) 
v. Two special Education Services rooms at 400sf (800sf) 

vi. Multiuse space for performances and school meetings at 2000sf (may be 
divided in to two smaller rooms.) 

vii. One library at 250sf. 
viii. Two administrative offices at 125sf (250sf). 

ix. One front office/reception area at 200sf. 
x. One teacher’s lounge/conference room at 250sf. 

xi. Hallways, bathrooms, mechanical rooms, storage at 2500sf. 
xii. One Kitchen at 300 sf. 

 
To a total of 10,100-12,400 square feet comprised of at least 13 
classrooms, three offices, and two common rooms. 
 
Additional criteria include: 
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1. Safe, protected location. 
2. Adequate open space for playgrounds ( divided in to 2 play 

areas to serve grades K-1 and 2-6) 
3. Adequate open space for gardening (0.5-2 acres optimally) 
4. Adequate space and traffic flow for drop off and pick up of 

students 
5. Minimum 26 on-site parking spaces. 
6. Zoned for conditional or permitted use for a charter school (A, 

OR, OC, PBC, C-5, C-6, PIP-1, PIP-2, or M-1.), with no 
restrictions. 

7. Meets all applicable federal, state, and local building codes and 
is ADA-compliant. 

Pursuant to C.R.S. 22-30.5-104(3), Mountain Song Community School will 
comply with state and federal law requiring any facility alterations to 
accommodate special education students. 

II. Facilities budget 

 Facilities budget (including utilities, insurance, and maintenance) for the 
2013/2014 school year is $134,933, comprising 11.20% of the total revenue 
for Mountain Song Community School. 

II.   Request for Use of Available District Building 

Mountain Song Community School requests to be included in consideration 
for the use of an appropriate district owned facility, namely Jefferson 
Elementary School located at 1801 North Howard Avenue in Colorado 
Springs.  However, Mountain Song Community School is also actively 
pursuing the lease of a privately owned facility, should no district facility be 
available to the school. 

III. Broker Assistance 

Mountain Song Community School is using the assistance of Fountain 
Colony, a commercial realtor.  With the realtor, the school has identified three 
potential facilities to lease.  The steering committee will continue to search for 
additional facilities while awaiting charter approval.  Our relationship with 
Fountain Colony will have no impact on our budget. 

IV. Possible Lease Options 

1. Prior location of Grace & Saint Stephen’s Episcopal Church, 601 N. Tejon Street, 
Colorado Springs 



Charter	  Application	  –	  Mountain	  Song	  Community	  School,	  2012	  

	   185	  

a. Approximately 8100 SF available existing as double classrooms, 
offices, and common areas.  Common areas would be shared with 
church usage. 

b. Completely ADA compliant. 
c. Existing playground 
d. Cooperative arrangement with Colorado College Gardens. 
e. Ample off street parking consisting of approximately 35 spaces. 
f. Downtown location 500 feet from bus line. 
g. $9.80 per square foot, inclusive of utilities.  When including 

insurance, additional janitorial service, renovations (minor), phone, 
and internet, total annual cost of $87,100.00 estimated for 
2013/2014 school year. 

h. Alignment:  This property aligns with Mountain Song Community 
School’s initial needs only as a temporary location, as it will not 
accommodate student need as the student number increases. 

 
2. Old Midland School, 815 South 25th Street, Colorado Springs 

a. 11,967 SF available existing as seven double classrooms (14), five 
smaller classrooms/offices, and library.  Classrooms would be 
divided using accordion style dividers allowing rooms to be used 
as common/performance/meeting areas.  Entire building would be 
exclusively used by Mountain Song Community School. 

b. Landlord will upgrade building to conform to compliance 
requirements, including installing a three stop elevator and 
sprinkler system. 

c. Acreage of adjoining land is adequate for both playgrounds and 
gardens, although, although none presently exist.  As this property 
is across 25th Street from Bott Park, a city park with complete 
play structures appropriate for 5-14 year olds, extent of onsite 
playground facilities needed is not yet determined, and not 
addressed in the total annual cost of the property. 

d. Ample off street parking of 25-35 spaces. 
e. Westside location in mixed residential/light industrial use area. 
f. $8.52 per SF excluding utilities and insurance.  Estimated utilities, 

insurance, phone, internet, janitorial, lawn maintenance and snow 
removal raise this rate to approximately $10.17 per SF, to a total 
annual cost of $121,704 estimated for the 2013/2014 school year. 

g. Alignment:  This property aligns well with Mountain Song 
Community Schools initial needs, but could possibly function 
only as a temporary location, as it may not accommodate student 
need as the student number increases. 

 
3.Prior location of Colorado Springs Christian School, 4005 N Weber Street, Colorado 

Springs 
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a. 26,155 SF available, of which we would initially lease 10,370 SF. 
This location features portable units on 7 acres, as well as a 
combined gymnasium/cafeteria/ performance and meeting 
building. The portable units are divided in to two classrooms each 
with attached restroom facilities.  One of the portable units is 
reconfigured to accommodate administrative and special needs 
facilities, in addition to a library. 

b. Some units will require minor improvements to conform to 
compliance regulations, at an estimated total cost of $2100 (three 
doorways will need to be widened, one door replaced, and two 
3’ramps installed).  These improvements would be done by the 
tenant, Mountain Song Community School.  

c. Ample room for gardening and playgrounds, however, playgrounds 
would need to be constructed by Mountain Song Community 
School at an estimated cost of $5400.  

d. Off street parking in excess of 100 spaces, in addition to a drop off 
and pick up area for children. 

e. Located in a mixed use/primarily residential area abutting industrial 
and light industrial areas. 

f. Initial offering at $12 per SF, plus utilities.  Total cost including 
utilities, phone, internet, janitorial service, compliance upgrades, 
and playground facilities at that price would be $132,560 for the 
2013/2014 school year, which would be negotiated to comply 
with our budgeting requirements should we lease this property. 

g. Alignment:  This property aligns well with Mountain Song 
Community School’s needs as a permanent location. 

 
V.  Facility Funding Plan  

Long term, Mountain Song Community School seeks to find a permanent home 
of approximately 22,000 to 30,000 SF.  This space would provide for larger 
classrooms, a dedicated performance/ assembly area, a library, and ample 
administrative space.   

The budget provided as part of this application predicts a positive cash reserve 
at the end of each year.  The target for this reserve is 2.8%.  Mountain Song 
Community School intends to accumulate this reserve over time to invest in the 
purchase of a permanent, owned facility for the school. 

  

 VI. Facilities Readiness Plan 
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On an ongoing basis, our facilities search committee , with the continued help of 
local realtors, will further it’s search of identifying both temporary and 
permanent leased facilities with tenant improvements which will accommodate 
Mountain Song Community Schools budget and student needs.   The steps for 
completion of this process are listed below: 

September 2012 to December 2012 

• Complete business plan 
• Confirm location and site parameters, space requirements, and 

projected facility’s needs. 
• Confirm and communicate availability of sites listed above with 

landlords.  Discuss limitations of the properties, needs of the 
school, and a collaborative method of resolving those limitations. 

• Continue to tour potential sites.   
 
 

December 2012 
• Write and Issue Request for Proposal to potential lessors. 

 

January 2013 

• Review and compare lessor responses to Request for Proposals. 
• Respond to proposals from landlords. 
• Review space plan for top three lease options. 

February 2013 

• Conduct expert review of site and costs 
• Review code, fire, safety, and ADA issues 
• Price space plan with potential contractors 
• Conduct final proposal negotiations with landlord 
• Sign letter of intent 

March 2013 

• Negotiate final contract terms 
• Sign lease 
• Plan and design for improvements 
• Finalize construction documents 

 
April 2013 

• Submit construction documents for zoning and permits 
• Select General Contractor 
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May 2013 

• Begin construction  
 

June 2013 
• Construction 
 

July 2013 
• Complete list of final construction items to remedy 
• Security system/custodial orientation 
• Cosmetic preparation 
• Begin Move in 
• Install technology 
• Install furniture 

August 2013 

• Final classroom preparation 
• Finalize move in. 

Facility readiness timeline overview modified from AACL’s  application according to Mountain 
Song Community School’s needs. 

 

O. WAIVERS 

Requested State Statute Waivers  

Pursuant to the Charter Schools Act, the Mountain Song Community School (MSCS) requests 
waivers of certain Colorado Revised Statutes listed below. Each statute is identified and the 
reason for each request given, as well as a replacement plan. The waivers will enable the MSCS 
to better meet its Mission, goals and objectives, and implement its education program. Although 
a replacement plan is identified with each waiver requested, additional replacement policies and 
refinement of the noted plans will occur prior to the start of school operations.  

The first section addresses waivers considered Automatically Granted (13 in total) if requested of 
the State Board of Education.  

Mountain Song Community School also reserves the right to identify, during its implementation 
period, those Colorado Revised Statutes that are impediments to effective operation and to 
request waivers of those statutes, as specified in C.R.S. § 22-2-117 and 22-30.5-104 (6) and 22-
30.5-105 (3).  
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C.R.S. § 22-9-106 Local Board of Education - Duties- 

Automatic State Waiver 

Establishes the duties and requirements of school districts regarding the evaluation of certificated 
personnel, the district's reporting requirements to the Colorado Board of Education, and the 
minimum information required in the district's written evaluation system.  

Rationale: In order for the School to function according to its unique needs and design, the 
Principal and MSCS Board of Directors must develop and adopt its own system of evaluation.  

Replacement Plan: MSCS will provide a yearly evaluation for all staff. Teachers will be 
held accountable to the Principal. The evaluation system will be further developed and submitted 
to the District prior to commencing school operations. Please reference Appendix X to view the 
current Teacher Evaluation and Improvement Plan form.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None to either the District or MSCS.  

How the Impact of the Waivers will be evaluated: The impact will be measured by 
the same performance criteria and assessments that apply to MSCS as set forth in this application.  

Expected Outcome: With this waiver, MSCS will be able to implement its program and 
evaluate its teachers in a manner that produces a greater accountability to the school. This will 
benefit staff members as well as students and the community.  

C.R.S. § 22-32-109 (1)(f) Board of Education - Specific Duties  

Automatic State Waiver  

Requires the Board of Education to employ all personnel and fix their compensation.  

Rationale: MSCS will be responsible for its own personnel matters, including employing its 
own staff and establishing its own terms and conditions of employment, policies, rules, and 
regulations. Therefore, MSCS requests that these statutory duties be waived or delegated from 
the District Board of Education to the MSCS Board of Directors. The success of MSCS will 
depend in large part upon its ability to select and employ its own staff and to train and direct that 
staff.  

Replacement Plan: MSCS will be responsible for these matters rather than District 11. A 
teacher contract will be developed by the MSCS Board of Directors, with legal counsel. 

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None to either the District or MSCS.  
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How the Impact of the Waivers will be evaluated: The impact of the waivers will be 
measured by the same performance criteria and assessments that apply to MSCS as set forth in 
this application.  

Expected Outcome: As a result of the waiver MSCS will select, employ, and provide 
professional development for its own teachers and staff in accordance with the terms and 
conditions set by the Charter School Act.  

C.R.S. § 22-32-110(1)(h)  

Automatic State Waiver  

Makes Board of Education responsible for terminating personnel.  

Rationale: MSCS will be responsible for its own personnel matters, including employing its 
own staff and establishing its own terms and conditions of employment, policies, and rules and 
regulations. Therefore, MSCS requests that these statutory duties be waived or delegated from the 
District to the MSCS Board of Directors. The success of MSCS will depend in large part upon its 
ability to select, employ and terminate its own personnel. 

Replacement Plan: MSCS will be responsible for these matters rather than the District. A 
dismissal procedure will be written by the MSCS Board of Directors, prior to the beginning of 
operations.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None on either the District or MSCS.  

How the Impact of the Waivers will be evaluated: The impact of the waivers will be 
measured by the same performance criteria and assessments that apply to the MSCS as set forth in 
this application.  

Expected Outcome: As a result of the waiver, MSCS will employ staff in accordance with 
the terms and conditions set by the Charter School Act.  

C.R.S. § 22-32-126 Principals - Employment and Authority—  

Automatic State Waiver  

"(1) The Board of Education may employ, through written contract, public school principals who 
shall hold supervisory administrative certificates and who shall supervise the operation and 
management of the school and such property as the Board of Directors shall determine 
necessary.(2) The Principal shall assume the administrative responsibility and instructional 
leadership, under the supervision of the superintendent and in accordance with the rules and 
regulations of the Board of Education, for the planning, management, operation, and evaluation 
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of the educational program of the schools to which he is assigned. (3) The Principal shall submit 
recommendations to the superintendent regarding the appointment, assignment, promotion, 
transfer, and dismissal of all personnel assigned to the school under his supervision. (4) The 
Principal shall perform such other duties as may be assigned by the superintendent pursuant to 
the rules and regulations of the Board of Education."  

Rationale: Pursuant to the Charter Schools Act, a charter school is responsible for its own 
personnel matters. Charter schools have unique status and are expected to be experimental and 
innovative in education reform. MSCS must be able to look beyond the traditional supervisory 
administrative certification in selecting its administrator/Principal.  

Replacement Plan: MSCS will employ a Principal (Principal) who will report to the 
school's Board of Directors. The Principal does not have to hold a Principal’s License to perform 
the listed duties.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None on either the District or MSCS.  

How the Impact of the Waivers will be evaluated: The impact of the waivers will be 
measured by the established performance criteria as set forth in this application.  

Expected Outcome: As a result of the waiver, MSCS will select, employ and provide 
professional development for its administrative staff, in accordance with the terms and conditions 
set by the Charter School Act. The school will employ a Principal who holds the necessary 
experience to operate a Waldorf-inspired public school, in accordance with our Mission and vision. 

C.R.S. § 22-63-201  

Automatic State Waiver  

Prohibits Board of Directors from entering into an employment contract with a person who does 
not hold a teacher’s certificate or letter of authorization.  

C.R.S. § 22-63-202  

Automatic State Waiver  

Requires a written employment contract with teachers, including a damages provision. Provides 
for temporary suspension of employment and cancellation of contract.  

C.R.S. § 22-63-203  

Automatic State Waiver  
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This section establishes specific requirements for the employment of probationary teachers and 
the renewal, or not, of their contracts.  

C.R.S. § 22-63-206  

Automatic State Waiver  

Permits transfer of teachers between schools upon recommendation of the District’s chief 
administrative officer.  

Rationale: The Charter Schools Act allows a charter school to be responsible for its own 
personnel matters. It is inconsistent with this statute for the District to make transfers with/or for 
MSCS.  

Replacement Plan: MSCS will make staff assignments based on its needs and educational 
goals. No staff will be assigned to positions for which they are not qualified.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None on either the District or MSCS.  

How the Impact of the Waiver will be evaluated: The impact of these waivers will 
be measured by the performance criteria and assessments that apply to MSCS as set forth in this 
application.  

Expected Outcome: MSCS expects that, as a result of this waiver, it will be able to manage 
its own personnel affairs.  

C.R.S. § 22-63-301  

Automatic State Waiver  

Provides grounds and procedures for dismissal of teachers.  

C.R.S. § 22-63-302  

Automatic State Waiver  

This section describes the procedures for dismissal of a non-probationary teacher including 
review by a hearing officer and judicial review in the Court of Appeals.  

Rationale: The success of MSCS in accomplishing its Mission is dependent primarily upon 
the talents, skills and personal commitment of its teachers. MSCS must be able to terminate 
employees who cannot deliver  the school’s educational program successfully.  
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Replacement Plan: Continued employment in MSCS will be subject to an annual 
satisfactory performance evaluation, a policy and procedure established by the MSCS Board of 
Directors. Teachers who are rated unsuccessful may be terminated by MSCS.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None on either the District or MSCS.  

How the Impact of the Waiver will be evaluated: The impact of these waivers will 
be measured by the performance criteria and assessments that apply to MSCS as set forth in the 
application.  

Expected Outcome: As a result of these waivers, MSCS will be able to terminate teachers 
who are not able to provide instruction in accordance with the philosophy and Mission of the 
school.  

C.R.S. § 22-63-401  

Automatic State Waiver  

This section requires school districts to adopt a salary schedule, which shall apply to all teachers 
in the district and sets forth the requirements for modifications to the schedule.  

Rationale: The employees of MSCS will not be employees of the District. Thus, section 22-
63-401 does not apply and is in contrast to the independent fiscal responsibility stated in the 
Charter School Act.  

Replacement Plan: MSCS established salary and payment obligations based on educational 
goals.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None on either the District or MSCS.  

How the Impact of the Waiver will be evaluated: The impact of these waivers will 
be measured by the performance criteria and assessments that apply to MSCS as set forth in this 
application.  

Expected Outcome: As a result of this waiver, MSCS will be able to attract qualified 
personnel and provide instruction in accordance with the philosophy and Mission of the school.  

C.R.S. § 22-63-402  

Automatic State Waiver  

This section prohibits the payment of school district funds to any teacher unless that teacher 
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holds a valid teacher's certificate, letter of authorization, or written authorization from the 
Department of Education.  

Rationale: MSCS will be solely responsible for selecting, supervising, disciplining, 
determining compensation for and terminating its employees. Selection of personnel is subject to 
compliance with all federal and state rules and regulations including regulations of "Highly 
Qualified" staff as defined in NCLB.  

Replacement Plan: MSCS may, where possible, hire certified teachers and/or administrative 
staff. However, it may be beneficial for MSCS be able to hire teachers and/or a Principal without 
a certificate who possess  unique background and/or skills, or fill a need for the school. MSCS 
may require such persons to obtain a certificate within a designated period of time. 

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None to either the District or MSCS.  

How the Impact of the Waiver will be evaluated: The impact of these waivers will 
be measured by the evaluation system set forth in this application.  

Expected Outcome: As a result of these waivers, MSCS will be able to employ professional 
staff possessing unique skills, and/or backgrounds, or filling needed positions.  

C.R.S. § 22-63-403  

Automatic State Waiver  

Governs payment of salaries upon termination of employment of a teacher.  

Rationale: MSCS should be granted the authority to develop its own employment terms and 
conditions of employment. Given the “at-will” nature of employees, MSCS should not be 
required to give non-probationary status and probationary periods to its teachers.  

MSCS will be operating differently from other schools with a unique curriculum for which 
having the proper teachers are essential.  

Replacement Plan: The contract between MSCS and the District will have staff, to be 
employed on a year-to-year basis, as "at-will" employees. The MSCS Board of Directors will 
develop an appropriate teacher's contract.  

Duration of the Waivers: MSCS requests that the waiver be for the duration of its Charter.  

Financial Impact: None on either the District or MSCS.  

How the Impact of the Waiver will be evaluated: The impact of these waivers will 
be measured by the performance criteria and assessments that apply to MSCS as set forth in the 
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application and the contract.  

Expected Outcome: MSCS expects that as a result of these waivers, it will be able to 
operate its educational program in a more efficient and productive manner and will be 
accountable for the performance of its teachers and students.  

Requested District Waivers 

Listed below are the waivers requested from Colorado Springs District 11. In some instances, 
waivers are requested not because of any substantive disagreement with the scope, intent or 
language of a policy, but rather because the subject policy specifies that the District School 
Board of Directors, the Superintendent or a school Principal bears responsibility for performing a 
particular action or function; where in the Mountain Song Community School (MSCS) model for 
governance/administration these functions would be performed by the MSCS Board of Directors 
of Directors and/or the Principal. 

Rationale: Charter schools have unique status and are expected to be innovative in 
educational reform. In order for MSCS to be successful and operate in a manner consistent with 
its Mission and Vision as outlined in this charter application, it must be able to operate beyond 
certain policy limits of traditional educational approaches.  

Replacement Policies: Replacement policies will be developed to be consistent with the 
philosophy of Mountain Song Community School prior to the start of operations.  

Duration of D11 Policy Waivers: All of the following waivers are requested for the 
duration of the Charter.  

Financial Impact: MSCS anticipates no financial impact of these waivers to either the 
District or the School.  

How the Impact of the Waivers will be evaluated: The impact will be measured by 
the same performance criteria and assessments that apply to MSCS as set forth in this application.  

Expected Outcome: As a result of these waivers, MSCS will be able to implement its 
program in a manner consistent with its educational philosophy and the Mission and vision of the 
school.  

SECTION C:  General School Administration  

CF  School Building Administration 

CFD Site Based Management 

CFD-R Site or School Based Management 
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Rationale: The MSCS Board of Directors will hire a Principal with responsibilities delegated 
to him/her for implementing policies and rules of the Board of Directors.  All recruitment and 
hiring will comply with applicable laws governing employee rights and equal opportunity 
provisions. In conjunction with the Principal, the MSCS Board will further develop its own 
evaluation practices for all staff members and assign staff to positions where they can contribute 
most to the school’s educational objectives. Site based management for the school will be 
established by the MSCS Board and Principal. 

SECTION D:  Fiscal Management  

DJA Purchasing Authority 
Mountain Song Community School’s principal shall direct the purchase of such books, 
supplies, equipment, and other materials as is required and permitted within the limits of the 
budget. The purchase of these items shall require no further Board approval except in those 
instances where Board policy requires certain purchases to be put to bid. However, any 
single, non-budgeted purchase or expenditure greater than $3,000.00 shall require advance 
approval by the Board. 

In order to receive the greatest value for each dollar expended, it shall be the policy of 
Mountain Song Community School to obtain comparative prices based on similar quality, to 
consider a balance between long-term quality and cost, and to purchase in quantity whenever 
possible and practical. 

DJB Purchasing Procedures 

DKA Payroll Procedures/Schedules 

DKC Expense Authorization/Reimbursement (Mileage and Travel) 

DN  School Properties Disposition 

Rationale: The charter contract sets forth the plan for budget negotiations and fiscal reporting 
complying with District deadlines. The budget of Mountain Song Community School shall be the 
responsibility of the MSCS Board of Directors. The Board of Directors will establish its own 
business practices and budget priorities. All equipment or materials purchased by MSCS will be 
purchased and sold in accordance with best practices and guidelines established by the MSCS 
Board of Directors. 

SECTION E:  Support Services  

ECAF- Video Surveillance 
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Rationale: Although the facility for Mountain Song has yet to be determined, should the 
school be given the opportunity to utilize a District facility, the MSCS Board of Directors will 
create and adopt its own policies regarding the use of technology within the school for 
surveillance purposes.  

ECF   Energy Conservation 

Rationale: Although energy efficiency will be a top priority for Mountain Song, the MSCS 
Board of Directors will be responsible for developing its own rigorous energy conservation 
policies and practices. The Principal will be responsible for maintaining accurate records of 
energy consumption and associated costs. 

SECTION F:  Facilities Planning and Development 

FEA Educational Specifications for Construction 

FEB Architect Engineer Construction Manager 

FEG Construction Contracts for New Facilities 

FEH Construction Supervision 

FF  Naming District Sites and Facilities 

Rationale: The MSCS Board of Directors is responsible for all real estate, finance, leases, 
purchases and building construction involving MSCS. In the event that MSCS will obtain a non-
District facility, it will choose a qualified architect and contractor to construct or carry out the 
leasehold improvements following all state and local specifications.  The MSCS Board of 
Directors and the Principal will oversee the work and naming of the facility.  

SECTION G:  Personnel 

GBGD Worker’s Compensation 

Rationale: MSCS is responsible for its own Worker’s Compensation Insurance policy and 
thus will adhere to the guidelines set forth within this policy. 

GBJ Personnel Records and Files 

Rationale: Following D11’s guidelines, MSCS will implement its own comprehensive system 
to maintain personnel records. MSCS will keep all records on site and comply with open records 
laws. 

GC  Professional Staff 

GCBA Instructional Staff Contracts/Compensations/Salary Schedules 
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GCE/GCF  Recruiting 

GCE/GCF-R Professional Staff Recruiting/Hiring 

GCEC  Posting and Advertizing of Professional Vacancies 

GCG-GCGA Part-Time and Substitute Professional Staff Employment 

GCHA/GCHB Mentor Teachers/Administrators 

GCHC Professional Staff Induction Program 

GCI  Professional Staff Development 

GCKA Instructional Staff Assignments and Transfers 

GCKB Administrative Staff Assignments and Transfers 

GCOA Evaluation of Instructional Staff  

GCOA-R Evaluation Instructional Staff 

GCOC Evaluation Of Administrative Staff 

GCOC-R Evaluation Of Administrative Staff 

GCQA Instructional Staff Reduction in Force 

GCQA-R Instructional Staff Reduction in Force 

GCQC/GCQD Resignation of Instructional Staff/Administrative Staff 

GCQF Discipline, Suspension and Dismissal of Professional Staff 

GCQF-R Discipline, Suspension and Dismissal of Professional Staff 

GCS Professional Research and Publishing 

GCU Professional Staff Membership in Professional Organizations 

Rationale: Compensation and employment contracts will be established and approved by the 
Board of Directors of Principal of MSCS. All staff employed will be “at-will” employees with 
annual contracts. MSCS will determine their own school calendar and staff work day schedules. 
MSCS will determine their own staffing needs recruitment and staffing procedures. MSCS will 
establish its own salary schedule and benefits schedule subject to the statutory requirement that 
employees of a charter school be members of the Public Employee Retirement Association.  

GDI Classified Performance Trial Periods 

GDO Evaluation of Classified Staff 



Charter	  Application	  –	  Mountain	  Song	  Community	  School,	  2012	  

	   199	  

GDQA Support Staff Reduction in Force 

GDQA-R Support Staff Reduction in Force 

GDQD Classified Staff Guidance, Reassignment and Discipline 

GDQD-R Discipline, Suspension and Dismissal of Support Staff 

Rationale: All staff employed at MSCS will be “at-will” employees.  MSCS will determine its 
own staffing needs and evaluation procedures. Using D11 policy as guidelines regarding 
discipline of classified/support staff, the MSCS Board of Directors will create and enforce its 
own procedures in this regard. 

SECTION I:  Instruction 

IGA Curriculum Development 

IGD Curriculum Adoption 

IGDA Secondary School Student Organizations 

IGDA-E1 Application for School-Sponsored Student Academic Organization 

IGDA-E2 Application for Student Organization 

IGDA-E3 Application for Student Organization 

IGDA-R Secondary School Student Organizations 

IGF Curriculum Review 

IGF-R Curriculum Review 

IHA  Instructional Program 

IHAAA School Sponsored Student Publications 

IHAM Health Education 

IHBB Gifted and Talented Education 

IHBIA-R Kindergarten Programs 

IHBIB Primary/Preprimary Education 

IHCFA Elementary School-Based Child Care 

IJ  Instructional Resources and Materials 
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IJ-AR Instructional Resources and Materials 

IJ-R Instructional Resources and Materials 

IJK Supplementary Material Selection and Adoption 

IJL  Library Material Selection and Adoption 

IKC Grade Point Averages/Class Ranking 

IKE Promotion, Retention and Acceleration of Students 

IMA Teaching Methods 

IMBB Student Participation in Curricular Instruction, Programs and Activities  

Rationale: As presented within the MSCS charter document and pursuant to statutory 
authority, MSCS will design its own educational programs, curriculum, instructional and 
evaluation procedures, as well as teaching methods. After-school programs and secondary school 
organizations will be authorized and overseen by the MSCS Board of Directors and Principal. 
All instructional resources and materials will be approved by the Faculty, Principal and Board of 
Directors.  Curriculum design, implementation and review will be a continuous process. MSCS 
curriculum ensures fulfillment of the Colorado Academic Standards for grades K-8.  

IJOA Field Trips 

IJOA-R Field Trips 

Rationale: MSCS will use the School District 11 policy as a guide in developing its field trip 
policy and procedures. MSCS requests authority to determine and manage its own school field 
trip policy.  

SECTION J:  Students 

JFBA Choice/Open Enrollment 

JGA  Assignment of New Students to Classes and Grade Levels 

Rationale: MSCS has established its own enrollment, lottery, and assessment policies and 
practices consistent with the Charter School Act.  

JH/JHB Student Attendance/Truancy 

Rationale: The MSCS Board of Directors will adopt its own student attendance and truancy 
policies, adhering to all state law requirements and in alignment with the school’s Mission. 

JJG Contests for Students 
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Rationale: Using D11 policy as a guideline, MSCS requests the authority to review its own 
contest activities and determine the extent of participation. 

JQ-R Student Fees Fines and Charges 

Rationale: Class fees will be determined each year by the MSCS Board of Directors and will 
be based on the prorate costs of supplies and materials consumed by each student in the specific 
class. These fees are currently set at $80 per student. Class fees are waived for students who are 
eligible for a free or reduced-priced lunch under the federal poverty income guidelines and who 
also complete the District’s fee waiver request form. 

SECTION K:  School-Community-Home Relations  

KEC Public Concerns about Instructional Resources   

KEC-E  Public Concerns Complaint Form  

KEF  Public Concerns/Complaints about Teaching 

KEF-E Public Concerns/Complaints about Teaching  

Rationale: MSCS has its own Board of Directors, and thus requests the authority to make 
decisions implementing parental involvement in the school.  Furthermore, the Board of Directors 
will establish its own guidelines to handle all parental and community concerns and complaints 
about personnel, teaching and instructional materials. Please see Section R, to view the MSCS 
grievance process/policy. 

KHC  Distribution/Posting of Promotional Materials 

KHC-R Distribution/Posting of Promotional Materials 

Rationale: MSCS will establish and implement its own policy regarding distribution and 
posting of promotional materials that best suits MSCS in accordance with its Mission and vision. 

KJ  Volunteers 

KJ-R  Volunteers 

Rationale: MSCS Board of Directors will establish and implement its own policies regarding 
volunteers while adhering to the guidelines set forth by the State of Colorado and the District.  
As discussed in Section K the school will require all volunteers to sign a Volunteer Agreement 
and have a background check if working closely with students. 

KLGA School Resource Officer Partnership 
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Rationale: The MSCS Board of Directors will manage and maintain any school resource 
officer partnerships as they are deemed advantageous and in coherence with the MSCS Mission 
and vision. 

MSCS understands that the development of policies and procedures is an ongoing activity.  It is 
also understood that MSCS will ask for waivers of School policy as they become necessary. 

 

P. STUDENT DISCIPLINE, EXPULSION, OR SUSPENSION 

Discipline is an integral part of Waldorf curriculum. Building self-discipline, establishing an 
aesthetic sense of order and rhythm, and understanding the consequences of behavior are central 
goals of Waldorf education. The purpose of discipline is to meet students’ individual needs and 
the overall needs of the learning community; it fosters the healthy development of social life, 
while ensuring students learn that consequences exist for their actions. When a child knows what 
is expected of him/her, and parents/guardians and teacher work together, most problems can be 
prevented or resolved. Safety of our students is of highest priority, and the following conduct 
expectations and community standards contribute to the security, well-being, and positive 
learning experiences of all. Our goal is to maintain an atmosphere of respectful, calm behavior 
that enables appropriate play and learning. The Mountain Song Parent Handbook that will be 
developed will address these issues and expectations in detail for parents.  The guidelines apply 
to behavior on school property and at all school functions, including field trips, festivals, and 
other community wide events.  

MSCS’s goal is to help each student attain the independence and self-confidence needed to become 
self-disciplined. In so doing, the school will provide a community with structure and order that aids 
them in the development of self-discipline. Behavior is based on cooperation, logical and natural 
consequences, fairness, consistency, and the belief that all people have the ability to look at 
themselves honestly, and to change and grow. MSCS’s common goal is the creation of a 
supportive educational environment where an enthusiasm for learning is fostered. There are certain 
rights, responsibilities, and consequences that contribute to that environment.  

MSCS will take a progressive educational approach for a safe and peaceful learning environment. 
Starting at the earliest ages and whenever a student first enters the school, MSCS will provide the 
skills necessary not only to learn basic safety rules, but to interact with classmates, teachers, 
families, and the larger school community in positive and constructive ways.  Children will 
develop inner discipline at MSCS.  

Inner discipline at MSCS and beyond consists of four main components:  

1. Distinct knowledge of safety rules;  

2. Clear awareness of responsibility;  
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3. Respectful attitude towards the members of the school community and the larger global 
learning environment;  

4. An understanding and preparedness of the proper way of acting under different circumstances 
in different places.  
 

Because of the open and respectful nature of this approach, students will understand that mutual 
respect, care and consideration for others, and an empathetic interest in the environment are 
important in school and all other places.  

The Waldorf/Steiner educator sees the child as consisting of body, mind and spirit and this 
evokes, within adults, a reverence and sensitivity for that child’s being.  The child deserves 
respect and dignity. It is the responsibility of the parents and teachers to guide the child during 
the early years of life. The adults in the school must be models of positive behavior and 
communication at all times.   

As part of our professional development program, and parent education/information available at 
MSCS, the adults of our school community will learn about the benefits and practices of 
Compassionate Communication, also known as Nonviolent Communication. By giving the adult 
community at MSCS the proper tools, the children of MSCS will be surrounded by role models 
who embody the skills of productive and positive communication. Because it is the nature of 
children to imitate, all faculty and staff at MSCS will strive to be worthy of imitation. 

Please see Appendix F, Compassionate Communication & Waldorf Schools by John 
Cunningham.  

Managing Expectations 

Our school-wide goal is to maintain an atmosphere of respect, harmony, and community in the 
classroom, buildings, and grounds to support a focused imaginative learning environment. 
Maintaining a strong and reliable rhythm to each day, and an orderly and predictable classroom 
environment resolves most discipline issues through prevention. Behavior management includes 
the reflection on the part of the teacher on how he/she manages the children. Could we have 
handled a situation more effectively? What positive strengths can we build on? Have we really 
thought through the kind of things we want to draw out of the child or allow to unfold in the 
child to help him/her overcome difficulty? 

Depending on the age and development of the children, we also use guidance methods that are 
intended to help children internalize rules, get along with each other and become more self-
directed in their behavior.  

MSCS faculty, Principal (and Board) will utilize The Virtues Project at MSCS to promote a 
culture within the school that will lead to and support a positive environment for students. The 
MSCS founding Board strongly believes that giving children opportunities to learn about the 
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virtues that are present in all of us, and bringing them into our everyday language and behavior, 
will create the foundation for relationships based on respect and acceptance.  Please see 
Appendix G for further Explanation of The Virtues Project. 

Therefore, behavioral guidance methods at MSCS include: 

• Giving limited choices. 

• Redirecting children to other activities (i.e. working alongside an adult). 

• Problem-solving through discussion. 

• Improving communication skills. 

• Allowing for safe natural consequences. 

• Promoting cooperation amongst children. 

• Reinforcing positive behavior. 

• Building self-esteem and confidence. 

• Setting and reinforcing limits. 

• The teacher must be worthy of imitation, modeling positive behavior such as kindness 
and respect. 

• Separating both aggressor and victim by giving a few minutes “time out.” This is for the 
children to recover and regain their grounding; verse or song may be used to lighten and 
heal the situation. 

• Communication and teamwork are very important in resolving behavioral problems as 
they arise; parents will be told of any difficulties at the end of the school day. 

Children are encouraged to: 

• Care for and respect all other human beings (including oneself). 

• Care for and respect all living creatures and plants.  

• Care and respect school and personal property. 

• Solve their own problems when possible. 

• Attend school regularly and arrive promptly. 

• Participate in all classroom activities. 

• Be quiet and calm in hallways. 
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• Come to school well-rested, well-fed (or participate in breakfast), and prepared. 

• Complete all homework on time and in a thorough, neat manner (grades 3-8). 

• Be safe to themselves or others (includes verbal and non verbal). 

• Be respectful to others and use only kind words. 

• Make positive choices. 

• Be courteous and use manners. 

• Share playground and common areas and equipment. 

• Help clean up messes to the best of their ability. 

Disciplinary Incentives and Consequences 

Incentives for positive behavior will include full participation in Mountain Song activities, 
including daily activities, field trips, and festivals. Additional incentives will be provided at the 
discretion of teachers and staff on an individualized an ongoing basis. Consequences may apply 
in certain cases where these guidelines are not being followed. Children will be talked to in a 
respectful manner, preferably in private, to discuss any behavioral concerns, prior to notifying 
parents and/or guardians. Discipline procedures shall be based on individual and class needs and 
expectations. Teachers will handle most cases of misbehavior in ways that are appropriate to the 
specific situation. Most situations are minor, remedied through healthy interactions between 
teacher and student. However, in some cases, further intervention and participation is required. 
Should significant or ongoing challenges arise between a child and others, the teacher will notify 
parent and/or guardian for further discussion and the following steps shall be taken: 

1. The teacher will contact and meet with the parent/guardian the same day or the following 
school day. 

2. A meeting between teacher, parent, and child will be scheduled. 

3. A plan with steps and time frames will be drawn up and discussed appropriate to the degree of 
behavior. 

4. Follow up meetings will happen weekly until the behavior is resolved. If this plan is not 
effective the following interventions become necessary. 
 

Restorative Processes 

Following certain disciplinary situations, restorative processes may be implemented to foster 
healthy relationships for all people involved. A restorative process is aimed at repairing the 
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physical, emotional, and/or social harm done. It also allows the person who has offended to 
reclaim self-esteem and community acceptance through personal effort. Typical restorative 
procedures, or “circles” include the “victim,” “offender,” and chosen support person for both 
parties. They also involve at least one community member, and two trained volunteer facilitators. 
Characteristics and guidelines of successful restorative processes include the following:  

• All parties agree on an appropriate contract for the “offender” to complete 

• The reparation will be relevant to the general area of the harm 

• The process will humanize the “offender,” nurture the “victim,” and provide harmony to 
the learning community 

It is not essential that the process meets all characteristics and guidelines entirely, but it must 
reflect an effort toward a healthy and creative solution to repairing the harm done. Successful 
restoration is characterized by a lack of criticism, guilt, anger, shame, and/or resentment, and 
also by the full re-integration and acceptance of the “offender” within the community. A sense of 
being heard, with restored peace, confidence and safety exists for the “victim.” 

 

The 5 R’s of Restorative Justice  

Developed by Beverly B. Title, Ph.D. Longmont Community Justice Partnership  

Respect: Respect is the key ingredient that holds the container for all restorative practices, and 
it is what keeps the process safe. It is essential that all persons in a restorative process be treated 
with respect. Every person is expected to show respect for others and for themselves. Restorative 
processes require deep listening, done in a way that does not presume that we know what the 
speaker is going to say, but that we honor the importance of the other’s point of view. Our focus 
for listening is to understand other people, so even if we disagree with their thinking, we can be 
respectful and try hard to comprehend how it seems to them. 

• Attitude toward self and others 

• Openness to receive without judgment  

• Listening without judgment 

Responsibility: For restorative practices to be effective, personal responsibility must be 
taken. It begins with the primary person who has caused harm being accountable for his or her 
own behavior, admitting any wrong that was done. Taking responsibility also includes a 
willingness to give an explanation of the harmful behavior. Ideally, the accountability then 
extends to everyone, as all persons in the circle may deeply search their hearts and minds to 
discover if there is any part of the matter at hand for which they have some responsibility. 
Everyone needs to accept responsibility for his or her behavior; this begins with the offender.  
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• Accountability 

• Admission of any harm 

Repair: The restorative approach is to repair the harm that was done to the fullest extent 
possible, recognizing that harm may extend beyond anyone’s capacity for repair. It is this 
principle that allows us to set aside thoughts of revenge and punishment. Once the persons 
involved have accepted responsibility for their behavior and they have heard in the restorative 
process about how others were harmed by their action, even if they did not intend the harm, they 
are asked to make repair. It is through taking responsibility for one’s own behavior and making 
repair that persons may regain or strengthen their self-respect.  

Relationship: Relationships may be mended through the willingness to be accountable for 
one’s actions and to make repair of harms done. Restorative justice recognizes that when a crime 
occurs, individuals and communities have been violated. It is the damage to these relationships 
that is primarily important and is the central focus of what restorative practices seek to address. 
When relationships are strong, people experience more fulfilling lives and communities become 
places where we want to live.  

Reintegration: For the restorative process to be complete, the offender, and any others who 
may have felt alienated, must be accepted back into the community. It is realized when all 
persons have put the wrongdoing behind them and moved on into a new role in the community 
that recognizes their worth and the importance of the new learning that has been accomplished. 
The person having shown him or herself to be an honorable person through acceptance of 
responsibility and repair of harm has transformed the criminal act. At the reintegration point, all 
parties are back in right relationship with each other and with the community. This reintegration 
process is the final step in achieving wholeness.  
 

MSCS Discipline Procedures  

While MSCS hopes that unwanted behaviors will be uncommon at the school, there may be 
occasions where children need more formal direction. Therefore, MSCS will provide 
consequences based on C.R.S. §22-33-106, “Grounds for suspension, dismissal and denial of 
admittance,” as outlined below. Parents and students will receive a copy of both the Waldorf 
approach to discipline discussed above along with this discipline policy at the beginning of each 
school year as part of the parent/ student handbook.  

Suspension 

The school Principal, at his or her discretion and on a case-by-case basis, may initiate suspension 
for a student if the above consequences are ineffective at improving student behavior, regardless 
of the incident(s). Suspension can provide time for teachers and parents or guardians to plan a 
strategy for the student to return. It also allows the student and parent/guardian an opportunity to 
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reflect on behaviors and develop a new relationship to the expectation of the teacher and school. 
Suspension can teach reasonable consequences directly related to negative actions. Generally, 
suspension will not result from a specific conduct violation, but rather due to a student’s inability 
to successfully respond to aforementioned consequences and restorative practices.  

Grounds for suspension or dismissal from a public school:  

1.  Continued willful disobedience 

2.  Open and persistent defiance of proper authority 

3.  Willful destruction or defacing of school property 

4.  Behavior on or off school property which is detrimental to the welfare or safety of other pupils 
or of school personnel, including behavior which creates a threat of physical harm to the child or 
children.  

a.  An exception to this rule is if the child who creates such a threat is a disabled child 
pursuant to C.R.S. § 22-20-103(5). The child may not be dismissed if the actions creating 
the threat are a manifestation of the child’s disability.  

b.  In such instances, the child may be removed to an appropriate alternative setting within 
the District in which the child is enrolled for a length of time that is consistent with federal 
law.  

c.  During this time, the school may reexamine the child’s Individual Education Plan (IEP) 
to ensure that the needs of the child are addressed in a more appropriate manner or setting 
that is less disruptive to other students in the classroom.  

5.  Declaration as an “habitually disruptive student” as defined in C.R.S. § 22-33-106(c.5) (I) to 
(III). 

6.  Serious violations in a school building or in or on school property for which suspension or 
dismissal shall be mandatory, except that dismissal shall be mandatory for the following 
violations:  

a.  Carrying, bringing, using or possessing a deadly weapon as defined in C.R.S. §  22-33-
106 (d) (II); except in situations as defined in C.R.S. § 22-33-106 (d) (III);  

b.  The sale of a drug or controlled substance as defined in C.R.S. § 12-22-303;  

c.  The commission of an act which, if committed by an adult, would be robbery pursuant 
to part 3 of article 4 of title18, C.R.S.; or  

d.  Assault pursuant to part 2 of article 3 of title 18, other than the commission of  an act 
that would be third degree assault under C.R.S. § 18-3-204, if committed by an adult.  
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7.  Repeated interference with the school’s ability to provide educational opportunities to other 
students. 

8.  Failure to comply with the provisions of part 9 of article 4 of title 25, C.R.S. Any suspension, 
dismissal, or denial of admission for such failure to comply shall not be recorded as a disciplinary 
action but may be recorded with the student’s immunization record with an appropriate 
explanation.  

9.  According to C.R.S. §22-33-106(2), subject to the District’s responsibilities under Article 20 of 
that Title (Exceptional Children’s Education Act), the following shall be grounds for dismissal 
from or denial of admission to a public school or diversion to an appropriate alternate program.  

a.  Physical or mental disability such that that child cannot reasonably benefit from the 
programs available.  

b.  Physical or mental disability or disease causing the attendance of the child suffering 
there from to be detrimental to the welfare of other students.  

 

Procedures for Suspension:  

1.  The Principal may suspend a student from one day to up to 10 days and may require the 
suspension to be in school or out of school.  

2.  Oral or written notification will be given to the parent(s)/guardian(s), and must include:  

a.  A statement of charges against the student;  

b. A statement of the basis of the allegation.  

3.  Informal Hearing: The student will be given an opportunity to have an informal hearing before 
the Principal to admit or deny the allegations. In some instances, witnesses may be presented in 
order to allow the Principal to make a more informed decision. The notice and informal hearing 
should precede the student’s removal from school, but there does not need to be a delay between 
the time notice is given and the time of the hearing.  

4.  A suspended student must leave school immediately, and will not be allowed to attend any 
school activities on or off campus from the time the suspension is issued to when the student is 
reinstated in the school.  

a. Under C.R.S. § 22-33-106 (1) (a), (1) (b), (1) (c) or (1) (e), the Principal may suspend a 
student for a period not to exceed five (5) days.  

b. Under C.R.S. § 22-33-106 (1) (d), the Principal may suspend a student for a period of up 
to ten (10) days for serious violations.  
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5. To be readmitted to the school, the student and a parent/guardian must meet with the Principal 
for a reinstatement meeting.  

 

Procedures for Dismissal from MSCS:  

In instances where the Principal is considering dismissal of a student, the following procedures 
will be followed:  

1.  Written Notice  

a.  The Principal will give written notice to the parent(s)/legal guardian(s) of a student 
threatened with dismissal five (5) days prior to the contemplated action.  

b.  The written notice will be mailed to the last known address of the student or the 
parent(s)/ guardian(s).  

c.  In the event that an emergency exists which requires a shorter period of notice, the 
period of notice may be shortened provided that the student and his/her parent(s)/legal 
guardian(s) have actual notice (written or verbal) of the hearing prior to the time it is held.  

2.  Contents of Notice - The notice must contain the following basic information:  

a.  A statement of the basic allegations leading to the contemplated dismissal.  

b.  A statement that a hearing on the dismissal will be held if requested by the student or 
his/her parent(s)/ legal guardian(s) within five (5) days after the date of notice.  

c. A statement of the time, date and place of the hearing.  

d. A statement that the student may be present at the hearing and hear all information 
against him or her; that the student will have an opportunity to resent such information as is 
relevant; and that he/she may be accompanied and represented by his/her parent(s)/ legal 
guardian(s) and an attorney.  

e. A statement that failure to participate in such a hearing constitutes a waiver of further 
rights in the matter.  

3.  Conduct of hearing: 

a.  The hearing will be conducted by an ad hoc Discipline Committee consisting of the 
Principal and two MSCS faculty members. The members of the ad hoc Discipline 
Committee shall not discuss the details of the hearing with anyone outside of the 
Discipline Committee.  

b.  The hearing will be conducted in a closed session except to those deemed necessary by 
the Discipline Committee; but shall include the student, the parent(s)/ legal guardian(s) and 
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the student’s attorney. Such additional individuals as may have pertinent information will 
be admitted to the closed hearing but only to the extent necessary to provide such 
information and to answer questions related to such information as permitted by 3.c., 
below. Following such testimony, the additional individuals shall remove themselves from 
the hearing.  

c.  Testimony and information will be presented under oath if requested by either party. 
However, technical rules of evidence will not be applicable, and the Discipline Committee 
may consider and give appropriate weight to such information or evidence deemed 
appropriate. The student or his representative may question individuals presenting 
information.  

d. A sufficient record of the proceedings will be kept so by a third party unaffiliated with 
either of the parties and unrelated to the hearing’s participants as to enable a transcript to 
be prepared in the event either party so requests. Preparation of the transcript will be at the 
expense of the party requesting the same.  

e.  The Discipline Committee will render a written decision no later than five (5) school 
days after the hearing. The decision will be delivered only to the student or his/her 
parent(s)/legal guardian(s) and the MSCS Board of Directors in the manner described 
above. The Discipline Committee may establish reasonable conditions for readmission, as 
well as the duration of the dismissal, which may not extend beyond one calendar year.  

4.  Appeal to the MSCS Board of Directors:  

a. An opportunity to request an appeal may be brought to the Board whose decision will 
be considered final. 

b. No second appeal will be allowed unless important new facts that may possibly alter the 
decision have come forward.  

c. New evidence must be presented in writing to the MSCS Board of Directors. No appeal 
may come more than 10 days after a decision is rendered.  

d. In case of an appeal, it will consist of a review of the facts that were presented and that 
were determined at the dismissal hearing conducted by the Discipline Committee, 
introduction of new facts, arguments relating to the decision, and questions of clarification 
from the MSCS Board of Directors.  

e. Upon conclusion of the hearing, the Board of Directors may vote to affirm, reverse or 
modify the decision. The Board of Directors’ decision will be communicated orally and 
entered in the minutes of the meeting. 

f. Upon written request, the Board of Directors’ decision will be reduced to writing for 
purposes of further judicial review pursuant to state law.  
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5.  Re-admittance  

a. No student shall be readmitted to school after dismissal until after a meeting between 
the Principal and the parent(s)/legal guardian(s) has taken place, except that if the Principal 
cannot contact the parent(s)/legal guardian(s) or if the parent(s)/guardian(s) repeatedly fails 
to appear for scheduled meetings, the Principal may readmit the student.  

b. If the student is dismissed, he/she may only be permitted to reapply for the following 
school year and enter through the lottery system.  

6.  Notice to School District  

a. MSCSS will notify the D11 Charter School Liaison and the D11 Expulsion Officer of 
any dismissal within two (2) school days.  

b. A copy of all written discipline reports, suspensions, and dismissal proceedings will be 
sent when requested by the D11 Board of Directors or superintendent.  

c. Upon dismissal from MSCS, the D11 Board of Directors may consider each instance on 
a case-by-case basis and may reinstate the student in another school.  

d. The MSCS Board of Directors has the final authority in determining a dismissal from 
Mountain Song Community School consistent with state and federal laws.  

Discipline of Students with Disabilities  

Mountain Song Charter School exists so that all children will have the opportunity to experience 
the benefits of Waldorf curriculum in an environment that fosters their potential, self-esteem, and 
well-being. When learning or physical challenges are hindering a student’s behavioral progress 
significantly, the Mountain Song teacher will collaborate with parents/guardians, resource 
specialists, and community advocacy services to create and implement an Individualized 
Behavior Plan (IBP) complete with formal methods, time frames, and documentation procedures 
necessary to promote the child’s behavioral growth taking their abilities and specialized needs 
into consideration. This process is designed to be student-centered; all parties shall collaborate to 
create a nurturing environment and obtain internal or external resources essential to this 
objective.  

However, students with disabilities are neither immune from the MSCS disciplinary process nor 
entitled to participate in programs when their behavior impairs the education of other students. 
Manifestation hearings will be held as necessary and MSCS will comply with the Individuals with 
Disabilities Education Act (IDEA) in disciplining these students. Students with disabilities who 
engage in disruptive activities and/or actions dangerous to themselves or others will be disciplined 
in accordance with their IEP, and behavioral intervention plan and this policy.  

Nothing in this policy shall prohibit an IEP team from establishing consequences for disruptive or 
unacceptable behavior as a part of the student’s IEP. The plan shall be subject to all procedural 
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safeguards established by the IEP process.  

All Students, including students with disabilities, may be suspended for up to 10 days in any given 
school year for violations of the student code of conduct. The procedure for suspension is the same 
as outlined above.  

For suspension of a student with disabilities, a team including the Special Education Teacher and 
the Principal, will determine whether the student’s behavior is a manifestation of the disability 
and whether the student’s disability impaired his or her ability to control or understand the 
impact or consequences of the behavior.  

MSCS will immediately notify the District’s Integrated Services Director or designee when 
MSCS is contemplating student discipline that is likely to result in a change of placement for one 
of its special education students. The District will respond in a timely manner to ensure that all 
federal and state special education and student discipline timelines are met. 

MSCS will coordinate with the special education director/designee and parent(s) to schedule a 
manifestation determination review by an appropriately constituted IEP team prior to 
implementing any change of placement. Disciplinary procedures will comply with IDEA 
requirements. 
Once the team determines that the behavior was not a manifestation of the disability, disciplinary 
procedures shall be applied to the student in the same manner as applied to non-disabled students.  

A student with disabilities whose behavior is determined to be a manifestation of his or her 
disability may not be dismissed but will be disciplined in accordance with his or her IEP, any 
behavioral intervention and this policy. 
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1. Meeting the needs of all in a Waldorf-Methods School 

Mountain Song Community School will provide a Free and Appropriate Public Education as 
well as a least restrictive environment for all of our students. Waldorf education is very well 
suited to serving a variety of students who fall within the spectrum of ‘special needs.’ For the 
majority of students with special needs, Waldorf educational philosophy uses methods that 
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provide FAPE within the general classroom environment and fall into the realm of best practices 
for special education students. If deemed necessary by IEP goals or RtI recommendations, 
MSCS will provide classrooms for pullouts. 
 
The Waldorf method of Looping has the same classroom teacher move from grade to grade with 
their students for a number of years (1-5, then 6-8 by subject). This promotes continuity that 
highly benefits the special needs student over multiple years of their education. A special needs 
student at MSCS will not need to spend time starting over each year getting to know and trust a 
new teacher, nor will a new teacher have to spend their time learning how to best teach that 
particular student anew each year. Instead, looping allows the teacher build a lasting relationship 
with her/his students, learn each student’s strengths and weaknesses as they evolve over an 
extended period of time, and implement subject, or even topic, specific individualized pacing 
(both advanced and remediate) for all students. Looping further individualizes instruction by 
allowing the teacher to utilize their long-term knowledge of each student’s learning style and 
present content in a way that will promote mastery for the student with special needs. 
Differentiated Instruction is the norm with the Waldorf classroom. Gardner’s Theory of Multiple 
Intelligences permeates Waldorf pedagogy and teaches to the strengths of all students, also 
allowing children to demonstrate their mastery of curricular goals in ways that best fit their 
capabilities. 
 
MSCS will use methods of instruction that are inherently interdisciplinary and thematic in 
nature, an approach that appeals to and enhances the acquisition and retention of all students, 
especially those with special needs. Within a framework of real world projects, MSCS students 
will participate in lessons that emphasize precise, methodical presentation, imitation, and 
individualized, increased repetition, especially in the early years. This approach benefits students 
with special needs on both ends of the spectrum and allows the student to be challenged at an 
individual level. It also provides a regular classroom environment that routinely incorporates 
guided practice and scaffolding, and thus highly benefits students with a specific learning 
disability while also facilitating opportunities for enrichment and independent study. A project-
driven curriculum allows for the harmonious coalescence of differing levels of instruction within 
a single classroom. In an environment where multiple learning modalities are drawn upon 
including full class instruction, small peer groups, and independent tasks students receive 
differentiated instruction, the special needs student thrives, thus promoting self-esteem while 
providing a least restrictive environment. This hands-on, applied-knowledge style of teaching 
serves to strongly motivate and benefit students in need of learning support. At MSCS, these 
thematic units will be taught in extended blocks that lead to improved acquisition and retention 
for all students, especially students with ADHD, ADD, and specific learning disabilities. The 
special needs student will benefit from having a longer period of time available to ensure 
scaffolding of instruction and reinforce new concepts. The Waldorf model of integrated arts and 
movement throughout all content areas strongly benefits students with special needs. Rhythm 
and arts based instruction has been shown to increase both motivation and mastery. At MSCS, 
students will routinely demonstrate mastery of curricular goals in a portfolio-style Main Lesson 
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Book that each student creates for each subject and continues to reference as they advance. This 
style of assessment allows for demonstration of mastery in individualized ways that speak to 
individual learning differences. Ongoing assessment of students, through their Main Lesson 
Book, will allow MSCS teachers to provide the most effective, individualized instruction for 
each special needs student. 

2. Compliance with Federal and State Special Education and Disability Laws 
Mountain Song Community School acknowledges and understands that it is subject to all federal 
and state laws and constitutional provisions prohibiting discrimination on the basis of disability, 
including the Individuals with Disabilities Education Act (IDEA), the Colorado Exceptional 
Children’s Educational Act (ECEA), Section 504 of the Rehabilitation Act of 1973 (Section 504) 
and the Americans with Disabilities Act (ADA). MSCS will be accountable to the Board of 
Education of District 11 for purposes of assuring compliance with federal and state special 
education and disability laws. MSCS assures compliance with special education and disability 
laws through audits of the schools special education program. MSCS will provide timely 
response and cooperation to the Special Education Director or designee, in accordance with 
District requests, deadlines and timelines. Furthermore, MSCS understands that noncompliance 
with federal and state special education and disability laws may result in revocation of its charter 
with District 11. 

 
3. Responsibility for Special Education Services 
Mountain Song Community School acknowledges and understands it is responsible for assuring 
that all special education students attending the school receive a free appropriate public 
education (FAPE) under the IDEA and the ECEA. Specifically, MSCS will be responsible for 
providing special education instruction according to the individualized education programs 
(IEPs) for each student with a disability enrolled at Mountain Song Community School. MSCS 
intends to use the combination model for special education service delivery.  Mountain Song 
Community School will deliver special education instruction primarily within the regular 
classroom, and will provide resource room “pull-out” services as required by student IEPs. 
Appropriate spaces such as rooms and enclosures within the facility will be created to provide 
students the best learning conditions possible. Within this framework, MSCS will provide all 
necessary accommodations and instructional/curricular modifications as required by student 
IEPs. The Special Education Teacher will play the primary role in the academic planning and 
day-to-day learning experience of student with special needs. Please see Section I for the full job 
description of the Mountain Song Community School Special Education Teacher. 
 
4. Least Restrictive Environment Requirement and Age-Appropriate Classrooms 
Mountain Song Community School will educate its special education students to the maximum 
extent appropriate in age appropriate general education classrooms with needed 
accommodations, instructional/curricular modifications and other supports. District 11 will make 
available to MSCS its continuum of alternative placements if a MSCS student is unable to 
progress in the general education classroom with only accommodations, instructional/curricular 
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modifications and supports. If MSCS identifies such a student, the school will notify the District 
Special Education Director to determine if a reevaluation is necessary and hold an IEP review 
meeting to discuss the appropriate placement for the student. 
 
5. Special Education Teacher Qualifications 
Because Mountain Song Community School is responsible for special education instruction, 
MSCS acknowledges and understands that it is not exempt from special education credentialing 
requirements under the IDEA and the ECEA. MSCS will hire a special education teacher 
possessing a Colorado teacher’s license with appropriate endorsements. Mountain Song 
Community School will provide District 11 with the opportunity to review and comment on the 
special education professionals providing services in MSCS charter school. 

6. Related Services 
MSCS may choose to contract with specific direct services providers required by the IEPs, 
including but not limited to occupational therapy, physical therapy, school health care services, 
and an array of school psychology services for MSCS students. 

7. Special Education Funding 
MSCS intends to use the combination model (a combination of the insurance and contract 
models) for special education funding. Specifically, District 11 will pass through to MSCS all 
federal and state special education funds for which MSCS is eligible pursuant to the Colorado 
Charter Schools Act, the IDEA, and the ECEA.  MSCS will contract and hire it’s own special 
education teachers. 

Prior to the 2013-2014 school year, MSCS representatives (consisting of Board members, 
Director) and the District’s Special Education Directory/Department will meet (1) to discuss in 
detail how special education is funded in the District, (2) to develop effective procedures for 
conducting the December special education count day, (3) to develop effective record-keeping 
and reporting procedures on required student, staff, revenue and expenditure data, and (4) to 
obtain copies of all District 11 special education policies, procedures, guidelines and other 
resource documents such as the District 11 “Green Book” in addition to policies found online. A 
major purpose of this dialogue will be to establish an agreement on how District 11will pass 
through to MSCS the federal and state special education funds for which MSCS is eligible. 

If MSCS enrolls a special education student who is not a resident of District 11 and who is 
eligible for tuition reimbursement, MSCS will immediately notify District 11 of the enrollment 
so that money can flow through from the district of residence, recognizing that Tier II students 
might have additional dollars provided (and additionally at Tier III for very intensive 
interventions needed). MSCS will comply with all relevant requirements established in Rule 9.00 
of the ECEA regarding out-of-district students. 
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8. Nondiscriminatory Enrollment/Enrollment IEP Procedures 

Enrollment at MSCS will be open to any child who resides within District 11. A majority of 
students attending MSCS will reside in District 11 or in school districts that are contiguous to 
District 11. MSCS will process intake of new students consistent with guidance from District 11, 
including any IEP information requested on the enrollment forms. However, at the time that a 
child is accepted for enrollment at MSCS, the parent will be asked for this information in order 
to ensure that FAPE can be met through the MSCS program. Once notified, MSCS will 
immediately contact District 11 in order to facilitate the timely receipt of the child’s special 
education records. A timely IEP meeting will be scheduled to determine whether MSCS can 
provide the child with a FAPE. The child’s IEP team will make all placement decisions, 
including any decision to exit the child from special education or any determination that MSCS 
is not an appropriate placement for the child. MSCS’s ensures a non-discriminatory and open 
enrollment policy. While Waldorf methods are especially adaptable for the needs of special 
education students, MSCS recognizes that its program may not provide every student with the 
most appropriate learning placement. 
 
MSCS will invite District 11’s Special Education Director/designee to attend the IEP meeting. If 
the child is not a resident of District 11, MSCS will also invite the Special Education 
Director/designee of the of the child’s district of residence to attend the IEP meeting. If a child’s 
IEP meeting can not be scheduled prior to the onset of the academic year, MSCS will provide the 
special education and related services specified by the child’s current IEP as possible, until the 
time at which an IEP meeting is convened.  An IEP meeting will occur within 60 days of the 
student’s arrival at MSCS. 
 
9) Transfer Students 
When a student who has an IEP developed by a school district other than the District enrolls at 
MSCS, MSCS will immediately notify the District as soon as MSCS knows that the student is a 
child with a disability to facilitate the timely request of records from the child’s last school 
district of attendance. In such a case, MSCS will provide interim services comparable to those 
described in the student’s IEP from the previous school district or public agency. Such interim 
services will continue to be provided with the IEP as a guide for the RtI process with that child 
until MSCS and the District 11’s special education director or their designee adopts the child’s 
IEP from the child’s previous school district or a new IEP is developed and implemented in 
accordance with the requirements of the IDEA AND ECEA. 

 
10) System of Interventions 
MSCS acknowledges and understands that all children can learn and achieve high standards as a 
result of effective teaching, and will use the Response to Intervention (RtI) model to provide 
resources to students in need of academic and/or behavior support. MSCS will regularly convene 
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a problem solving team to identify students who are not making expected progress. MSCS’s 
problem solving team will be known as the “Student Success Team” and will typically include 
MSCS’s Principal, a regular education teacher, a special education teacher, and as appropriate, 
the student’s parents and classroom teacher. 

 
I. Student Success Team 
A Student Success Team (SST) uses a systematic problem-solving approach to assist students 
with any concerns that are interfering with success. The SST clarifies problems and concerns, 
develops strategies and organizes resources, and serves to assist and counsel the parent, 
teacher, and student. An SST is a general education function. All students can benefit from 
an SST, including but not limited to those students achieving below grade level, those who 
are achieving above grade level and require greater challenge, and students who have 
experience emotional trauma, behavioral issues, or language issues. Anyone who has a 
concern for a student can refer that student to SST for consideration. Anyone connected with 
the student can be included in the SST to provide information about the student, including 
strengths, concerns, and strategies that have been used in the past. Team members may 
include but are not limited to teachers, parents, counselors, doctors, administration, social 
workers, and law enforcement. The meeting is designed to bring out the best in the people 
involved. 
 
Our twelve ‘Student Success Team’ meeting steps include: 
1. Team members introduce themselves and their roles. 
2. Purpose and process of the meeting are stated. 
3. Timekeeper is appointed. 
4. Strengths are identified. 
5. Concerns are discussed, clarified, and listed. 
6. Pertinent information and modifications are listed. 
7. Concerns are synthesized; one or two are chosen for focus. 
8. Strategies to address concerns are brainstormed. 
9. Team chooses best strategies to carry into actions. 
10. Individuals make commitments to actions. 
11. Person responsible and timelines for actions are recorded. 
12. Follow-up date is set. 
 
After implementation of an SST plan and follow up, the plan will be further reviewed/revised 
to address concerns that have not been adequately addressed and/or effectively resolved. In 
addition, a referral for special education assessment might be deemed appropriate through the 
SST process. 
 
MSCS will implement appropriate interventions for a student at the earliest indication of 
student need in order to ensure the student’s success. The Student Success Team will 
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consider all pertinent information and the unique needs of the child in order to generate 
strategies for meeting the child’s needs in a non-special education setting. The Student 
Success Team will tailor appropriate interventions to meet the unique needs of each student 
identified. MSCS will use a continuum of tiered interventions with increasing levels of 
intensity and duration to address the full range of student needs. 
 
MSCS understands that student results are improved when ongoing academic and behavioral 
performance data are used to inform instructional decisions. The Student Success Team will 
regularly monitor and document the progress of a student when the intervention is 
implemented. MSCS will also document how the interventions are implemented to ensure 
they are carried out as designed. The Student Success Team will develop criteria and 
indicators to determine whether a pre-referral intervention is successful. If the Student 
Success Team determines that an intervention has not been successful for a child, a new 
intervention with a higher degree of intensity will be implemented. 
 
A referral to special education for an initial evaluation will be made if the Student Success 
Team suspects a child has a disability or the parent requests an evaluation. MSCS 
understands that the documentation of a student’s progress when implementing an 
intervention will become part of the body of evidence used in determining if a child has a 
disability and is eligible for special education services. MSCS understands that ongoing and 
meaningful involvement of families increases student success. The Student Success Team 
will be responsible for notifying the student’s parents of the concerns involving the student 
and give the parents the opportunity to share information that may impact the student’s 
learning or behavior problems. The Student Success Team will inform the parents of the 
intervention used for the child and the child’s progress while receiving the intervention. 
 
MSCS acknowledges that all members of the MSCS community must continue to gain 
knowledge and develop expertise in order to build capacity and sustainability under the RtI 
Model. At the beginning of each school year, the Student Success Team will conduct an in-
service for MSCS’s general education staff. The purpose of the in-service will be to train 
MSCS’s general education classroom staff on pre-referral interventions and the criteria and 
indicators for determining whether the interventions are successful. 
 
It should be noted that MSCS plans to use the RtI model in all instructional and behavioral 
situations. This is a key structure for the school. Though RtI is discussed under the special 
education process for the school it is NOT considered as only a special education initiative 
but that it is good practice for the entire school. 
 

II. The Role of Response to Intervention (RtI) in a Waldorf Classroom 
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According to the CDE, the purpose of Response to Intervention (RtI) is to improve 
educational outcomes for all students. While RtI plays a role in identifying students who may 
have learning disabilities, it is also a tool which can be used to assess all students in the 
school to determine which individuals may be at-risk and in need of more instruction, which 
students need accelerated learning plans, as well as to provide direction for modifications of 
overall teaching strategies to attain continued academic progress within the school. A major 
component of RtI is regular assessment of school wide student progress, done throughout the 
year to assist in the identification of students who may need academic intervention.  

The Waldorf method of education can be seen as taking a unique, yet very effective approach 
to RtI. One of the key elements of RtI, periodic assessment of students done on a daily and 
weekly basis, is done for all students within the Waldorf-inspired classroom. These 
evaluation techniques are described in our ‘Plan for Evaluating Pupil Performance’.  In most 
instances, a Waldorf teacher will be able to clearly identify which students may be in need of 
intervention to ensure adequate progress at any time throughout the course of the year. 

MSCS plans to implement Response to Intervention (RtI) to meet the needs of all students. 
RtI will be one of the key processes that will drive how things are done at MSCS. Every 
student will be given the attention they need to create an environment for them to succeed. 
The purpose of RtI is that of a prevention model to limit, or prevent, academic failure for 
students who are having difficulty learning by providing "scientific research-based 
interventions" to bring students up to grade level achievement. Although there is no single 
RtI model, the many variations that are emerging use a two-to-five tiered model. Each tier 
provides increasingly individualized instruction, continuous monitoring of progress to 
calculate gains, and criteria for changing interventions and/or tiers through a regularly-
scheduled, and systematic team decision-making process. 

 
MSCS plans to use a three-tiered system as follows: 

Tier One (Prevention) includes high quality classroom instruction delivered by class 
teachers and regular assessments of all students to monitor their progress toward reaching 
grade level benchmarks. Provided in general education classrooms. 

Tier Two (Selected Structured Intervention) includes targeted small group instruction and 
intervention provided with consistency by highly trained teachers, in class or outside of the 
classroom for students who are not meeting grade level benchmarks.  Includes progress 
monitoring and assessments presented at students’ instructional level to measure growth 
toward benchmarks. 

Tier Three (Intensive Intervention) includes more intensive and possibly individual 
intervention for students who continue to be at risk.  At this level a student may be 
designated referred for Special Education according to the Individuals with Disabilities in the 
Education Improvement Act (IDEIA), or gifted programs. 
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MSCS will regularly convene a problem solving team to identify students who are not 
making expected progress. MSCS’s problem solving team will be known as the “Student 
Success Team” and will typically include MSCS’s Principal, a regular education teacher, a 
special education teacher, and as appropriate, the student’s parents and classroom teacher. 
The team will refer to a school psychologist as necessary. 

The Special Educational Identification Process, based on the RtI Model, is designed to 
identify students’ needs, monitor progress, and respond with appropriate interventions, 
documentation and continual monitoring of student progress. The following chart from CDE 
illustrates the identification process for special educational needs and services as permitted 
by the parents of a student. Parents may opt out of the process at any time. 

Flow Chart of Special Education Services, based on CDE and MSCS’s Student Success Team Plan: 

 

 

 

 
Explanation of the Process to Qualify for Special Educational Services: 

Step 1: Child is referred to the problem-solving/Student Success Team (SST). If 3 years of 
age, child is referred to the District Child Find Team. 

a. If 3 years of age and the screening process review finds student has no evident 
handicapping conditions, no further services from Child Find Agency, local school 
district, or special education staff are needed. 

b. Prior to Step 2, Tier Two and Tier Three Interventions are implemented and monitored. 
 

Step 2: If Tier II and Tier III interventions are not successful and/or screening process reveals 
suspected handicapping condition, or Child Find Study Team suspects a handicapping 
condition, the child is referred for formal assessment and evaluation. If school age, MSCS’s 
problem-solving SST reviews referral and makes recommendations for interventions to 
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occur. Interventions are implemented and reported back to SST using the RtI model. Further 
interventions are used, or one of the following occurs: 

a. Assessment/evaluation reveals no identifiable needs and the child does not qualify for 
services. 
 

b. Child does not qualify for special educational services but does qualify for 
educational services from general education under section 504. 

  
c. Child qualifies for special services and support, from any of the following categories 

of qualification: 
i. Significant Limited Intellectual Capacity 
ii. Significant Identifiable Emotional Disability 
iii. Specific Learning Disability 
iv. Hearing Disability 
v. Vision Disability 
vi. Speech-Language Disability 
vii. Preschool child with a Disability 
viii. Physical Disability 
ix. Multiple Disabilities 

 

Step 3: Upon qualifying at Step 2c, initial placement begins into special education 

Step 4: The special services SST, which includes parents and MSCS’s Special Education 
teacher, develops an educational plan based upon strengths and concerns revealed in initial 
testing. 

Step 5: Team convenes annual review to determine educational plan for coming year and to 
review previous years’ progress 

Step 6: Every three years, re-evaluation in areas of concern to determine eligibility for 
continued special services. Known as triennieal review and occurs every three years, on or 
before the anniversary date of the initial placement or previous triennial review date. 

 
III. Initial Evaluation and Re-Evaluation Procedures 
The Mountain Song Community School Special Educator will be responsible for conducting 
all initial evaluations and reevaluations, obtaining written parental consent for evaluations, 
tracking required timelines, scheduling, and facilitating eligibility determination meetings. If 
a child is determined to be eligible for special education, the MSCS Special Educator will 
obtain written parental consent for initial placement. In all occasions, MSCS will remain in 
contact with District 11’s Special Education Director as appropriate, to ensure full 
compliance and appropriate placement and services for students. 
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IV. IEP Development and Review Meetings 
The Mountain Song Community School Special Educator will be responsible for tracking 
IEP annual, triennial, and other review meeting timelines, as well as for the scheduling and 
facilitation of IEP meetings. MSCS will immediately notify District 11’s Special Education 
Director or designee when MSCS is contemplating student discipline that is likely to result in 
a change of placement for one of its special education students. The District will respond in a 
timely manner to ensure that the student receives special education services in the event of 
placement change. Mountain Song will schedule a manifestation determination review by an 
appropriately constituted IEP team prior to implementing any change of placement. 
Disciplinary procedures will comply with IDEA requirements. 

 
11. Programming Disputes Involving Parents 
If a student’s parent or legal guardian, or a student (when the student is emancipated or over the 
age of 18) expresses verbal or written dissatisfaction with the student’s special education 
program and of his/her intent to dispute it, MSCS will immediately engage it’s Special Education 
Director. Examples of parent/student dissatisfaction include situations when (1) a parent retains 
an attorney, (2) the parent threatens to request a due process hearing or to file a state complaint 
with the Colorado Department of Education, or (3) the parent withdraws his/her child from the 
charter school, expressing his/her dissatisfaction with the child’s special education services and 
the intent to (a) enroll the child in a private school and (b) seek reimbursement for the private 
school tuition.  

MSCS’s legal counsel will be able to communicate with the District’s legal counsel regarding 
special education legal issues and disputes upon MSCS’s reasonable request. Reasonable 
requests include situations involving programming disputes and student discipline issues that 
may involve a change of placement for a MSCS student.  

MSCS agrees to indemnify and hold the District harmless for any errors and omissions 
committed by MSCS in connection with special education disputes. MSCS will maintain liability 
insurance for special education disputes if such insurance is available. MSCS will timely notify 
the District if such insurance is unavailable. 

The District agrees to indemnify and hold MSCS harmless for any errors and omissions 
committed by the District in connection with special education disputes involving MSCS. The 
District will obtain liability insurance for special education disputes if such insurance is 
available. The District will timely notify MSCS if such insurance is unavailable.  

 
12. Confidentiality and Special Education Records 
Pursuant to the IDEA, the ECEA, the federal Family Educational Rights and Privacy Act and the 
Colorado Public Records Act, MSCS will establish policies and procedures to maintain the 
confidentiality of personally identifiable information in special education records during all 
stages of their collection, storage, disclosure and destruction. MSCS will timely notify the 
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District’s Integrated Services office when a parent or student requests access to, or requests 
copies of, the student’s special education records so that all locations and formats for storage of 
the requested records within the District can be fully identified for proper production to the 
parent or student. 

13. Section 504 Eligibility, Services, Technical Assistance and Training 
MSCS will use the District’s Section 504 policies and procedures for compliance with Section 
504 requirements. MSCS will appoint a staff member to be the building level Section 504 
coordinator and the Student Success Team will attend Section 504 training in order to become 
knowledgeable about Section 504 requirements and procedures. The Student Success Team will 
conduct an in-service at the beginning of each school year to train regular education staff on 
Section 504 requirements, including instructional modifications and accommodations in the 
general education classroom setting. 

MSCS will include in its student handbook a notice of nondiscrimination on the basis of 
disability and also appropriately post the nondiscrimination notice within its facility. MSCS will 
be responsible for determining student eligibility for Section 504 services, and, as a best practice, 
will convene a Section 504 team as necessary when a MSCS student has been determined to be 
ineligible for services under the IDEA and the ECEA.  MSCS will develop a written Section 504 
plan for eligible students. It will also be responsible for delivering Section 504 services. 

 
14. Extended School Year (ESY) Services 
MSCS will provide all special education instruction for extended school year (ESY) services 
required by student IEPs unless a buy-back option from District 11 is chosen at a future time. 
MSCS acknowledges and understands that the purpose of ESY services is to maintain the 
student’s current skills and not to develop new skills. Determination of whether a student is 
eligible for ESY services will be made by the IEP team. If a student attending MSCS resides 
outside of District 11, MSCS may enter into a separate contract with the district of residence 
regarding tuition responsibility for ESY services. 
 
15. Procedural Safeguards 
MSCS  will be responsible for providing the Procedural Safeguards Notice to the parents of 
MSCS special education students. MSCS understands that District 11 may place a copy of the 
Procedural Safeguards Notice on District 11’s website, but that MSCS will provide the 
Procedural Safeguards Notice to parents of MSCS special education students at least once a 
school year or upon initial referral of a child to special education. 

MSCS will be responsible for providing Prior Written Notice to the parents of MSCS special 
education students whenever there is a proposal or refusal to initiate or change the identification, 
evaluation, or educational placement of the child. 
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16. Student Discipline 
All students at MSCS may be suspended for serious violation of MSCS’s code of conduct. If a 
student with an IEP or Section 504 plan for special educational needs is considered for 
suspension, an IEP team, including members of the SST and MSCS’s Director will convene a 
meeting to determine if the violation is a manifestation of the student’s disability. If MSCS’s 
Director and the IEP team determine that the behavior was not due to manifestation of the 
disability that impaired the student’s ability to make the correct choices, appropriate disciplinary 
proceedings will follow as they would for a student without a disability. A student whose 
behavior was a result of manifestation of his or her disability may not be suspended or expelled, 
but will receive disciplinary action that is in accordance with his or her IEP or 504 plan. (Used 
with permission of MacLaren School, Hall, E.; Hall, M.F., 2008) 

MSCS will immediately notify District 11’s Special Education Director or designee when MSCS 
is contemplating student discipline that is likely to result in a change of placement for one of its 
special education students. District 11 will respond in a timely manner to provide information 
and ideas for the process to ensure that all federal and state special education and student 
discipline timelines are met. 

MSCS will coordinate with the special education director/designee and parent(s) to schedule a 
manifestation determination review by an appropriately constituted IEP team prior to 
implementing any change of placement. Disciplinary procedures will comply with IDEA 
requirements. 

District 11 will make its IAES and accompanying procedures available to MSCS for students 
who are involved in illegal drugs, controlled substances, dangerous weapons or for students 
whom MSCS considers to be dangerous to themselves or others. District 11 will provide 
technical assistance, as needed for conducting required functional behavioral assessments and 
developing required behavior intervention plans. 

 
17. Plan for English Language Learners 
MSCS will serve students with limited English proficiency in accordance with all applicable 
Federal Laws and Regulations and in compliance with C.R.S. § 22-24-105. MSCS will notify 
District 11 when ELL students enroll, will locate information from transfer records, and will 
follow district procedures for reporting an accurate student count. According to CDE, legal 
requirements for each district include the following (CDE, Response to Intervention, English 
Language Learners, Day 2: 2008-2009, 2008-2009): (Senate Bill 462-1981; Article 24 of Title 
22, Colorado Revised Statutes as amended) 

We share the vision with D11 that English Language Learners can access fully District our 
curriculum and overcome language barriers. 
MSCS will help English Language Learners: 

• achieve competency in the English language 



Charter	  Application	  –	  Mountain	  Song	  Community	  School,	  2012	  

	   227	  

• meet or exceed state and district content standards 
• be prepared for success in secondary school 

 

ELL Goals for K-12 Students 

• To use English to communicate in social settings 
• To use English to achieve academically in all content areas 
• To use English in socially and culturally appropriate ways 

 

I. ELL Educational Best Practices: 
Scaffolding: The teacher provides meaningful support and guidance needed for the ELL’s 
learning growth toward each learning objective. Also, the teacher uses questioning 
techniques to elicit experiences that relate to his native culture. The teacher rephrases with 
words the student understands and uses pictures to adapt the questioning techniques. 
Shelter: The teacher introduces new content by using visual aids, music, etc. The ELL 
student will be observed to note which topics come easily and which ones will require more 
support. 
Total Physical Response (TPR): As much as possible, the teacher links language learning to 
enable the ELL student to make a physical response. This technique ties in to various 
learning styles and is fun for the student. 
Reciprocal Teaching: To help the ELL student complete a task, the teacher presents an 
interactive lesson, assesses the student’s response for comprehension, and then restructures 
the lesson to correct the student’s response. This strategy is beneficial since it demonstrates 
how to learn. The ELL student’s self-esteem is enhanced by control over the learning 
situation. 
Critical Thinking Questions: The teacher encourages the ELL student to ask and answer 
questions that start with the words “why” and “how.” 
Hands-on Experiences: The ELL student is given opportunities to complete activities that he 
can demonstrate and describe orally. 
Teaching Techniques: The teacher needs to simplify instructions, connect the instruction to 
the ELL’s native culture, and use graphic organizers to allow access of information. Some 
examples are controlled language, labeling, vocabulary word banks, flash cards, and 
discussions. 
(Haynes & O’Loughlin, 2002). 

II. Parent & Community Partnerships - We value students' home languages and cultures. 
We understand that the language of the home is a fundamental learning tool for all students 
and we support and encourage native language use at home. Further, we value participation 
by parents. We will provide school newsletters, teacher narratives, and other written 
communication in Spanish for non English speaking parents, and we will provide translators 
for conferences. 
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III. Program Overview 

With the Content-based ELL approach, students progress at their own rates as they listen, 
speak, read, and write in classroom settings dedicated to high expectations for student 
achievement and well-being. In all levels of ELL, an integrated instructional approach is used 
which provides the students with a wide range of experiences with both language and 
content. 
 
It is the duty of each district to: 

• Identify, through the observations and recommendations of parents, teachers, or other 
persons the students whose dominant language may not be English; 

• Assess such students, using instruments and techniques approved by the department, to 
determine if their dominant language is not English; 

• Certify to the department those students in the district whose dominant language is not 
English; 

• Administer and provide programs for students whose dominant language is not English. 
 
MSCS will maintain full compliance with each of these guidelines and will adhere to 
the following plan with these students: 
 
• Upon enrollment into the school, all families will complete an enrollment packet 

which includes a survey of languages spoken in the home. The survey will include 
additional information that teachers will be able to use to target instruction for 
individual students and identify the needs of English Language Learner (ELL) 
students. 

• Students whose dominant language is not English will receive assessment of English 
proficiency using instruments and techniques approved by District 11. The selected 
assessment will be administered upon admission into the school in order to determine 
English proficiency. 

• All ELL students will be given the Colorado English Language Assessment (CELA) 
in January of each school year. The CELA will help MSCS track individual student 
progress in language proficiency over time, and determine optimal instruction for 
each ELL student. MSCS will also be able to compare earlier CELA results, when 
available, to determine student progress. 

• MSCS will also carefully track student achievement and update the SST concerning 
any language issues that may require additional intervention. 

• Educational Programs will be responsive to these specific needs and in compliance 
with state and federal guidelines. 

• MSCS will report the number of ELL students attending the school to District 11 and 
the state. 

• If MSCS is not a student’s first Colorado public school, then MSCS will attempt to 
retrieve a copy of the student’s HLS from the prior school(s) of attendance. 

 
Just as with other special needs students, students with limited English proficiency (LEP) and 
non-English proficiency (NEP) will be included in their Waldorf classroom to the greatest 
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extent possible. As MSCS will begin as an elementary school, it is expected that LEP and 
NEP students will respond best to full-immersion in a predominantly English-speaking 
classroom. MSCS will also align Waldorf curriculum to ELL services to ensure that ELL 
students can continue to learn in other subjects without being fluent in English. 
 
MSCS expects to purchase services from an ELL consultant, as needed, to assist teachers in 
strategies best suited for teaching ELL students. This may involve teaching techniques 
already used in a Waldorf classroom, such as differentiated instruction, grouping ELL 
students with peer mentors or creating well-structured cooperative activities. Other 
techniques may include repeated instructional sequences with variances that connect to the 
overall curriculum and teaching within a context of learning. 
 
MSCS will also make an effort to hire bilingual teachers, primarily in Spanish. Bi-lingual 
teachers can provide lessons to English language learners in their native language when 
necessary, thus allowing ELL students to continue working on tasks without interruption. In 
the case that a bi-lingual teacher is not available for an ELL student, MSCS may also seek 
out volunteers to provide translation in that student’s native language in the classroom. 
 
In addition, the instructional program for MSCS is designed to promote language acquisition 
and proficiency, oral language development, and enriched learning opportunities for all ELLs 
in the following ways: 

• Students will interact through cooperative learning activities 
• Students will make oral presentations in all content areas 
• Students will collaborate for group performance and reports 
• Students will be provided with learning opportunities in recreation and performing 

arts 
• Students will be provided academic tutoring 
• Students will receive regular updates on English language development information 

according to their English language proficiency levels as identified by CELA testing  
 

IV. Reclassification to Proficient Status 
MSCS will use State Board of Education-identified criteria to determine fluent English 
proficiency for ELLs consistent with legal requirements regarding standardized testing and 
other required assessments. In addition, the MSCS will monitor to ensure on-going academic 
success for reclassified students for at least three years from their reclassification date. 
Reclassification procedures will utilize multiple criteria in determining whether to classify a 
pupil as proficient in English including, but not limited to, all of the following: 

• The TCAP English/Language Arts 
• Assessment of language proficiency using an objective assessment instrument 

including, but not limited to, the Colorado English Language Assessment (CELA) 
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• Participation of the pupil’s classroom teacher and any other certificated staff with 
direct responsibility for teaching or placement decisions of the pupil to evaluate the 
pupil’s curriculum mastery 

• Parental opinion and consultation, achieved through notice to parents or guardians of 
the language reclassification and placement including a description of the 
reclassification process and the parent’s opportunity to participate, and 
encouragement of the participation of parents or guardians in the school’s 
reclassification procedure including seeking their opinion and consultation during the 
reclassification process 

• Comparison of the pupil’s performance in basic skills against an empirically 
established range of performance and basic skills based upon the performance of 
English proficient pupils of the same age that demonstrate to others that the pupil is 
sufficiently proficient in English to participate effectively in a curriculum designed 
for pupils of the same age whose native language is English. 

 

V. Monitoring and Evaluation of Program Effectiveness 
The evaluation for the program effectiveness for ELLs in MSCS will include: 
Adherence to MSCS adopted academic benchmarks by language proficiency level and years 
in program to determine adequate yearly progress. ELLs demonstrate progress from year to 
year: 

• Students at Beginning, Early Intermediate and Intermediate will improve one level 
each year on CELA testing 

• Students at Early Advanced and Advanced with some subtests lower than 
intermediate will improve subtests to Intermediate or above 

• Students at Early Advanced and Advanced with all subtests at Intermediate or higher 
will improve to Early Advanced or above 

ELLs getting to Proficiency in English: 

• Students with at least three years of CELA scores will be at or above Proficient 
• Monitoring of student identification and placement 
• Monitoring of teacher qualifications and the use of appropriate instructional strategies 

based on program design 
• Monitoring of availability of adequate resources 
• Meeting annual measurable achievement objectives for ELLs under NCLB 

 
VI. Professional Development 
Teachers of ELL students will be trained to use appropriate differentiated instruction to reach 
all levels of English proficiency in accordance with federal law. The Waldorf methods 
training our teachers receive, with its emphasis on a multi-sensory teaching methodology, 
kinesthetic expression of academic content, the oral tradition, and the importance of cultural 
diversity in the curriculum further addresses the needs of English Learners. In addition, 
specific training in methods considered best practices for English Language Learners will be 
provided to teachers and implemented to the benefit of all students. 
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VII. Teacher Qualifications and Training 

Teachers of ELL students will be trained to use appropriate differentiated instruction to reach 
all levels of English proficiency in accordance with federal law. The Waldorf methods training 
our teachers receive, with its emphasis on a multi-sensory teaching methodology, the oral 
tradition and the cultural diversity of the curriculum addresses the needs of English Learners. 

 

18) At-risk Students 
“At-risk”, as defined in the Charter Schools Act at C.R.S. § 22-30.5-103, are “those students who 
because of physical, emotional, socioeconomic or cultural factors are less likely to succeed in 
school.” MSCS expects to attract a diverse student body in socioeconomic terms. As discussed 
above, Waldorf classrooms are very inclusive, welcoming children of all abilities and 
socioeconomic levels. Because children have the same teacher for a number of years, and are 
with many of the same children over that period of time, the classroom can become like a second 
home for many students, not just those considered at-risk. Other factors that will help welcome 
at-risk students are the emphasis on grace and courtesy skills, mutual respect and cooperation, as 
well as practical life lessons. Differences in age, speech, looks or dress are not deciding factors 
on “who is my friend?” Rather, children in Waldorf programs develop a high-level of respect for 
all people, and tend to not categorize themselves or others as strictly as one might find in other 
programs. 
 
Academically, at-risk students will be encouraged to become independent, self-motivated 
learners, just like every other child in the class. The highly nurturing and highly stimulating 
environment found in a Waldorf-inspired classroom will provide more individualized attention to 
at-risk students than they might receive in a typical classroom. Also, the emphasis on respect for 
self, respect for others and respect for the environment will create a comforting environment 
which will allow at-risk students to flourish. 

To make the school attractive and accessible to all students, MSCS hopes to find a facility near 
bus lines. MSCS parents may volunteer to organize carpools that can assist 
families in their transportation needs to the school. MSCS intends to provide daily lunch service 
for students. This will afford students who use FRL access to meals while attending the school. 
Finally, MSCS community building efforts will be held in such a manner that all families feel 
welcome. 

Special measures will be made to ensure that families who are experiencing socioeconomic 
challenges are receiving the necessary assistance to ensure their children are able to attend school 
and engage. These measures include 

- Charting daily attendance by student and contacting parents of students who miss 10 percent 
or more of school beginning on the 20th day of any academic year; if absences continue, the 
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Principal will consider such interventions as additional conferences with the parents, home 
visits, and lastly involvement from law enforcement, social services, and mental health 
workers. 

- Nonpunitive responses to absenteeism 

- Provide contact information for social service agencies on the backs of forms that parents 
have to keep. 

- Continuous procurement of dry goods for families in need 

- Community Clothing Closet to collect and redistribute gently used articles of clothing  

- Availability of nutritious complete meals for children who can’t bring lunches 
 
19. Plan for Students who are Academically High Achieving 
 
Gifted and talented students are children who show, or have potential to show, a high level of 
performance in one or more areas of expression, such as intellectual or leadership capabilities, 
artistic or creative talents or specific academic aptitudes. MSCS believes that all children are 
gifted and talented and Waldorf Methods allows children to move at an advanced pace in their 
areas of advanced skill, while continuing to encourage and engage children in areas that are 
more challenging for them. Teachers will identify what areas their students are presenting 
potential for advanced achievement and will provide lessons of greater complexity to keep 
students engaged, enthusiastic, and advancing at a pace that is appropriate for each individual 
child, while remaining in their main classroom. Teachers will collaborate amongst themselves 
to generate ideas and pathways to engage each child’s individual capacities.  At the same time, 
the differentiated learning environment will serve to develop each child’s abilities as leaders 
through providing opportunities for peer teaching and interaction. 
Our teaching staff will work as a team to identify each child’s strengths and challenges so that 
we are continuously engaging the student holistically and providing for their academic, social 
and emotional needs. During our quarterly parent teacher conferences the teacher will discuss 
with the parent areas where their child excels and areas where their child is challenged, and 
discuss how both areas are being met with creative engaging instruction and experiences.  At 
the first quarter review the child’s teacher also will make the parents and student aware of other 
enrichment programs available in the community, and activities for the home, in which the 
student could participate to encourage growth in areas of concern as well as areas of great 
interest.  At the first quarter review the parent(s) will be asked, based on their child’s current 
evaluation, if they would like for MSCS to arrange a meeting with the student’s parents, the 
student, if appropriate, the student’s teachers, the Principal and the D11 Gifted & Talented 
Coordinator to determine whether the majority of the student’s academic and social needs can 
be met within the context of the regular classroom environment. If deemed appropriate, a work 
plan may be established to meet the student’s needs. Upon the parents’ request MSCS will 
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administer one or more of the following tests (assessed in a group or individually) in addition to 
teacher and parent ratings/observations, achievement test scores, and TCAP performance: 

 
    -Cognitive Abilities Test (CogAT) 
    -Kaufman Brief Intelligence Test (K-BIT) 
    -Naglieri Nonverbal Ability Test (NNAT 2) 
    -Test of Mathematical Abilities for Gifted Students (TOMAGS) 
 
 
In addition to the Waldorf methods approach to learning and its inherent benefits for high 
achieving students, MSCS’ will offer: 

• Leveled reading groups engaging beginning to advanced levels of readers. 
• Differentiated instruction in such areas as math, writing, reading, and spelling to meet 

different student learning levels in the classroom. 
• Leveled math programs in sixth through eighth grades supplemented with textbooks and 

independent study programs, with students placed in math levels based on teacher 
recommendation/evaluation, and on placement tests from District adopted math 
textbooks.  

• Algebra, Geometry, and statistics taught at varying degrees of difficulty from grades 6-8, 
using waldorf methods.  

• The availability of supplemental materials to teachers, such as Waldorf-methods 
advanced mathematics materials. Teachers have the option to provide extra challenges to 
students as needed. 

• Teacher facilitated academic and artistic leadership opportunities for students, such as: 
peer mentoring, leadership of group academic projects, and leadership of groups 
performing singing and recorder parts. 

• Independent study projects allowing students to select a subject of interest for in-depth 
research and reporting. 

• Student governance/leadership opportunities through service on a Student Board 
 
 
R. GRIEVANCE PROCESS AND DISPUTE RESOLUTION PROCESS 

Grievance process 

MSCS strives to be proactive in promoting positive working relationships between all members 
of the School’s community including staff members, administration, the Board, students, family 
members and visitors. 

The following policies apply to grievances of any type that may include, but are not limited to: 
Equal Employment Opportunity (EEO) violations; harassment claims; conflict with staff 
members, students, family members, and/or visitors, etc. The grievance procedures detail how 
adult members of the school community (all faculty, family members, administrators, Board 
members) are expected to express grievances about other members of the community. 

The administration and Board are committed to addressing and resolving conflict in a timely 
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manner while following the fewest steps of the procedures below. However, if the conflict is not 
resolved at the lowest faculty or administrative level, guidelines below provide a process for 
resolving the conflict. 

The steps below must be followed in order to ensure that grievances are properly addressed and 
resolved: 

1.  Address issues with those directly involved – The grievant brings the situation or concern to 
the attention of those directly involved. Should the grievant fail to begin the process at the lowest 
possible level and instead (for example) go directly to a board member with a concern about the 
School Principal, the board member will re-direct the grievant to the School Principal.   

2.  Facilitate resolution with the assistance of the School Principal or designee – If satisfactory 
resolution is not realized after direct conversation between the conflicted parties, the situation 
must be brought to the attention of the School Principal or designee within ten (10) days of the 
initial conversation between the conflicted parties. The School Principal or designee and the 
conflicted parties will address the situation, facilitate communication, and develop goals for 
conflict resolution. The School Principal or designee will monitor the process until resolution is 
realized or until an impasse is reached.  If the concern is regarding the School Principal, then the 
Presidend of the Board or a designee will facilitate the complaint at this level. 

3.  Prepare a written grievance for the School Principal or designee – If the grievant is not 
satisfied with the response received via the first two steps, the grievant shall prepare a formal 
written grievance to the School Principal or designee. The grievance must: 

a) describe the incident, decision or practice that gave rise to the complaint; 

b) if possible, cite the contract, policy or procedure that has been violated and/or rationale 
for concern; 

c) describe what conflict resolution strategies were attempted via steps one and two; and 

d) explain what corrective action is being requested. 

Upon receipt of the written grievance, the School Principal or designee will address the situation 
as appropriate. It is the responsibility of the School Principal or designee to manage the ultimate 
resolution of conflicts among faculty, staff, students and family members except in situations 
that pertain to the School Principal himself/herself or to the School Principal’s execution of a 
school-wide policy or procedure. 

4.  Provide written grievance to the Board of Directors – The grievant may request that the 
matter be brought to the attention of the Board only if the matter has not been satisfactorily 
resolved upon completion of the first three steps of the grievance process. Upon request by the 
grievant, the School Principal will forward the written grievance to the President of the Board at 
least one week prior to the next scheduled Board meeting. The President or designee will review 
the above process and ensure that the proper steps were taken before adding the issue to a Board 
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meeting agenda. While the Board will hear complaints during the public comment period of a 
board meeting, formal grievances shall not be brought to the Board as a matter of public 
comments, as this does not give the Board sufficient time to consider the issue and address it 
through the grievance process. The Board will not hear grievances that do not follow the 
grievance process. 

The final forum for conflict resolution, after a grievant has followed the steps outlined above, 
will be at the level of the Board of Directors. 

Dispute Resolution 

MSCS agrees to follow the dispute resolution procedure as stated in C.R.S. §22-30.5-107.5: 

In the event a dispute arises between School District 11 (“school district”) and MSCS concerning 
governing policy provisions of the school’s charter contract, either party may request dispute 
resolution pursuant to this article upon written notice to the other party. Written notice of intent 
to invoke this process must include a brief description of the matter in dispute and the scope of 
the disagreement between the parties. Within thirty (30) days of receipt of written notice, MSCS 
and the school district shall agree to any form of alternative dispute resolution to resolve the 
dispute.  Any form chosen must result in final written findings by a neutral third party within one 
hundred twenty (120) days after receipt of such written notice. The neutral third party shall 
apportion all costs reasonably related to the mutually agreed upon dispute resolution process. 
MSCS and the school district may agree to be bound by the written findings of said neutral third 
party, in which case such findings are final and not subject to appeal.  If the parties do not agree 
to be bound by such written findings of the neutral third party, the parties may appeal such 
findings to the State Board of Education. The party appealing the findings must provide the State 
Board of Education and the other party with a notice of appeal within thirty (30) days after the 
release of such findings; and the notice of appeal shall state a brief description of the grounds for 
appeal. The State Board of Education may consider such written findings, along with other 
relevant materials in reaching its decision, or it may, after sufficient notice, conduct a de novo 
review and hearing on the underlying matter. The State Board of Education shall issue its 
decision on the written findings of the neutral third party within sixty (60) days of receipt of 
notice to appeal. If the State Board of Education decides to conduct a de novo review, it will 
make its own findings within sixty (60) days of its own motion for a de novo review. If the State 
Board of Education finds that either of the parties has failed to participate in good faith or 
comply with a decision reached after agreeing to be bound to it, the State Board of Directors 
shall resolve the dispute in favor of the aggrieved party. The decision of the State Board of 
Education is final and not subject to appeal.  


